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Abstract

Theresearcheexplored the role of pedagogical documentation in a multimodal Grade R

classroom. The purpose of the reseavel to see howedagogical documentatiovould work

together with a multimodal approach to enhdeeening in Grade R children in an urban South
$IULFDQ VFKRRO $ TXDOLWDWLYH FDVH VWXG\ ZDV FRQGXFV
Johannesburg with a class of 22 Grade R children over the time frame of eight weeks. The

children were exposed to a multimodal approach and pedagogical documentatisedvasthe

classroom to make learning visitdad to create a focus for discussion and planning.

The research focused on ardepth analysis of five participants although all the children in the
class were part of the data collection process. Therehildemonstrated an ability to make

decisions regarding their learning and the curriculum developed around their interests rather than
being predetermined by the teacher. The children also developed a willingness to reflect on their
learning processes. Théook complete ownership of their environment and were able to use all
available resources: the environment, the materials, and those emerging from collaboration with
their peers and reflecting on their own learning. An open curriculum was successful with

children of this agadowever, it is proposed that pedagogical documentation together with a

multimodal approach would be more effective in collaborative whole school interventions.
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Chapter One: Introduction

1. Research Topic

A critical exploration of the role of pedagogical documentation in a multimodal Grade R
classroom. A case study in an urban S@ftican School.

2. Introduction / Background

Multimodal pedagogy has been the focus of research worldwide and it encompasses a wide range

of disciplines. A multimodal approach recognises that learning happens through different modes

and pedagogy should eRePSDVV WKHVH PRGHV 9HU\ VLPSO\ GHILQHG
communication considers language to be only one form of representation amongst others, such as
JHVWXUH VRXQG LPDJHV DQG PXVLF" $SUFKHUresealdZ ILHOG
and work in the field of multimodal approaches has been explored over the last fifteen years. The
LWV OXOWLOLWHUDFLHY JURXS KDV FRPSOHWHG QXPHURXYV
VRFLDO VFLHQFHV HQJLQHHULQJ D&M ROIM LoF sviPantReltQ FHV’
is collaboration between universities both within South Africa as well as with universities and
organisations internationally (Archer Blewfield, 2014). The research in South Africa was

inspired by the New London Group and thesearch they conducted within and around
multimodal approaches (Arché& Newfield, 2014). In South Africa the connection between
SUHVHDUFK HGXFDWLRQDO SUDFWLFH DQG DQ DJHQGD IRU
p.xvi) is alsoa reason why maimodal approaches are important within the context of a country

that is diverse in its languages and cultures. Multimodal pedagogy in South Africa pays
SDWWHQWLRQ WR HTXLW\ SDUWLFLSDWLRQ DQG VRFLDO MX
reasons the research done in South Africa has added significantly to the multimodal discourse
ZRUOGZLGH 3% PXOWLPRGDO DSSURDFK KDV SURYLGHG D U
approach to the semiotic space of the classroom and studentirvolbmeh historically
GLVDGYDQWDJHG DQG SULYLOHJHG VLWHV"™ $UFKHU 1HZIL
considered beneficial to all students regardless of their-atinomic backgroundThe field of

multiliteracies and multimodality originate from langeadiscourse buthe field isbecoming
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increasingly interdisciplinary as focus moves to communication and calur@assuchthere is

an obvious interface between language and arts learning.

As a South African educator | have an interest in how children make meaning using a wide range
of what Loris Malaguzz{19201994), the founder of the Reggtmilia approachreferred to as
30DQJXDJHV” RU PRGHV DQG QRW bbiviWichtiBrONha@eind®c@dYHUED O
that children at Grade R level have the ability to make autonomous decisions and practice agency
for their own learning to a certain extent, but this ability quickly seems to dvasdleey feel

the pressure to conform to thepectations of the school system. | wanted to provide the children

in my class with strategies tmntinue to use different means of expressing themseha$

wanted to research the effectiveness of these strategies. My research is situated within
multimodal discourses and | conductedualitative case study with my current class of Grade R
children in order to analyse the use of pedagogical documentatiomegsaienhancing
multimodallearning.Pedagogicatlocumentation wastilised by both the tedeer and the

children. | used pedagogical documentation to encourage the children to reflect on their learning
as well as reflecting on my own practice. The knowledge gap existed for research into
specifically a Grade R context in South Afriea pedagogal documentation as a specific

meaning making tool has not as yet been extensively researched in a Grade R context.

The Reggio Emiliaapproachs an approach to early childhood education that uses a multimodal
approach(Dahlberg, 2012)One of the key concepts in tReggio Emiliaapproachs

SHGDJRJIJLFDO GRFXPHQWDWLRQ DQG LW LV XVHG WR PDNH W
available for a reflective practice to become central to the learning process for both adults and
children (Dahlberg, 2012). For the purposes of my research | used pedagogical documentation as

D VWUDWHJ\ WR H[SORUH WKH FKLOGUHQYY OHDUQLQJ LQ D F

developed in th&eggio Emiliaapproachs described

not as documds for the archives, or as panels to be hung on the walls, or as a series of

nice photographs, but is a visible trace and a procedure that supports learning and
WHDFKLQJ PDNLQJ WKHP UHFLSURFDO EHFDXVH WKH\ DU
as visible listening, as the construction (by means of writing, slides, vi@¢o3 of traces

WKDW FDQ QRW RQO\ WHVWLI\ WR WKH FKLOGUHQYV OHD!
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make them possible because they are visible (Rinaldi, 2006, p. 100).

Reflexivity is the D E L O Laafrk toWwdRsider different perspectives, to analyse and problem

VROYH FRPSOH[ LVVXHV DQG WR W Klraftdh, FilleksV& BFebr@D\ DERXW
2009, p. 34). Metaognition is the ability to reflect on action as to continuously learn, this

reflection takes place while engaging in an activity and also after the actvityK(:1995).

Thought can be seen as a cognitive action @idK : @fléétive practice applies to thought as
wellasDFWLRQ 6 FKu@nomy, in this research is perceived as the ability to make

decisions and to exercise independence in collaboration with peers. The extent and limit of this
autonomy, as haveused the term, was defined by the limits imposed by the school setting, the
FKLOGUHQTY RZQ FDSDELOLWLHY DQG P\ DELOLW\ WR DOORZ

phasewhile not imposng my expectations on them.

3. Problem Statement

Local and international literature indicates that Early Childhood Education Prograargnes
significant in determining success during formal schooling (Bruce, ZD&8lbergMoss &
Pence2007; Stein, 2008). In South Africa, the Curriculum Assessment Policy Statement
(CAPS) document states that:

Grade R should not be a watered down GradgH «, W KDV LWV RZQ XQLTXH F
based on how children in this age group make sense of their world and acquire the
knowledge, skills, values and attitudes that will allow them to maximise the opportunities
DIIRUGHG LQ WKH IR U RiDifg i© babed Gnlpéntiplés Diigratian nd

play-based learnin@Department of Basic Educatio?11,p.20).

Integration in this context could relate to the idea of an emergent curriculum as a starting point
and the curriculum not being limited to subject boundaries but looking at real life situations and
thus opening up into different areas of exploratlaam aware of the issue of integration versus
strongly classified subjects and | recognise that there is a porous and fluid nature between
subjects orG LV FL S O L Q Hi¢veldg &id @& ridt@r when both their interests and needs are
PHW % U X F29) and chil8ren at Grade R level should not be forced into a formal and
rigid programme. They need to be afforded the opportunity to learn through play and educators



need to provide an environment rich in learning opportunities rather than turningratideato
IRUPDO OHVVRQV %UXFH -EDVHKE b peEiE® dRBasiS O D\
Education2011,p.20) needs to be consciously pursued in South African Grade R classrooms in
order to allow the policy as stated in the GGABocument to beene practiceSouth African

Grade R classrooms do not consistently reflect the view of the child as reflected in the CAPS

document.

4. Purpose Statement

This research took the concept of multimodality and pedagogical documentation and the
potential for these two concepts to work together to improve learning in a Grade R classroom.
The research took the form of andepth qualitative case study of my cuntrelass of Grade R
FKLOGUHQ DW D SULYDWH JLUOVY VFKRRO LQ -RKDQQHVEXUJ
documentation and how this tool enhanced reflexivity in both the teachers and the children.
Children are able to express thoughts andsdgeanodes in which they are already competent,
rather than having to use only one mode (verbal and later, written) which is new and unfamiliar
and one of the challenges for me was to document more than the verbal. The view that
pedagogical documentationtgances reflexivity and metaognition in both the children and the
teacher was researched within specific contexts within the classroom. | proposed to use a
reflexive approach as a strategy for the children to not only express their own perspectives but

also to be aware of others perspectives (Clark, 2010).

5. Research Questions

Does pedagogical documentation create opportunities for collaborative learning in both the

learners and the teacher?

To what extent does a multimodal approach together with pedagogical documentation make

learning visible and enhance reflexivity in the learners and the teacher?

6. Scope of Research

| proposed to implement a multimodal approach and analysed the implaist afproach. A
multimodal approach has merit in terms of the way children learn and the fact that children do
not learn in a linear manner (Bruce, 2004; Dahlberg et al., 2007). Pedagogical documentation is a

10



central practice in the Reggio Emilia approadi facilitates collaborative planning and

reflection (Dahlberg et al., 2007; Dahlberg, 2012). Learning is perceived as collaborative
research being shared by children and the adults working alongside them. Pedagogical
documentation is a form of data @adtion for this orgoing research (Dahlberg, 2012). In South
Africa, pedagogical documentation could be a way of harnessing visual modes to support
reflection and metaognition. This research looked at how this could be implemented in a Grade

R context.

The research was conducted specifically in a Grade R classroom for the period of eight weeks.
The children were exposed to a series of interventions that were designed to enhance a critical
multimodal approach. Pedagogical documentation was used as@ ¢éoblance reflexivity and
metacognition. The data collected was analysed according to a specific framework of areas
identified to be informative in ascertaining whether or not the pedagogical documentation and
the multimodal interventions enhanced reflgy. The research did not analyse the quality of

the artefacts created by the children or their verbal ability. Multimodal interventions were used
as a tool to enhance reflexivity; therefore the quality of the actual artefacts that the children

created was only important in that it provided evidence of the learning taking place.

The research was a qualitative case study not an action research study. As such the interventions
were not repeated but rather evaluated as an entity. The scope of the rdigieantimclude an
HYDOXDWLRQ RI ZKHWKHU RU QRW WKH FKLOGUHQYY DUWLVYV
multimodal interventions and the pedagogical documentation. The research looked at the

multimodal interventions and the pedagogical doauateon as a whole over the eight week

data collection period and analysed the data and formed a hypothesis based on this data.

7. Relevance of Research

Grade R in South Africa (or Reception in the United Kingdom, Kindergarten in the United
States) is thplace where informal and formal education meets. It is a vital year as children need
to be able to make the transition from a varied expectation of their learning depending on the
institution to set criteria or outcomes laid down by the government (Ebya0il4). Children
experience changes in identity as they have to orientate themselves to a larger physical

environment (Lillemyr, Dockett & Perry, 2013) and this transition can cause significant stress.
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The National Curriculum Statement states thatR®f WR SURGXFH OHDUQHUV ZKR F
VROYH SUREOHPY DQG PDNH GHFLVLRQ WWejavtingptlof Basic WLFDO DQ
Education, 2011p.5). Research in Early Childhood Education highlights the value of informal

learning and an open cwulum (Bruce, 2004; Dahlberg et al., 2007) and this research will add

to the existing research in providing an alternative to a formal and rigid curriculum. Multimodal
approaches to education are practised around the world as well as in South AfrieaeH the

dominant approach to education is for children to be seated at desks for large tracts of time and

IRU WHDFKHUV WR HQJDJH LQ SUHGRPLQDQWO\ pFKDON DQG '
Edwards, Gandini & Forman, 2012; Stein, 2008). GradéaBsrooms still reflect

compartmentalised practices and children are not generally allowed to actively pursue the

creation of their own learning experiences.

This research provides specific tools that can be used to create a multimodal approach that
increases reflexivity in Grade R classrooms in South Africa. Education in this context is not
determined by the quality of materials available for use and as such could be translated into any
school no matter what their so@gonomic status. For South Africpolicy makers, it provides

an accessible means of improving the quality of critical thinking, reflexivity and autonomy in
Grade R classrooms. This research provides evidence that a multimodal approach and
pedagogical documentation have value in the GRadentext. The success of a multimodal
approach was evident in the research and therefore makes the research relevant to teachers,

policy makers and academics.

12



Chapter Two: Literature Review

S30XOWLPRGDO SHGDJRJLHV kKbhsstdomsKndreSIRrindetafioMhncbisiveW R PDNH
spaces in which marginalisedsX GHQ W V {1 KL V Wik, Hangudgesthiiscautskeisv

FDQ EH PDGH YLVLEOH™ $UFKHU DV FLWHG LQ $UFKHU 1t
perspective of a multimodapproach that this research will be positioned. The purpose of the

literature review is to explore what existing research and literature is available that focuses on
multimodal approaches and pedagogical documentation. It identifies thetiteddramirg that

informsthe research. The purpose is also to position this research in existing theory and to

ascertain that there is a knowledge gap for the proposed research to explore. It aims to construct

a thinking tool and a guide for the data collection #reddata analysis.

My review of the existing literature on multimodal perspectives, anBéygio Emiliaapproach

in particular, stemmed initially from my own interest and observationswfchddren use art,
drama and music to make meaniBgt the schol system seems to place little value on art and
play as a worthwhile learning tool. Mary Renck Jalongo describes a preschool child who uses
drawing as a meaning making tool confidently in her daily,d@aythis ability had little value

within her schookxperience:

When Caitlin returns to school and kindergarten, however, expectations are very

different. Her teacher feels considerable pressure to push, pull, or drag the kindergartners
through scripted phonics lessons day after day in hopes of accelerating theiy readi
DFKLHYHPHQW 5DWKHU WKDQ DSSUHFLDWLQJ ILYH \HDU
DSSURDFKHV IDQWDV\ DQG LPDJLQDWLRQ DV IULYRORXYV
OHDUQLQJ «6XFK DWWLWXGHYVY DUH URRWHG LQ WKH HUUI
WKRXJKW KDV QR SUDFWLFDO YDOXH DQG WKDW HYHQ DC
saves money or labour, increases global competitiveness, or adiesioesogy

(Jalongo, 2009, p. vi).

The attitude described above is common in numerous schgalslless of their socieconomic
demographic and even if the teachers place value on the different ways in which children make

meaning, society as a whole seems to place more value on mainstrea(Bsiiks2009;
13



Narey,2009) In my own experience asFaundationPhase teacher, subjects that are quantifiable

like maths and formal reading are more valued by parents and administrators than the arts. My
review of the literature grew out of the need to find proof for myself that a multimodal approach

is notonly of sound academic value but also possible to implement in various educational
VHWWLQJYV , ZDQWHG WR DVFHUWDLQ IURP D UHYLHZ RI H[LV
contribute immeasurably to the quantity and quality of ways in which childrecoceey not

just feelings but also thinking and attain not only creative expression but also academic

DFKLHY H&dhg@W009, p. ix).

1. Multimodal Approach

It is necessary to defnwhat a multimodal approachasd in order to do this | will give

examples of how it is put into practice to ascertain what a multimodal classroom looks like. The

New London Group (2000) developed a theory of multiliteracies which is incorporated into

practices around the world. Multéracies is a developing body of research and the emphasis is

RQ WKH IDFW WKDWPHF®&WXE&U KQ LK) WKKHDUQ WR QHJRWLDWEF
have to learn to consider different perspectives, to analyse and pretie@complex issues

and to think criticalhk DERXW VR FLD O dt %Yy 2080p.35) &THON&W Rapdon Group

(2000) emphasises that children need to learn from the beginning of their school career that it is
necessary to nurture attitudes of critical engagementoamaderstand that they have the power

within themselves to make a difference in the lives of others (Crafton et al., 2009). Literacy
VKRXOG QRW EH VHHQ DV IRFXVLQJ RQ SULQW EXW PXVW HQF
play, art, music, technologyd language, children can address complex issues that concern

WKHP DQG WKHLU ZRUOG" '"\WVRQ DV FLWHG LQ &UDIWRQ |

become an understanding of the correlation between language and power.

Multimodal approaches with the area of multiliteracies are the specific tools used to make
PHDQLQJ HJ DUW GUDPD DQG PXVLF $QGUHZ ,Q RUGH
VHPLRWLF WKHRUHWLFDO VWDQFH" .HQGULFN OF.D\ S
must be dken instead of purely language based practices. Gunther Kress, a leading theorist in the
area of multimodal social semiotics, describes the connection between modes, semiotics and

sociocultural theory as follows:

14



7KH DS S URulimkddR $ogial semio \d&als with material resourgesodesand
cultural/theoretical resourceglodesare socially shaped material resources such as

speech, gesture, writing, dance, image and movement. They are the outcome of the
FKDUDFWHULVWLFV RI D PDWHULDO VXFK DV VRXQG DQC
ceaseless sociademiotic work of fittinJ WKLY PDWHULDO WR WKH pQHHGV

communities, over long histories of semiatiork (Kress, 2014, p.142).

Multimodal learningallows for children to explore different conceptsd communicaten a

much deeper level that they would otherwisebe to if they wereonly relying onspoken and
written communicatiorfNarey, 2009) :H QHHG WR SUHWKLQN FKLOGUHQYV SD\
1997, p. xv) and acknowledge that there are numerous ways that children communicate and
learn. The end point oEommunication and exploring different ways of the production of
knowledge should nainly bereading or writing. @ildren are born with the ability to make
sense of their world from birth (Kress, 1997). If this ability is recognised and encouraged
througha multimodal approach teaching andearningacross the board, not only in a
preschool situatigrchildren would be given the opportunity to make meaning instead of
becoming bound by only the written forrhearning and teaching should be about progdin
access to the production of knowledge and if a multimodal approach provides this access it

should be utilisedKress comments that:

We cannot understand how children find their way into print unless we understand the
principles of meaning making. Childrenake meaning in an absolute plethora of ways,
with an absolute plethora of means, in two, three or four dimensions. Different ways of
meaning making value different kinds addily engagement with the world thiatnot

just sight as with writing, or heag as with speech, but touch, smell, taste, feel. If we
concede that speech and writing give rise to particular forms of thinking, then we should
at least ask whether touch, taste, smell, feel also give rise to specific forms of thinking. In
our thinking,subconsciously or consciously, in our feelings, we constantly translate from

one medium to anoth¢Kress, 1997, pxv)

$Q REMHFWLYH LQ WKH 1DWLRQDO &XUULFXOXP 6WDWHPHQW
HITHFWLYHO\ XVLQJ YLVXDO V\PEROLF D Qmep&tthetxDf@dsxcDJH V N L
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Education2011], p.5). The idea that language and speech arth@anly way to communicate

and other meaning making communications are acceptable ensures that children are able to move
between mangoncurrentPHDQLQJ PDNLQJ RSSRUWXQLWLHV 37KH HQG S
whole child who can, through creative tkimg, expand knowledge and skills, make meaningful
FRQQHFWLRQV DQG EXLOG UHODWLRQVKLSV ZLWK WKH ZRUO
Jaquith, 2014, p. 29) and a multimodal approach wassist in fulfilling the National

Curriculum Statement oljéves but would also more importantly provide superior educational

practice.

2. Sociocultural Theory

In order for a multimodal approach to be successful it is important that it stems from a theoretical
stance that treats each meaning making mode as equally important (Kendrick & McKay, 2009).

It is common for research on multimodal approaches to adopbothecultural theory as

proposed by Vygotsky as a starting point and in particular his theory of spontaneous concepts
Drawing and paintingre D ZD\ WR 3SURYLGH D ZLQGRZ RQ WKH FKLOGUF
GHYHORSPHQW LQ UHO DW&RRBayWRODM B6H WyDdtsky, in BoQt@add toF N

Piaget does ndbcus on sequential stagesdavelopmentArt educates like Kindler and Darras

(1997 questiontheapplication of SLDJHW YV VWDJHV W Rf @ildwrna IsF GHYHOR
important to remember that childrdo notdevelop in a linear wagvenwhen considering the

theories of Piaget and Vygotskiendrick & McKay, 2009.

9\JRWVN\ DQG 3LDJHW DUH VHHQ WR EH 3WZR Rl WHKIDPRVW L1
(Jalongo, 2009, p. vii) and their theories can be a starting point to building understanding.
$OWKRXJK WKHUH DUH VLJQLILFDQW DUHDV ZdhkidetheyLDIJHW D
do agree that imagination and cognition cannot be separateddd, 2009). The use of the

imagination in learning is vital and according to an expert in the diditeracy, Frank Smith

the three aspects of human learning ardyiistagination, secony identification and thirty

social interaction and in order for teaching/learning to be successful all three need to be evident
(Smith, 2003. Brian SuttorSmith (1998) put forward the following thoughts on the link

between imagination and cognition:

But what if the imagination igself the very font of thought? What if the imagination is
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what permits thoughts to work by providing it with images and metaphors that give
direction? What if the imagination is primarily not mere fancy or imitation, but itself
WKRXJKWIV GL dbtyew edectioralfetMuoird be veryfidirent (Suttor
Smith, 1998, p.7).

In order to further the argument for a multimodal approach to learning | turn toypmdrnist
theory.PostmodernstapproachesSURYRNH UHIOH[LYLW\ DQG JUHDWHU DZL
ethical implications of maaging, organizing and theorizingther than seeking either

explanations or understanding (as seen in the modernist perspective) offers critiques and other

forms of app)HFLDWLRQ™ +DWFK  &s%QcD thelwbrld is seeB to appkar

WKURXJK 3ODQJXDJH GLVFRXUVH DQG D URustrroderh thirkibgV FK & X

focuses on the ability to make meaning as

Postmodern conditions bring processesdhiidualisation. They also foreground
relationships. Knowledge, identity and culture are constituted andstitched in

relation to otherghey are ceconstructed. Relational concepts abound: dialogue,
conversation, negotiation, encounter, confrontation, conflict. If knowledge is no longer
viewed as an accumulation and reproduction of facts, but as perspectival armhdedn
then knowledgean be viewed as an opended conversation, privileging no party and
seeking neither consensus nor a final truth. Constructing identity not in essentialistic but
pluralistic terms implies that a child is connected to many different groups of shifting

ethric, religious,cultural and social charact@ahlberget al, 2007, p.58).

$ ULJLG VHW RI GHYHORSPHQWDO VWD JHéstiek, BwenthbBughile GHY HO
was a scientist, his epistemololggs beenappliedwidely by others and haviefluenced

education programmes around the world. This developmentalist approachhatdesrning is

linear (Kindler, 1997). Theorists have challenged the claim that abstract thinking only develops

after children have learned to thiimkconcrete term Egan (1992Yor examplebelieved that a

child is born with the ability to think abstractly and that the school system weakens this ability.
HRZHYHU 3LDJHWYV WKHRU\ SURY L Ghis¢orizeptigriHof X@v IUDPHZRUN
children and adults actually learBLDJHW EHOLHYHG FKLOGUHQYTV WKLQNLQ.
and children are not miadults (HookWatts & Cockcroft &KLOGUHQYY OHDUQLQ
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static process and children are constamigracting with their environment. Cognitive
development is not stimulated by passive movements and in order to learn a child needs to

interact with his/her environment.

Piaget advocated that children actively engage in the environment in order tarddre

included other people when referring to the external enviemifHook et al, 2004). Hejected

the claims that knowledge was empirical i.e. knowledge exists in the external world and is

gained through experience. He also rejected the claim aisimand a child being born with

knowledge and the need to access it (Burman, 2008). He argued in favour of constructivism and

that an individual is continually creating his/her knowledge by organising, structuring-and re

structuring an understanding oktlvorld (Hook et al, 2004Piagetbelieved that NQRZOHG JH

and learning took time and could nothmestenedsimply telling children the truth about

VRPHWKLQJ FRXOG QRW PDNH WKHP XQ GAtdduvetdIQspsteiv” 'XFNZ

needs to proviel opportunities for the child taedelop their languagepgnitive skills and

thoughtprocesses (Burman, 200)Q WKLV FRQWH[W KH 3 DVVHUWHG WKDW W
-DORQJR S YLL DQG ZKHQ SOQRWLQRY WKKIVWZ B MWD 9 L TRDNVW

ZLWK FXOWXUDO WRROV DQG V\PERO VI\VWHPV WR SURGXFH C

imagination and social interaction being an intricate part of learning can be made.

Vygotsky (18961934) proposed a socioautal theory of learning and development in that

children learn by interacting with the people around thenprdposedW KDW SGHYHORSPHQW
LQGLYLGXDO LV D SURFHVV LQ ZKLFK FKLOGUHQ JURZ LQWR \
(Vygotsky, 1978as cited in Crafton et al., 2009 p. 34). FKLOGYYVY PLQG GHYHORSV LQ
DFTXLVLWLRQ RI VRFL D&®BHhSHdIOS6QE61)and thz OHidRYust develop
3SV\FKRORJLKapOv &\BRaARSIOKA1995, p. 61) in order to learn. Thencepts (and

tools) acquired by the child can be divided into two groups namely spontaneous and scientific

concepts.

$ VSROQWDQHRXV FRQFHSW LV D FRQFHSW 3IRUPHG IURP D FKI
WKLQNLQJ" +RZH S ( YurdtidraiCalh dNsQoR tAOeMaByday Us¥ of
the child. Children learn a number of concepts without any formal teaching. They learn these

concepts by interacting with the environment and the people within their environment. A child
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will learn concepts unconmusly and unsystematicalliKérpov & Bransforgd 1995). A pre

schooler§ learning is spontaneous and while they learn a myriad of skills, concepts and tools in

early childhood none of this learning needs to be directed and if it is directed thenthe pre

schooler has to be interested in the learning and the time frame should suiKdreov(&

Bransford $ VFLHQWLILF FRQFHSW RQ WKH RWKHU KDQG PX\V
FHUW D L QKaMp&\& Briisford 1995, p. 62). Scientific knowdigje is abstracted and as

VXFK LV QRW DOZD\V UHDGLO\ REYLRXV WR WKH FKLOG 7KH
instruction, according to Vygotsky, is that it should be based on psychological functions not yet
IRUPHG LQ Wagdv & Bilamserd1995, p. 62). In other wordm the course of formal

education, the child should be exposed to concepts they have not yet learned.

Spontaneous and scientific concepts work hand in hand when teaching a child. The child will
come into the classroom withré@n spontaneous conceptual knowledge and this can be used as
a basidor teaching the child scientific concepts. It cannot be assumed that all children have the
same knowledge base to draw from. This becomes important in aculttial and multilingual
classroom. All the learners have a different frame of reference and a teacher cannot assume that
based on their age or the previous syllabus that they have acquired particular concepts. A
multimodal approach can be used to assist the children to movedpetiae two and will allow

children the opportunity to express concepts not readily accessible to them through spoken or

written language.

9I\JRWVN\TV V REedrRFFopBEE ¥kl iDea that children need to be actively involved in
theirlearning(Karpov & Bransford 1995) 6 RFLRFXOWXUDO WKHRU\ SRVLWV Wk
SURFHVY LQYROYLQJ VRFLDO SDUWLFLSDWLRQ™ &UDIWRQ HW
knowledge with them into the classroom and then make meaning as part of that classroom
community.Vygotsky (1978) theorised that there is a Zone of Proximal Development (the

Z.P.D.) and that children can perform certain tasks with assistance or in collaboration with their

peers or teachers but not independently as yet. Vygotsky (1978) stated titchtreakls

PHDQLQJ EHFDXVH RWKHU SHRSOH SDWWDFK PHDQLQJ WR ZKI
the quality of the learning opportunities to make meaning through signs and symbols is very

important in preschool classrooms. Children need the opputy to use their ability to make
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meaning and find ways of expressing their identity within the social context they find themselves
in. A multimodal approach and an environment rich in meaning making opportunities would

enable this to take place.

Vygotsky (1978) studied the connection between thought and speardiof this connection is

the way we ussigns and symbolas a way of communicating meanifgstudy of signs and

VI\PEROV LV FDOOHG VHPLRWLFV ZKLFK FDQ skEh éhjddts QHG DV 3!
IXQFWLRQ DV VLJQV LQ UHODWLRQ WR RWKHU VLJQV LQ WKH
(Crafton et al., 2009, p. 33lumandive in a multimodal world and use visual modes as a way

of communicating as much as the o$¢éanguage (Kreg 1997). When children enter formal
VFKRROLQJ WKLV DELOLW\ WR H[SUHVV WKHPVHOYHV LQ PRU
GRZQVL]HG® &UDIWRQ HW DO S MXVW DW WKH WLPH
using different resourcé LV DW LWV SULFKHVW XQGLIIHUHQWLDWHG SH

Wenger (1999), a nedygotskian, presented a theory of learning and the formation of identity as
being constructed by participating with the community an individual finds theessigv

&UDIWRQ HW DO "HQJHUYY PRGHO RI LGHQWLW\ FRQVW
educational settings although he was not an educatiorglistderstanding of the connection
between identity and practice helps one to understahddhamunities are formed while
LQGLYLGXDOV ZLWKLQ D FRPPXQLW\ DUH QHJRWLDWLQJ 3ZD\\V
Children learn from the community they are in at a given time and their identity is being formed
during this interactionThere is an imprtant link between identity and the way in which
knowledge is constructed and how learning takes glacton et al., 2009): HQJH U §V
theory strengthens the idea that children need the time and space to make meaning of their
environment in collabration with others. Children need to engage with a variety of learning
tools and experiences and as they engage in different communities of practice their competencies
and skills benefit not only the individual child but the group as a whole (Craftbn 20@0).A
classroom should become a community of practice where the children and the teacher take time
to reflect on their practices together (Crafton et al., 2009).

Mendelavitz (2010 highlights theFRQW ULEXWLR Q R bndrhdgriativianfilV ZR U N

creativity.Vygotsky argues for the merits of play in the development of cognition and linguistics

20



DV WKH 3FDSDFLW\ WR LPDJLQH GXULQJ SOD\ DOORZV D FKLO
LV LPPHGLDWHO\Ilonita/ 2HEQPD7).Aceb@liddto Vygotskyimaginations seen

to be the basis of creative activities asntourages newleas to be fornteand that the richness

RI DQ LQGLYLGXDOYfV H[SHULHQFH ZLOO GHWHUPLQH WKH ULF
2010). The role of play and arts education will be discussed in order to explore how these

mediums can be used to create an environment in which meaning making can take place.

3. Art Education and Hay as meaning making tools

Art education and play af®th meaning making tools and can be positioned in a discussion on
sociocultural theory, semiotics and multimodal approaches. They are particularly interesting to

me aghey are two of the primary taothat children in early childhood settings use to make
PHDQLQJ DQG FUHDWH EULGJHV WR WKH YHUEDO $UW DQG S
WKH I[UHHGRP WKH DXWRQRP\ DQG WKH Suh, 1999 p.@33W\ RI WKH
They are similar in that neither art nor play is successfiglss it is directed by children

collaborathg and negotiating together. Howewemodern day prschools, we often dictate

ERWK WKH WHUPV RI WKH FKLOGYV SOD\ DQG WKH SURGXFW L
mastering in art classes.KH F K L Oisttl/er iy playcor aris neither reflected upon nor
IROORZHG XS RQ 7KH LGHDO RI OHDUQLQJ EHLQhaseEDVHG RQ
O H D U(@Qep@rthMent of Basic Educatign?0) as set out in the National Curriculum Statement

would work well with working in a less predetermined way, where the teacher and children

would follow their interests and events pertinent to them at that particu&iVhile there is an

inherent contradiction in the CAPS documenthreesoverview encourages freefl learning and

thinking, the structure that is prescribed works against this thinking to some extent. | propose

however that an emergent curriculum can fulfil all the outcomes set out in the CAPS document

and that it is possible to use an open approaalSauth African government school classroom.

7KH FRQFHSW RI ZKDW puDUWY HGXFDWLRQY DFWXDOO\ LV KD\
VFKRODUO\ OLWHUDWXUH RQ WKH DUWV LQ HGXFDWLRQ LV IL
(GaztambideéFernandez2013, p.212), in other words academics, art educators, policy makers

and artists themselves spend significant time and resaartging to define what art actually is

and what tis means to education. In light of the fact that arts education cannot be defined in
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narrow and easily defined terms, Gaztamit@enandez, (2013) posits that art is not about

SGRLQJ DQ\WKLQJIJ)HUDRJWOGRELGH S EXW UDWIKgHU DERXW 3F
WHDFKLQJ DQG OHDUQLQJ IRU DOO VWXGHQWY QRW EHFDXVHI
(GaztambideFernandez, 2013, p.226). The concept of arts education should be embedded into

every aspect of the curriculum and not seen as a sepatigye la early childhood education the

SDUWYV DUH IUHTXHQWO\ YLHZHG DV GLUHFWH Glegtimt&@XFWLRQ"
PDVV SURGXFHG SHUIRUPDQFHY RU DUW ZpBedtdd $SUW VKRXOG |
XQGHUVWDQGLQJ RIFRBWQDWR RIPRQZY RQ IRUGHU WR XQGHUVF
HGXFDWLRQ SURIHVVLRQDOVY UHVSRQVLELOLW\ WR DGYDQFH
ZRUN" 1DUH\ S

ILNHZLVH SOD\ LV DQ 3XPEUHOOD ZRUG"  tislmpésdibleto S I
define and narrow down into one definition. Play has been studied for centuries and a lot of

emphasis is placed on the importance of play in modern deschomlprogrammes (Bruce,

2004).The Dutchhistorian, Johan Huizinga (1955), ctesan ideal point of entry into the
TXHVWLRQ RI WKH UROH RI SOD\ +HQULFNV +XL]LQJD S|
FKDUDFWHULVWLFVY RI SOD\ DQG WKHVH DUHDYVY DUH SHUWLQ
Firstly, play is voluntary and childreshoose to play (Henricks, 2006). Secondly, play is a break

from ordinary life and children learn how to survive in the world through their play (Henricks,

2006). Thirdly, play takes place away from the world and has a beginning and an end (Henricks,
2006) Fourthly, play brings a temporary moment of perfection in a troubled and imperfect

reality and has its own set of rules (Henricks, 2006). Lastly, play is surrounded by secrecy and
children feel a deep commitment to the people in their game and toekdHanricks, 2006).

Play has far reaching consequences and value to any child engaging in it and should be
HQFRXUDJHG DW DOO FRVWYV 7KH FRQFHSW RI SOD\ OLQNV W
meaning are created soaalturally. Preschool educabin systems tend to encourdgee choice

activitiesbut this is always for a limited time span and is adult directedaadarge extent

adult guided.7KLVY VRXUFH RI LQIRUPDWLRQ FKLOGUHQYV SOD\ LV
preschoolgBruce, D09). Play is fundamental to the development of a child and as such is

recognised as a meaning making tool in the context of this reséaecReggio Emiliapproach

LV NQRZQ DV WKH pOLVWHQLQJ FXUULFXOXPY EH&DBDXVH WHDF
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they use this to deepen learning (Abbott & Nutbrown, 2005; Vecchi, 2010).

The following quote fronChildren are wet cemeiy Anne Ortland 1981 sums up the value of

play:

7TKHUHTV QR HYLGHQFH WKDW WRGGOHUYV Ztidy atehkhD G HD U (
sixth grade. So what should a two to five year old be learning? He should learn to know
ZKDW KH OLNHV DQG ZKDW KH GRHVQTW KRZ WR EXLOG 2
WR UXQ WR KRS WR VNLS«

He should learn to imagine: to pretenti§ V D SROLFHPDQ D EXV GULYHU |

He should begin to learn how to take simple things apart: how to pour; how to pile; how
WR SXVK«

/IRRN DW FKLOGUHQ DW SOD\ :HYfUH DSW WR VD\ 37KH\ Vi
something. We should take advahDJH RI WKLY YDOXDEOH WLPH"

They are doing something; they are encountering life. When a child moves into group

play, when he shares or takes turns, when he acts out conflicts, anxieties, fears,
FRQIXVLRQV«KH LV GRLQJ WKH SODhQuiX@Qfi&e®BRPLVLQJ .
62).

The above quote offers a valuable insight into how society as a whole sees play as being a waste
of time. From a multimodal perspective the value of art and play is not in the end product but
rather in the process and meaningkmg that arises from embarking on either activity. A shift

in thinking would have to occur to change the dominant approach to these at an early education

level. The classroom as being a place where the process is important is not:

a claim to some grangtopiabut perhaps microtopias are worthy of consideration.
There are possibly micrevents; there are perhaps moments in the class, glimpses of
another way of acting and subsequenisiens to act on these glimpsgsdrew, 2014,

p. 183).

The ideal ofa classroom that functions in a way that recognises that every member of that
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classroom uses different meaning making practices throughout their day makes a clear case for
DWWHPSWLQJ WR PDNH WKHVH 3JOLPSVHV™ $QGUHZ S
discussion and meaning making. In the context of this research this takes the form of the

recognition of art and play and social interaction as vital for the leapnoogss. In a study by

Kendick andOF . D\ FKLOGUHQTV YLHZ iRd by bnalysiddXireir ZDV UHVHD
GUDZLQJYV 7?EBVHBDOQHWHUDF\ UHVHDUFK”~ .HQGULFN OF.D\
FRQFOXVLRQ WKDW WKH OHQV ZLWK ZKLFK ZH DV WHDFKHUYV
is as much socially constructed as the cfid PHDQLQJ PDNLQJ SURFHVV DQG ZH
cognisant of this in order to improve our teaching and researching skills (Kendrick & McKay,

2009). In other wordadultsshould not have preaceptionsabout what art is

4. Emancipatory Education

The concept of emancipatory education and in particular the iddasaiefRancierg1991)

build my argument in terms of a view to an open curriculum and learning not being

predetermined. The view that the child can have agency and that their leam ey setf

determined is a concept that Ranciere explores. The view of knowledge as being able to

transform and change society and the view of the child as an author in their own education

concurs with an idea of emancipatory education. Jacques Ranci@tg, @ %rench philosopher,

KDV (EHHQ WKH IRFXV RI DWWHQWLRQ LQ WKH ILHOGV RI SRO

WKHRU\ DQG KLVWRU\ GXULQJ WKH ODVW WZHQW\ \HDUV"~ 3H

education arose largely due to bigique ofPierre % RXUGLHXYV YLHZ RI HGXFDWLRC
+H RSSRVHG %YRXUGLHXTV YLHZ RI HPDQFLSDWRU\ HGXFI

FKDQJH LQ WKH H[LVWLQJ VWDWXV TXR 3HOOHWLHU 351

meanV Rl DFKLHYLQJ HTXDOLW\ WKDQ WR DVVXPH LW WR DIILU

VWDUWLQJ SRLQW DQG WR WKHQ V\VWH Brid @sls&ch RiOrlewsH U L 1\ L\

concur with the idea of an open curriculum.

, Q KLYV Th&dhbdrapt Schoolmaster: Five Lessons in Intellectual Emancip&tiorcs DQFLgUH
1991) he tells the story of the intellectual journey of Joseph Jacotot, a lecturer in French
literature who had his views on education altered during the course of his Eareie(e,

1991). The book is not written as a prescriptive text and might rather be understood as a fable
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that acts as a challengkcademics have struggled to categorise the book as it does not fall into a
specific genre (Pelletier, 2009). Jacotot begarcareer with the view that a teacgob was to
SH[SOLFDWH ~ 5DQFLQqUH S DOO NQRZOHGJH LQWR VLP
understand the content. Once he had been lecturing for more than thirty years, Jacotot takes

a job as a teder of French literature at the University of Leuven. Speaking no Dutch,

and his students speaking little or no French, he organises his lessons around an object
ZKLFK WKH\ FDQ QRQHWKHOHVV VWXG\ WRdkW&HeJ D ELO
(Pelletier, 2009, p.142).

He was surprised to discover that with minimal explanation through a translator; the students

studied the text using their knowledge of their own language, by developing a sense of how
language works and then using logic and initetiv develop an understanding of the tebd.
FRQFOXGHG WKDW \RX FDQ UWWHDFK ZKDW \RX GR QRW NQRZTY
RQHYV RZQ WKLQNLQJ SURFHVVHYVY 5DQFLqUH

7KLY FKDOOHQJHV WKH LGHD WKDW W K H DMHLDNF K. ULHNDQ R EO H
ZKDW FRXQWV -DFRWRW UHDOLVHG WKDW WHDFKLQJ ZDV PR’
p.7) in that teachers left no room for their students to learn because they were so busy explaining

in terms they thought would be derstandable to their students. He used the example of a child

learning to talk, through no formal explanation but rather by modelling their speech on the

speech they heard around them. But when the child was ready to learn to read, they had to be

taught ly a professional and they could no longer be trusted to learn on their own.

5DQFLqUH FODLPHG WKDW DOO OHDUQLQJ FDPH GRZQ WI
and when looking at the experiment of the students learning with minimal forrtratiren one

had to acknowledge that even though the teacher did not specifically explain the text, they still

made the text available and thus the meeting of the two wills: that of the student and the teacher,
became central to the process. ThislearriigV VHHQ DV SHPDQFLSDWRU\" 5DQF
LQ WKDW OHDUQLQJ KDG WDNHQ SODFH EXW QR 3*HQIRUFHG V
RFFXUUHG 5DQFLqUH VDLG WKDW WKH DFW RI OHDUQLQ.
masterorbyastulttiLQJ RQH E\ D OHDUQHG PDVWHU RU DQ LJQRUDQ
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Ultimately the teacher should aim to empower the student to be able to learn far beyond their
own knowledge and in fact internalise the basic assumption that the student is &5joafpable

and intelligent as the teacher (Ranciere, 1991).

.HO O\ DJUHHV ZLWK 5DQFLqQUHTV YLHZ WKDW WKH W
IODZHG 3:KDW LV QHHGHG LV D PRGHO ZKLFK DFFHSWV WKH ¢
ofthe \RXQJ LQWR WKDW ZKLFK LV GHHPHG ZRUWKZKLOH" .HOO!
WHDFKHUTY WDVN LV FRPSOH[ DQG FDQQRW EH VHHQ LQ WHU
7KH FDOO IRU 3SHPDQFLSDWRU\ NQRZOH G hidved whénave have S

a broader idea of what education is actually hoping to achieve. Kelly (2009) uses the example of

how reading programmes manage to empower children to decode twenty six letters of the

alphabet but how there are plenty of freaders. Its not enough for learners to be able to

manage the basic skill of reading; the love of literature also needs to be imparted for a literacy
programme to be successful (Kelly, 2009, p. 77).

Ranciere viewed emancipatory education to be empowering to alepegardless of their

ability or social and economic standing (Ranciere, 1991). He cites the exarpk aff

-DFRW R W { VhadiRrgsaOnientillid disabled son and yet Jacotot managed to teach him

Hebrew and he became a lithographer (Ranciére, 19ahgi&e saw learning as a matter of
DQQRXQFLQJ WKDW DQ\RQH FDQ OHDUQ DQG KH VDLG WKDW 3
VWXOWLILHY $QG ZKRHYHU HPDQFLSDWHY GRHVQITW KDYH W|
learns. He will learn what he wants, 'ot QJ PD\EH"~ 5DQFLQqUH S DQG \
XOWLPDWHO\ RQHYV RZQ ZLOO WKDW GULYHV OHDUQLQJ

This view of emancipatory learning can be argued to be in line with the implementation of a
multimodal approach as the teacher creates open ended oppatianitesarning to take place

rather than having a specific set of criteria that need to be acl{ieabtberg, 2012)The

ReggioEmilia approaclcombines both of these approaches in the emergent curriculum. The

child chooses what concepts they will engage with and they have autonomy to choose their path

RI OHDUQLQJ WR D ODUJH HIWHQW 7KH WHDFKHU OLVWHQV C
intentions and desires. The student needs opportuniteeplore new conceptsithout the

intervention of someone explaining to them. The environment also plays a significant role in the
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student being able to learn new concepts without having themireegbl them. Ranciere
FDOOV WKLV 3 XQLYHUVDO OHDUQLQJ" 5DQFLqUH

form of learning in the world.

My argument thus far ihat children learn in a so@oltural and semiotic manner (according to
Vygotsky, 1978, in ways that differ from adults (Piagé964 and that children need to have
agency for their own learningrR@nciere 1997 and that this can be achieved through a

multimodal approachMultimodal approaches to both research and teaching eesasing in

South Africa and work has been done in this field in South Africa for the past fifteen years
(Archer & Newfield, 2014). A multimodal approach is appealing within the South African
context because of the issues of access and agency due tiqoerpolitical and social situation
(Archer & Newfield, 2014). South Africa is a democracy, however the challenges caused by the
apartheid education system still make it impossible for many children to gain access to the

dominant form of education and:

Although many children in the present South African education system were born after
the demise of apartheid, it is necessary to remember the discriminatory and separatist
principles of the former education system in order to comprehend the degree of

trangormation that is require(Archer & Newfield, 2014, p.2).

Multimodal approaches across all sectors of education aim to address these issues. | turn my
attention to how this can be achieved by drawing from examples around the world as well as in
South Africa. In doing so, &im to highlight that the knowledge gepistsfor specificresearch

into multimodal approadas(as a vital learning tool in every classrodampan early childhood
education setting in the South African conté&gsearchers iSouth Afrca hare completed

extensive research in numerous areas using the multimodal approach but there is still a gap for
this research to be situated in a GradmRtext (Andrew2011;Archer & Newfield, 2014
HarropAllin, 2014; Stein, 2008

5. Reqggio Emiliaapproach

| want tocite the Reggio Emili@approachas my key example of a successful multimodal
approach in an early childhood education context. phisophyis one of the cornerstones of
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my argument that a multimodal approach can be successfukrigrchildhood education
classroom. Howevel am not advocating that it is the only viable option but | am examining the
principles thaare employed in the approasfth a view to creating access for South African
children. The Reggio Emiliapproachs the main theoretical basis on which my argument is
formed with specific reference to the concept of pedagogical documentation. It is important to
make the distinction between a philosophy and a curriculum and the fact that the Ruadigio
approactdoesnot present a blueprint of how to teach but rather opens up numerous ideas and
conversations that challenge existing paradigms of learning. The Remdia approachdoes

not advocate an approach that is absolute or complete but rather a changingtigdamand
ideals. In terms of my context thapproactpresents a number of ideas and thoughts that

challenge the existing structure that | teach in.

The Reggio Emili&arly ChildhoodEducationapproachwas founded in Italy after the Second
World War.It was a whole system of schools practicing the approach and eventually became a
municipal system within the city ofdggio Emilia. Loris Malaguzzi was the founder of the

system but he was always carefutederatethat the education of the children was up to the

whole community and not one school, person or system (Abbott & Nutbrown, 2005).

The following verses are from the podine Hundred Languagesgritten in Italian by Loris

Malaguzzi (19201994)and later traslated by Lella Gandini. These verses highlipbt

philosophy that a child is born with many ways of expressing themselves and that it is up to the
HGXFDWLRQ V\VWHP DQG WKH FRPPXQLW\ WR QXUWXUH WKLYV
the written and spoken wor@Abbott & Nutbrown, 2005)Malaguzzi also believed that a child

learned by using all their senses and that intellect and the body were not separate fiaimeeach

(Abbott & Nutbrown, 2005).

The child has
a hundred languages

(anda hundred hundred hundred more)
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but they steal ninetgine.
The school and the culture
separate the head from the body.
They tell the child:
to think without hands
to do without head
to listen and not to speak
to understand without joy
to love and to marvel

only at Easter and at Christmas.

They tell the child:
to discover the world already there
and of the hundred

they steal ninetyine.

They tell the child:

that work and play

reality and fantasy
science and imagination

sky and earth
29



reason and dream
are things
that do not belong together

(Malaguzzi, 2012p.3

The Reggio Emilia approach provided a childhood service that freed women to work and build

up the communityitaly was a nation depleted physically and emotionally. Northernwagya

stronghold of resistance and ideals of community were of utmost importance. The citizens of

Reggio Emilia recognised the need to build up the community. They believed that the
FRPPXQLW\YVY VWUHQJWK DQG UHELUWK GoBsetvie tivalKk H FRPP XQL
embraced all children and gave them access to education. The main concept of the Reggio
EmiliaapproachLV WKDW WKH FKLOG LV ERUQ FRPSHWHQW DQG WKIL
intellectual growth through a variety of formsexpressionChildren do not have to grow into

fully-fledged adults to be citizensgthare born as fully fledged citizens who already have rights

and belong and are treated as si¢te ReggidEmilia approactocuses on childrefi V

competencies and not théeficits. They practicean entirely inclusive policy and special needs

children are seen agpecial rightgchildren and the environmeistable to accommodate all

children regardless of their diies (Abbott & Nutbrown, 2005Vecchi, 2010). A key r@mise in

the ReggicEmilia approacthis the idea of democracy and that a child is born into democracy and

is born with certain rights (Abbott & Nutbrown, 2005). They do not have to grow into fully

fledged citizens; they are born as fully fledged citizamg are treated as such. Central to the
ReggioEmilia approachs that teachers and children discover new ways of seeing the world

together. Digital cameras, computers and various technologies are used daily by both teachers

and the children to documenahaing (Vecchi, 2010).

The ReggidEmilia approachs distinct in that it employs art, not as an end, but as a critical
graphic mode of inquiry. Thatelier or studio space is central in the Reggio Emilia municipal
schools both metaphorically and liteyallTheAtelieristais an artist with a formal education in

the arts and who is inducted into Reggio pedagogies. The Reguji@ approactplaces
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emphasis on the role that art and aesthetics play in learning. The positionind\tdligravas a
consciougleclaration that art is central to all learning. Rtelier was introduced to create a

QHZ HOHPHQW LQ VFKRROV WR PDNH WKH 3ZRUN PRUH FRPSO
ZD\V RI NQRZLQJ WKH ZRUOG DURXQG WKHP 01223 LD *XLGL
(PSKDVLV LV SODFHG RQ WKH TXDOLW\ RI WKH FKLOGTV LQWHF
the media they are exposed to (Vecchi, 2010). Aesthetics are central to the Reijigio

approachand children are constantly exposed to défe learning experiences where the value

RI DHVWKHWLF DSSUHFLDWLRQ LV KLJKO\ SRVLWLRQHG DQG I
SUHVHQFH RI WKH DHVWKHWLF GLPHQVLRQ UDLVHV WKH TXDC
p.300). The attitude of thelacator as both researcher and collatowraithin the Reggio Emilia

approachis also a feature and needs to be continuously reflected upon (Dahlberg et al., 2007;

Vecchi, 2010). The Reggiémilia approactdoes not advocate a linear way of learning nor is art

about the product but rather about the processAtdéleer LV VHHQ DV D SULFK UHVHDUTF
HQYLURQPHQW" &RRSHU S DQG QRW D VWXGLR ZKHU
same token thatldlierista LV D SWKRXJKWIXO VNLOIXO UHVHDUFKHU RI1 F
NQRZLQJ" &RRSHU S

Progettazioner project work is a key element of the Reggmilia approactand works closely

with the concept of pedagogical documentatnogettazioneSHYRNHYV WKH LGHD RI D G\
process, a journey that involves uncertainty and chance that always aredatonships with

R W K H U \i asgudded i@ Moss, 2012, p. 111). The Reggiulia approactdoes not

advocate a set curriculum or a series of finite lesson preparations. Rather, the teachers create
ZKDW WKH\ FDOO pSURYRFDWLRQVY LQ RUGHU WR DOORZ WK}
The teacher uses pedagogical documentation and graaf teaching to provoke learning and

to encourage reflexivity. The project approach has no clear parameters at the outset of a project.

The view of the child as being the author of their learning journey and the child as a competent

and fully fledged dizen informs this unique approach (Moss, 2012). These views are consistent

with emancipatory education and multimodal pedagogies.

The Africa Reggio Alliance was foundedJohannesburg in 20G8d it aims to promote the

ReggioEmilia approachn Africa. There were existing links between South Africa and the city
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of Reggio Emiliaas Reggio Emilia and the African National Congress (ANC) had an alliance
during apartheid in South Afric&outh Africa found herself in a new democracy and it was
hoped that theuccess that veeexperienced in Reggio Emilialy could be translated intp

South African context. South Africa differs entirely from Reggio Emilia in Italy is thdtave

high pupil/ teacher ratios in many of our schools. This maldiffigult to follow an approach

which relies on the collaborative efforts of two teachers in every classktmnever, the

concepif the child and the way in which children learn can be translated into any context. The
Reggio Emiliaapproaclplaces value on each context being different and for the teachers and

children to negotiate their learning path within their context (Vecchi, 2010).

In ReggioEmilia inspired classroontbe existence of varied learning opportunitiesriportant

The eavironment should inspire and allow children the opportunity to explore their environment
in a way that informs their thinking. An environment should be rich in meaning making
opportunities. The ReggiBmilia approachs not prescriptive in how the classera should be set

up but rather inists that the central approachcollaboration and meaning making is adhered to
(Vecchi, 2010).

In Reggio Emilia schools there are always two teachers working collaboratively with a class and

the environmentis referre R DV WKH 3W K L UNKcGhdd R Blkitskly, 2009) @ NoR).

ThisYLHZ RI WKH HQYLURQPHQW DV WKH WKLUG WHDFKHU VKR
environments to nurture critical thinking skills. They are designed in a provocative way to

encourage &F KLO G WR OHDWYdari¥ I tb pholide fHi€de thaterials to invoke thought

WKDW ZLOO VHW WKH VWDJH | RMcGHRQY/SNItSKY, R0 YLIM Y. ThidH D F K L C
does not suppose that every school has access to expensive equipmahebenhcourages

teachers to think about every decision they make within their environment, to think creatively as

how touse the existing space and to recognise the fact that the environment is a vital learning

tool. The view of the child as the most iarfant and valuable resource is also important

(Dahlberg, 2012)

Malaguzzi, the founder of the Regdimnilia approachplaced emphasis on the environment
EHLQJ RI XWPRVW LPSRUWDQFH LQ WKH HGXFDWLRQ RI WKH I
LGHQWLW\ LV LQH[WULFDEO\ OLQNHG WR WKIHighifisahtQVH RI1 SO
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emphasis is placed @esthetics and within the Regdimilia approachaesthetics are seen as a
SVRFLOQOQHFRNRU™ &RRSHU S 7KH zD\ WKH M&YLURQPH
of conrecting the childvith their peers ani also a tool that can inform learningcameaning

making (Cooper, 2012).

The ReggicEmiliaapproachUHFRJQLVHY WKDW DOWKRXJK DHVWKHWLFV |
RI DUW DQG SKLORVRSK\" &RRSHU S Whistldd plhye V VL JIQ
in education.This viewof aestheticgloes not advocate a certain view of what the classroom and
learning environment should look like. Rather it is acknowledging the fact that every classroom

is unique and that the classroom should be viewed as a living organism that enafules tea

be made visible and the production of knowledge should happentiruaaue context (Rinaldi,

2006. The school becomes an important symbol for a young child and as such the environment
should be carefully constructed to ensure that it is a plheee the child feels happy, accepted

and able to learrThis view of aesthetics links to the contemporary understanding of what

aesthetics are and how the notion of beauty is relational (Cooper, 2012). The environment should
connect the children to explog relationships between materials, each othekand/ledge and

should not be stagnant asttic This challenges the traditional view of a classroom being a

staic place equipped with a definitive list of suitable learning materials. It also opens up

numerous possibilities for innovative and creative learning and teaching. The notion that there is

not a perfect environment but rather an opportunity for each teacher to create learning

opportunities in collaborationwK WKH FKLOGUHQ HEonte{DHXDA\ERIDX QYR ZMR -
(Cooper, 2014p.299.

3+RZ WR FUHDWH D QXUWXULQJ HQYLURQPHQW WKDW SURPRYV
FRQVLGHUDWLRQV IRU WHDFKHUV ZKMoGh8eRI5QEk, QIOIMKH FX U U
170) and in the Regg Emilia approachhe physical space should nurture creativity and

OHDUQLQJ 3(DUO\ FKLOGKRRG LQVWLWXWLRQV ZLOO EH DPR(
ZKLFK PDQ\ \RXQJ FKLOGUHQ EHJLQ WR HVWDEOLVKhdJHODWLF
environment should be conducive to allowing each and every child to express themselves and to
learn and explore new conceprt$ie ethics of the school and the aesthetics of the school are

linked andboth shoull be considered simultaneoushhere should be an egoing conversation
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in every school environment and all members of the school community should béthes
conversation and askZKDW LV LW OLNH WR EH DQ DGXOW LQ WKLV VS
in this space(Clark, 201Q p.197).

Programmes that work in a multimodal manner do not have to be the property of schools who
can afford to pay for the implementation of expensive equipment and programmes. These are not
dependent on social or financial standing but rather a shift in thiokithge teachers and policy
makers as well as the involvement of the families of the children attending the schools. The
Africa Reggio Alliance attempts to address the discrepancies that exist in South African early
childhood provision and attempt to shtie understanding of the educators that the resources

exist within themselves and the children.

6. Pedagogical Documentation

Pedagogical documentation is a process that runs throughout the work of the Retljgio

approachDQ G 3P RV W VL P Sé&lagbgic&lbbicdieant@tiorSis a process for making

pedagogical work visible and subject to dialogue, interpretation, contestation and
WUDQVIRUPDWLRQ® 'DKOEHUJ S SBHGDJRJLFDO GRFX
VXEMHFWLYLW\" 'DP28XrEhiatide ReggiBnilia approachacknowledges that

observation will never be objective and rattiem this being problematithe subjective way in

which learning is viewed provides a springboard for valuable meaning making and also

encourages cliren, their parents and their teachers to take responsibility for the learning that

takes place on a continual basis (Dahlberg, 2012). Learning that is taking place becomes visible

IRU DQ\RQH ZKR ZLVKHV WR YLHZ LW W KdhIBddgDZOW]Id-H RSHQV
226) where dominant ideas can be discussed and debated. The Regdgi@approach

emphasises pedagogical documentation as beginning with actively listening to what the children

are exploring, noticing, noting, what questions they akagswhat they are thinking about and
GLVFXVVLQJ ,W LQYROYHV D OHYHO RI 3VHULRXV HQJDJHPHQ
226) and the teacher has to be committed to experimenting with the children and thus children

are ceresearchers in thegducational journey.

Pedagogical documentation offers an alternative language to the language of evaluation. The
ODQJXDJH RI 3 PHDQLQJ PDNLQJ" 'DKOEHUJ HW DO S L
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is not stéic or quantifiable. This alternative way of seeing evaluation and assessment enables
teachers and children to make meaning in collaboration with the environment and with each

other (Dahlberg et al., 2007). The RegBimilia approactof evaluation does not adcae

stressful testing but ratheonsistent evaluating of the meaning that is found in all learning

opportunities. The practice of pedagogical documentation comes from a social constructivist
perspective and is conducted in a way that allows the letarassess their own learning in order

WR 3SFRQVWUXFW RU UHFRQVWUXFW QHZ DQG GHHSHU XQGHU"

to play their role in sustained shared thinking.

Reggio teachers are specifically trained in the Reggidia approachlt is importantto note

that while it is easy tase the correct terminologthese views have to becomal@diedin the
WHDFKH U Yof tHeid i haVd dntlimpacPedagogical documentation gmegetazziongo

hand in hand and both aspects@esciously useth planning and reflecting dearning Eyfe,

2012). Pedagogical documentation allows us to revisit and review earlier educational experiences
and it is a visible reminder of what happened in the past and how this impacts on the learning
going forward (Fyfe, 2012). It forces teachers to be continually cognisant of what their views on
learning actually are, as well as their view of the child. Pedagogical documentation challenges
teachers and researchers to carefully consider their owrmngxstconceived ideas and be open

to new perspectives of their view of the child and the way learning and teaching take place. It

enhances a reflexive practice both in the teacher and the children.

Through (Pedagogical) documentation we can more easdy sind ask questions about

our practice. Which discourses of teaching and learning have we bought into? What
YRLFHVY ULJKWV DQG UHVSHFW GR t#KDR BREXIW QVHY H FHARPHSH
FKLOGY MFUHDWLYLW\Y puSDUMLAHE RW LGRR W R B GHU UG HDWI
permeate what weractice The point of departure here is that the greater our awareness

of our teaching practices, the greater the possibility we can promote change by

constructing a new space, where an alternative diseaan be established (Dahlberg,

2012, p.228).

Pedagogical documentation encourages teachers to constantly examine their practice and it also
PDNHV QRW RQO\ WKH FKLOGUHQYV OHDUQLQJ EXW DOVR WK
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SSDUWLFLSDWRWIR®Y KRH QHR G\ QdrgZ PGP PP8) amikhajlow

creativity to become central to the learning experience. Malaguzzi was concerned with the fact
that teachers did not work in teams (Dahlberg, 2012) and in the Regngfia approachime for
collaboration and action research is built into the weekly running of the centres.

The time it takes to meet and analyse documentation has often been cited as one of the main
barriers to successfully implementing pedagogical documentation BegigioEmilia schools

this time is seen as essential to the success prtigeamme Eyfe, 2012) The collaborative

times are carefully structured and each person has the responsibility of bringing raw data to be
DOQDO\WHG 37KH PHHWLQMWVISROFRH N & RIX@MGEG WHKBISRRXV GLVFR XUV
and there should be no distractions. This step in the process cannot be rushed or fast tracked and
teachers need to spend time debating and looking at what the documentation reveals about the

F K L OzleMdibfnent (Fyfe, 2012)his element of the approachpowerful when done with

rigour and deep engagement. It is the most powerful when used in collaboration with children,

parents and other teachers.

The ReggicEmilia approacmot only utilises pedagogical documentation as a key concept but
also recognises that a multimodal approach can successfully engage preschool children in
reflexivity and meaning making. In the South African context it would be beneficial to utilise the
tools that the Reggi&milia approachuses and to research the effectiveness of this approach in
local context.This approach offers solutions for teachers to not only reflect on their phcisee

it to plan collaborativelyput also to enable the learado reflectand collaboratively plaaswell
(Vecchi, 2010)Thus in doing s@improve the quality of the learning and teaching which is

taking place.

The principles of pedagogicdbcumentatiorran work successfully outside of the Reggnilia

context.,Q WKHIEHRRW UDWLQJ &ULWLFDO /LW YileD VasgézZLWK <R XQ

tracks her work done with young children in Canada. She createsseodan where the

curriculum wadefined by the issues that were raised by the children themselves (¥,asque
O9DVTXH]YV FRQFHSW RI FULWLFDO OLWHUDF\ VXSSRUWYV

QRU FRPSOHWHO\ REMHFWLYH" 9DVTXH] S [ DQG WKDW

content or specific strategiesr KH FXUULFXOXP LQ 9DVTXH]TV VWXG\ ZDV IF
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LVVXHV IURP WKH OLYHV RI WKH FKLOGUHQ DQG VKH JDWKHU
GLVSOD\ RI DUWLIDFWYV"™ 9DVTXH3y, madde&ning visitelngt ohlysy LEOH G L
the children but to the broader school community as well. As with pedagdgmahentation,

the fact thatearning was visible encouraged discussion and debate amongst the children, their
parents and the greater school community (Vasquez, 2004)alhleesn exercise in reflexivity

and the children would use the audit trail as a point of reference for discussions around issues

raised in the past, how they all linked and where the learning could go in the future. The audit

trail, or learning wall, as thehildren referred to it, encompassed the learning the children had

done over the entire year and it was used as a tool for critical conversation (Vasquez, 2004).

7KH LGHD WKDW SUHWUDFLQJ WKLQNLQJ LQYROYH¥ WKHRUL]L
approach and both teacher and children used the audit trail as a point of reference and a place

where they could engage inmelaRJQLWLRQ 7KH DXGLW WUDLO ZDV YLVLE
FXUULFXOXP DYDLODEOH IRU SXEOLPF .V&dquaztephBsidsegt™ 9DV T)
the audit trail was not about a pretty wall display, but rather about creating a visual

representation that would enhance the critical thinking and reflexivity of the children, herself and
anyone visiting the classroom (Vasquez, O9DVTXH] FODLPV WKDW 3WKH H[WH
able to negotiate spaces to engage in critical literacy practices was related to the extent to which |
XQGHUVWRRG WKH SRVVLELOLWLHYV IRU HQJDJLQJ LQ FULWLF
explaned that the conceptualization of the practice had to do with acting upon her beliefs and not

just theorizing about them (Vasquez, 2004). Conceptual understanding needs to deepen in order

to negotiate different spaces for critical literacy to developthisdleepening of understanding

is an ongoing practice (Vasquez, 2004).

Pritchett Elementary School in the United States of America (l@&&completed a study on
critical literacies and the study highlighted that critical thinking and reflexivity emerged when
the children were given opportunities to form their own opinions. The teacher, Mary Brennan,
used a multimodal approach to engage hst fjraders in social justice practices within her
classroon{Crafton et al., 2009). She used a carefully structured choice of read aloud books in
order to make her class aware of social justice isJiese books were chosen for the fact that
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they challeged existing ideas of prejudice and bias. She encouraged her class to interact with the
text by drawing their impressions of the story. Because the children were not only using
language to interact with the text they had the time to let their opinionsafadrengaged in

letter writing and picture making which was posted to the local newspaper around an issue that
they decided needed attention (Crafton et al., 2009%. critical literacy practice created a space

for the childra to explore the issuesl@ndin a holistic mannewithout the timetabled

allocation given to literacy arttie arts as separate entitiesng the motivating factor

7. Harvard Project Zero

The connection between the research done at Harvard ProjecitZégosard University in
Massachusettshe USA, andthe ReggidEmilia approactwas strengtheneid 1997.Reggio

(PLOLD ,WDO\ DQG +DUYDUG 3URMHFW =HUR HPEDUNHG RQ D
desire to explore questions about the nature ofilegin groups and how documentatianc

PDNH WKDW O HErdjedt Z&d &ReldioFDildre2001, p.18). The collaboration

DLPHG WR 3KHOS WHDFKHUV DQG RWKHUV XQGHUVWDQG VXS
group learning 3 U RZerbl &Reggio Children200], p.19). Harvard Poject Zero saw their

purpose in the collaboratias identifyingwhy and how the Reggio Emilapproactwas and is

so successful. Harvard Project Zero recognised thd&elggio Emilisaapproactdid not offer a
methodology but rather a unique way of viewing¢héd (Project Zero & Reggio Children,

2001)

Harvard Pragct Zero was founded in 1967 at Harvard University in Massachusefsnd it

challenges the behaviourist approach to psychology that had become prevaletSA giece

the 1920s (Kindler, 1997 Howard Gardne(2001)describedHarvardProject Zero as becoming

3SR QH Rargérahdicertainly one of the most lefiged, American institutions that conduct

basic research in cognition, learning and pedagogy, with a continuing special focus on’the arts
(Project Zero & Reggi€hildren,2001, p.26) & RIQLWLYLVWY ZHUH LQWHUHVWHG
process information as well as tvays in which they construct and represent knowledge

WKURXJK YDULRXV V\VWHPV RS V\PERKO\OGUHI)JOHMUWLVWLF G

various symbol systems was the aim of the research. Music, language and graphic symbols were
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all researchedt HarvardProject Zero. Interestingly, Harvard Project Zero, Howard Gardner and

Jerome Bruner in particular, formed collaborative relations with Reggio Emilia (Vecchi, 2010).

Researcherat HarvardProject Zero saw a similarity between the early perfonaamf young

children in visual artlanguage and music as wellthe performances of professional artists,

writers and musicians. The project considered the development of art in order to make meaning

as a form of literacyKindler, 1997). It also loolegkat howchildrencan share their perceptions

of the world through the meaning making process of art (Kindler, 1997). A young child can
successfully use their drawings to communicate what they may not yet be able to put into words.
HarvardProject Zero desloped a thory of what they called the-turve of creativityThis

theorises thaa child is at their peak of creativity at five years atdl thiscreativity declines

between the ages of eight to eleven because children become interested in replicating exactly

what they se€Kindler, 1997) After this age most people, unless they go on to become

professional artists, stop using drawing to make nmggini their teenage years. Age five is often
referred to as thggolden ag§fR1 FUHDWLYLW\ DQG DV VXFK VKRXOG EH XW
learning (Haanstra, van Hooran & Damg2@11). Controversy exists around whether or not the
criteriausedtoass&& D FKLOGYV DUW DU HetdlRR11HNowWendd& my DD QV W U D
purposes it is sufficient to note that children at age five are proven to be highly ciegsiae

(1992) also considers age six the optimum age for thefissenbolism and metaphand as

such WKH LQGLFDWLRQ LV WKDW *UDGH 5 LV WKH LGHDO DJH W
meaning by using symbols to inform a multimodal approach within the classroom.

8. Multimodal Pedagoqy

This aptitude for visual thinking is similarly foregrounded in the work of Beth Olshansky who
IRXQGHG WKH p&HQWUH IRU \at ke Ubigsiy Qf Nevi?e He@ pghith© LW HUD F'
USA. Her work is orgoing and aims to usat making and responding pictureso improve

ZULWWHQ OLWHUDF\ 6KH UHFRJQLVHYVY WKDW 3SLFWXUHV SUR
to native speakers of English and those learning English as a second language. They have deep
roots in our history, both as individuaBQ G DV D VSHFLHV ™ RQiDPSHebadV N\ S
integrated art into literacy for the past two decades and her approach has been successful among
different ages, races and soeeiconomic primary school children. Pictures are our first written
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languageand the connection between the language of art and the language of writing is

irrefutable (Olshansky, 2008). We need to use this connection to our advantage instead of

accepting that children become less creative as they mature. The rich expressiod &fforde

them by creating pictures needs to be used to their advantage when putting their ideas into

ZRUGV 2QFH ZH XQGHUVWDQG WKDW 3SLFWXUHV DUH RXU ILL

we can see the benefit of encouraging children to use tlysdge to express themselves.

7KH QHHG WR EHFRPH OHVYV 3 YHUERFHQWULF"~ 20VKDQVN\

vital if we are to allow children to use all the tools at their disposal in order to learn both formal

and informal literacy skillsPictures form a universal language in the way spoken language does

not and we need to recognise that pictures can fulfil the verbal function of telling a story. Once

we acknowledge that pictures have the function of being language we can allow chidren t
DFFHVV WR WKLY ODQJXDJH LQ ZKLFK WKH\ DUH DOUHDG\ IOX
idea oftransmediationwhich sheGHILQHG DV SWKH DFW RI UHFDVWLQJ RU V
RQH VLJQ V\VWHP WR DQRWKHU"  2ri@extknasigvsyitem@he nany ,Q Wi
ways in which we share or create meaning) refers to both written and spoken language as well as
visual art. Children are capable of moving between the language of pictures and the language of
words (Olshansky, 2008, p. 38)d this skill needs to be used in order to enrich their literacy

development.

The New London Group is part of a developing body of research about multilitexadiéseir
FKDOOHQJH LV WR 3QXUWXUH WKH FULWLFDO HQJDJHPHQWV \
VRFLDO IXWXUHVY DQG SURYLGH WKHP ZLWK DFFHVV WR WKH
(Crafton et al, 2009, p.35). Gunther Kress refers to theseOW LOLWHUDFLHYN®V 2QHZ O
he claims that children need to learn to negotiate multiple literacies in order to amreexi

success (Kress, 2003). The work of the New London Group and Kress specifically were an ideal

springboard to researahto multimodal pedagogy in South Africa.

9. South African Examples of Multimodal Pedagogy

The implementation of multimodal pedagogy can often reach further afield than just the
classroom and bridge the gap that often exists between the school and tinendyniThe

Olifantsvlei Fresh Stories Project was implemented in the South Attaraext. Pippa Stein
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VWDWHG WKDW 3PXOWLPRGDO SHGDJRJLHV ZRUN FRQVFLRXV(
in order to unleash creativity, reshape knowledge andaeddferent forms of learning beyond

WKH OLQJXLVWLF"™ -HZLWW .UHVYV S an&ckddémicDV D 6 R X
who conductedextensive research intbe idea of multimodal pedagogg a meansf providing
SHSLVWHPRO® BEEFBItka, 2009p. 1) to all South African children regardless of

sociacultural and economic backgrounds. The Oli$atei Fresh Stories Project 2001 aimed

WR 3 GHYHORS D ERG\ RI LPDJLQDWLYH IUHVK VWRddhrdlV EDV H(
ORFDO H[SHULHQFHV" -HZLWW .UHVYV S

A multimodal approach was used in order to develop the stories and the research proved

successful in encouraging the children to draw from their own experiences in order to make

meaning. One of theomponents of the process was the making of figures for their stories and

the children successfully completed this component at home with the input of significant female

role models (e.g. mothers, grandmothers and aunts) to complete the pitegechilden were

involved in the process of making dolls which had a specific relevance to them and their
FRPPXQLW\ DV WKH PDNLQJ RI pIHUWLOLW\StaéRa&\hiZgDV SDUV
SDUW RI WKH SURFHVV WKH 3VeBpadng pétited EhKtEhe QhildrénihiddeQ S
meaning out of the experience because they were able to move between modes of expressing
themselves. The doll making process also highlighted how the children could draw on their home
environment and long establisheganing making practices in order to make meaning. The

children were involved in the process of making fertility dolls which had specific relevance to

them and their community as they were a part of their historical culture. Their learning did not
dependRQ WKH UHVRXUFHVY DYDLODEOH EXW UDWKHU RQ WKH FK
resources that existed in the community, in this case physical and knowledge resources (Stein,

2008). This study highlights the fact that it is possible for all childremrdégss of their

background, to move successfully between modes in order to make meaning

Susan Harrofhllin (2014), also a South African, explored how primary school grade six

children in a school in Soweto South Africa used ays#étimg, dramatic game calleoxisato

successfully move between semiotic modes. She emphasises that teachers and researchers should
YDOXH WKH PHDQLQJ PDNLQJ VWUDWHILHYVY FKLOGUHQ HPSOR
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recognising, and employing child@fV UHSUHVHQWDWLRQDO UHVRXUFHV FD{
HGXFDWLRQ DQG DFNQRZ@HGZ0H4,@.138)Hh&/drjpas that BdudaterS

QHHG WR EH DZDUH RI DQG XQGHUVWDQG WKH 3FXOWXUDO F
foomal HGXFDWLRQ VHW®QRQV  +DIURS &KLOGUHQYTV SOD\ VKRX
valuable educational tool that when utilised in formal settings can prdesoteng (Harrop

Allin, 2014).TKH 3GLVSDULWLHYV EHWZHHQ IRUP Q@argAGnLQIRUPDO 3
2014, p. 38) could be minimised if teachers were to observe and utilise the ways in which the

children played beyond the bounds of the classroom.

10. The Emergent @rriculum
The attitude thatKH 3 ZRUOG OLYHV LQ D FXOWXUH ZKHUH ZH DUH FR(
EHIRUH ZH KDYH DVNHG WKH FULWLFD O isipkedalewt InR@y- 'DKOEH

early childhood practices and indeed in most educational institutions regarfdiessige of

child being taught. Most educational institutions and policy makers seem to be quick to grab onto

one view or theory of how a child learns or what knowledge they think they should be acquiring

and then set about making sure that the childceguniee the skills that are deemed necessary for

their wellbeing. This view of knowledge supposes that children need to be adapted and managed

into existing society. Socialisation is a part of early learning but there are important choices to be
made inthVv UHJDUG $ P GHYHORSPHQWDOLVWY SDUDGLJP LV WKH
&KLOGKRRG (GXFDWLRQ (&( IRU PDQ\ JRYHUQPHQW DQG IXQ
RI FKLOGKRRG LV D NLQG RI DSSUHQWLFHVKLS IRdaM XFFHVVL
2007, p. xxi). These stages are based on research among a particular population which are now

applied as a measure for all children in all societies (Dahlberg et al., 2007).

| am proposing an alternative view of the child being able to make antarsodecisions
regarding their learning. | would therefore be in favour of an emergent curriculum or open

curriculum. In order to implement thigachers need to recognise that:

our students can no longer consume information but must actively shape dgewlie
GR WKLV WKH\ QHHG D KLJK PHWDFRJQLWLRQ RI LQIRUPI
information plurality and malleability to confidently participate in interpreting, selecting

and designing meaning (Dias, 2010, p. 469).
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An emergent curriculum is challgimg for both teacher and student when trying to fulfil rigid
curriculum requirements and it also raises the question of whether or nes@hpoe child is

able to make autonomous decisions regarding their own learningofbeptuaframework that

| have chosen is consistent with the view that an emergent curriculum is not only possible but
also beneficial to children as individuals and also the larger community. The research will focus
onthe implementationf a multimodal approach and pedagogical documentation witten

specific contexbf a South African Grade R classroom.
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Chapter Three: Design and Methodology

1. SiteSelection
, WHDFK *UDGH 5 DW D SULYDWH JLUO Wfomplétdar @epth) -RKDQQH
qualitative case study with my current class agdldraexisting relationship with each child and

the study would be more valid due to the fact that young children react differently to strangers
than hey do someone they know wdtlwas imperative that the girls were comfortable

exploring new approaches, and as the approaches were different from what they had been
exposed to previously at psehool level, the relationship between researcher and the

participants was important.Was important for the children to feel comfortable and secure

within the environment in order for their reaction to the interventions to be genuine. An
important aspect of the case study was my own reflections and this was made more valid by the

fact thatl had an existing relationship with the children.

The site was my own Grade R classroom and the participants were my class of twenty two girls
ranging in age from those turning seven in October 2015 and those turning six in November

2015. At the time oflata collection the children were ranging in ages fligmyearstwo
monthsto six yearsthreemonths.7KH VFKRRO LV DQ (QJOLVK VSHDNLQJ &KU
girls from Grade R to Grade Seven which has been in existence since 1921. It-iacralland
multi-cultural and strives to provide affordable private school education. There are 298 learners

at present and at Grade R level there are two classes with twenty two learners in each class. The
school is run by the parent body and the parents are actively involved in all decision making that
pertains to the running of the school. The grounds aremahtained and the facilities are of a

high standard. The classrooms are well equipped and there is excellent ventilation and lighting.
The learners and staff have access to extensive resources. Every classroom has an interactive
whiteboard and technolggs used extensively throughout the school. There has been a recent
purchase of numerous iPad devices and they are used across the school to enhance teaching and
learning. The school management spends a significant amount of time and money ensuring all
teachers are trained in the use of the technology available. This training is used in the classroom

where learners and teachers are very comfortable with the use of different digital devices.
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2. Research Role

O\ UROH ZDV WKOMWRI DrHIREIEBSChumacher2010, p. 348) as | had
SFRPSOHWH PHPEHUVKLS® $GOHU $ G O HIWlid not hav& to Rl WKH
establish a rapport with my participants as our ratatip was already establish&dhe
relationship | have with theKLOGUHQ HQDEOHG PH WR SURYLGH pPSURYRF

ReggioEmilia approacto describe the impetus used by the teacher to encourage engagement by

the children) that were consistent with their individual interests and abilities as well as the
group $ strengths and interests. | listened to their responsetuartd the literaturead read
wasaware ofnew conceptions of knowledge and learning. My sense of anticipation and not
having a preconceived idea of how the reseavould play oustrenghened the validity of the

case study. All the children in my class participated in all aspects of the data collection, as this
formed part of the curriculum. However, | made it clear to both them and their parents that their
inclusion in my research disgation was entirely voluntary and the children would be at no

disadvantage if they did not want to be included in the data analysis.

3. Purposeful Sampling Srateqgies

| conducted an instrumental case study as | wanted to gain a deep understanding of the process |
was initiating (McMillan && Schumacher, $ FDVH VWXG\ LV SLQWHQGHG WHF
detailed account of particular circumstances rather than offering bddddQ HUDOL]HG ILQGLQ.
(Goldstein, 2007, p. 381) and | analysed each intervention that | initiated in detail. The whole

class participated in the data collection, i.e. twenty two girls ranging in ages from fivetwears

months and six yearthree monthsl completed an wtlepth analysis of five of the participants.

These participants were chosen according to a range of ages across the spectrum of the class as

well as children that in the data collection process highlighted different aspects of thehresear

These participants were only selected after | had collected all the data and | received permission

from all the parents and children in the class to be possibly used in my research. | committed to
allowing both the parents drchildren to preview anghotographs would be using of thepand

gave them the opportunity to request that | did not use specificgraptse and also to withdraw

their consent to be in my final dissertation at any stage. | had to balance my commitment to each

child as their tegher with my commitment as a researcher to represent a clear picture of how the

children reacted to the specific interventions that | put in place.
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4. Ethics

Traditionally children have been seen as objects in the research process and as such research has
EHHQ FRPSOHWHG pRQY WKHP DQG QRW pZLWKY WKHP +DUZR
incomplete adult has relegated children to not having any power within the research process. A

new perspective on children and research has emerged wherebidirendcre seen as valuable
FRQWULEXWRUV WR WKH UHVHDUFK DV 3FKLOGUHQ REVHUYH
guestionsc<they ask questions bW DG XOWYV GR QKeMtt 200, @.8)V Kk QaNifoR |-

3H W KL F D O invreBeandhvwelationships with children while taking into account the social

DQG FXOWXUDO SRVLWLRQLQJ RI FKLOGUHQ LQ WKHLU SDUWIL
p.477) recognises that children have a valuable contribution to make todaechegrocess, not

just as objects to be studied, but as complete people with valuable insights and opinions. |
endeavoured to ensure that the power relationship within the research was distributed between

me and the children. | wanted the children to hegense of their value to the study throughout

the process. | shared insights as we progressed with the data collection and took cognisance of

their insights and gave them value. The children were made aware from the outset what | was
researching and threbpinions were note@nce the ethics clearance from the University of the
LWZDWHUVUDQG KDG EHHQ REWDLQHG , FRXOG REWDLQ FRC
(McMillan & Schumacher, 2010, p.351) in this case the school principal. | then obtamssht

IURP WKH SDUHQWYV RI WKH FKLOGUHQ DQG WKH FKLOGUHQ W
ILHOG”™ OFOLOODQ 6FKXPDFKHU S DV , KDG DQ LQWL

management and ethos of my own classroom.

| used photography to prmle visual evidence of the processes involved in my data collection.

The practice of pedagogical documentation also relies on photography and as such was used as a
teaching tool as well. | obtained permission from both the parents and children to use

photagraphs of the children. However, the parents and the children were given the opportunity to
preview and approve the actydidotographshat are used in the final research report. | applied

for ethics clearance from the ethics committee at The UniversibhedNitwatersrand. Once this

was obtained and | had received a protocol number | applied for permission from first, the school
principal (it is an ISASA school and | therefore did not have to obtain clearance from the GDE).

Secondy, the parents completedconsent fornand a photography consent farirhirdly, the
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children themselves (due to their age | read the following explanation to them and asked them to

place a tick on the happy or sad face, indicating their willingness to be in the dissertation).

Explanation to read to the children

The Penguin class is going to be working with lots of new ideas and tools. We are going to work

together as a class to learn new ways of showing how we are thinking and learning.

This is going to be fun and not at alary and | am going to write a story about how we learned
and how we show our learning for my University (remember | told you that even big people like
to learn new things).

Can you all give a tick at the smile if you want to be part of my story or atttble frown if you

GRQYIYW ZDQW WR EH SDUW RI P\ VWRU\" ;I \RX GR QRW ZDQW \
FKRLFH DQG , ZRQMTW EH VDG RU XSVHW ZLWK \RX 5HPHPEHU
to make their own choices in our classroomBsQQJ DV RXU FKRLFHVY GLGQYW KDUF
IULHQGV" 7KLV LV OLNH WKDW LI \RX GRQTW ZDQW WR EH LQ

5. Data Collection Strategies

The data collection took place over a two month period and | set aside a two and a hatfthour sl
within the morning programme to practice an open curriculum. The school is a private school
and as such | had the freedonptactice an open curriculuas long as | covered the core skills

that the other Grade R class was covering in conjunction gthelsearch process. | had to keep

in mind that | am a staff member at the school and that my professional duty could in no way be
compromised by the data collection. My data collection took numerous forms and | made sure
that | wrote up the conversatiomsflections and insights each day. | also catalogued all
photagrapls and art work and other artefacts daily so that when it came to analysing the data |

had a large body of information to draw from.

The data collection took place over a period of two tmerHowever the strategies that informed
the research have continued into the day to day running of the classroom. | decided to use my
RZQ FODVV RI *UDGH 5 FKLOGUHQ DW WKH SULYDWH JLUOVTY \
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The reason for this wabkat | could complete an-depth case study and would not be bound by
the constraints of having to go off site to collect my data as | am-éirparstudent with full

time teaching commitments.

First, | kept a record of my own reflections on the pre@w how the children and | were

reacting to the interventions. | jotted down reflections after each data collection session while the
children began break after the data collection each day. | then wrote moepiin reflections

each evening and also tried to correlate these reflections with insights | had seen in the available
literature around the topic of pedagogical documentation and a multimodal approach. By the end
of the two month period | had a collectiof my own personal reflections to use in the analysis.

6HFRQG , NHSW D UHAMRUWRRU RXIUHZPW Hid htakerIXdsiagW D WL R Q
These meetings happened daily and at the beginning of our session and different children had a
chance to chathe meeting. As such, | was able to observe how the class came to decisions
aroundwhat we were going to research on a given day. | wrote down sections of the meeting
verbatim as the children were talking and also photographed their representatiens of t
HDIJHQGDY

7KLUG , PDGH LQ FODVV REVHUYDWLRQ QRWHY RQ WKH FKLO
including verbatim exchanges between me and the children as well as the children with each

other. | would make the decision to follow a speclfit/ RXS{V GLDORJXH DV WKH\ ZHC
research in the morning and this would generally lead into the creation of drawings, paintings or

three dimensional representations. The verbatim exchanges gave meabeightdividual

children,small groups iad at times the whole class.

Fourth, | took photgraphV R1 WKH FKLOGUHQYV ZRUN DQG WKH FKLOGUH
collection activities. These were taken by both me and the children: the children have access to
iPads and are competent in using themplootography. | made sure | downloaded and dated

these every day and as they were coming from vaiRadgs | had to make sure that | had

downloaded all the phograpts as the ones on the schoadPwould not be saved when the

iPads were returned to tlkemputer room. The children became invested in making sure that

their photgrapls were downloaded and also used in the documentation panels that | printed for
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display in the classroom.

JLIWK DQG ODVW WKH FKLOGUHQYV Owivg e tdadh dl@cBo® Q\ DUWH
phase were used for analysis and also to form part of the different classroom displays that are
fundamentato the practice of pedagogical documentation. The artwork and artefacts were
photographed for the purposes of the dissertation and the originals were returned to the pupils

unless they were to become a permanent part of our classroom displays. No origiadspt

or used in the dissertatioData was collected at each stage of the process and where possible
transcriptions and reflections were done on the same day so as not to risk their validity being
compromised by the fact that | was teaching and relsiegrsimultaneously and could easily

lose the fine detail of the experience over time.

6. Data Management and Aalysis

The school is ninety four years old and there is an old oak tree that is at the centre of the school

bath literally and figurativelyThis oak tree is a symbol of shelter and nurturing within the

school ethos. It is mentioned in the school song and it has significance for the present pupils at

the school as well as returning alumni. | decided to utilise the tree as the starting point for m

data collection. | used the tree as the impetus or provocation to introduce the children to different
multimodal perspectives. | was implementing an open or emergent curriculum, and as such |
FRXOG QRW SUHGLFW ZKHUH WKH .uSURYRFDWLRQY ZRXOG OH

| analysed the data in terms of how eactheffive participants anithe class as a whole were

DEOH WR XWLOLVH WKH SHGDJRJLFDO GRFXPHQWDWLRQ DQG
meaning. This analysis was primarily drawn frorformal conversabns with and between the

children,P\ RZQ UHIOHFWLRQV DQG ILHOG QRWHYVY 7KH FKLOGUHQ
was analysed by means of photographs taken of their work and them in the process of creating.

The data was analysed in terms of theBse GLITHUHQW PXOWLPRGDO pODQJXDJ
which these were utilised, whether the children made meaning in collaboration with their peers
andwhetherthe pedagogical documentation reveal learning processes to the learners and me as

the researcher.

The photographs were also used to make documentation panels which were displayed in the
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FODVVURRP 7KH FKLOGUHQTV UHDFW LiQalsoreRorded &hdSHGDJR JL
analysed in terms of whether or not they were able to make meaning by viewing the available
documentation. Due to the nature of the interventions and the view that the child is competent to
decide on their own learning my proposetéientions were informed by the way the group

reacted to the meaning making opportunities that were available to them.
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Chapter Four: Presentation of research data

1. Description of participants

The sample class consisted of 22 Grad@iRIren ranging in age from children turning six years

old in November 2015 and those turning seven years old in October 2015. The whole class was
exploring multimodal approaches within the classroom context and pedagogical documentation

was implemented kile data was collected throughout the process. All 22 children were involved

in each stage of the process. For the purposes of the presentation and analysis of the data | chose
WR SUHVHQW WKH GDWD RI ILYH RI WKH a@didpedtdlsrRiQwWY LQ R
LQIRUPDWLRQ ™ :LQRJUDG S 7KH ILYH FKLOGUHQ ZH!

various stages of development and also encompass a wide range of ages within the Grade R year.

Participant One has her birthday in Novemdned will be turning seven years old this year. She

is one of the oldest members of the class and this is the second year she is spending in Grade R
with me as her teacher. A joint decision was made between me and her parents last year that she
would beneti from consolidating her preschool skills before embarking on the formal Grade One
programme. She was the youngest member of the class last year and is now the fourth oldest.
She is developing leadership skills and a sense of confidence that were nat legidgear.
Academically her skills have matured and she is reading simple readers and completing formal
mathematics operations. Her reactions to the interventions that | put in place were interesting to
analyse as she has an entrenched relationshipneithnd definite expectations of how her day
should progress. As such she was receptive to the multimodal interventions | put in place and

took on the role as emesearcher very capably and enthusiastically.

Participant Two has her birthday in October ahd will be turning six years old. As such she is

ROQH RI WKH \RXQJHU PHPEHUV RI WKH FODVV 6KH LV D YHU\
ZLWK SHRSOH VKH GRHVQYYW NQRZ DQG HYHQ ZKHQ VKH LV ID
reserved. She has attked Play Therapy and Occupational Therapy prior to coming to the school
ZKLFK LV XQXVXDO LQ VXFK D \RXQJ FKLOG +HU PRWKHU LV I
DFDGHPLF  IRU KHU FKLOG DQG KDV EHHQ DGYLVHG LQ WKH &
maingream education. Participant Two talks to herself a lot and is a very emotional child. She

uses drawing as a means of expressing herself and making sense of emotions and events. She can
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explain the meanings of her drawings in detail. During the data tollexhe enjoyed dictating
her insights to me. | decided to analyse her reactions in depth because she found the open
curriculum section of our day particularly enjoyable and | could see her progress
developmentally and emotionally as we used multimodahmentions on a daily basis.

Participant Three has her birthday in February and she has already turned six. She does not speak
English at home and she spent the first three years of her life in a rural area in Zimbabwe being
raised by her grandmother wiher parents were finding employment and settling in South

Africa. She is on a scholarship to the school and as such is not in the same economic bracket as
most of the class. Her command of English is not at the same standard as her peers and she has a
limited English vocabulary. She attends Speech Therapy to correct a lisp and also to help her

with her auditory processing skills. | also give her aon®ne remedial lesson after school

once a week to consolidate her perceptual skills. She is an exuldaaifectionate little girl. |

chose to look at her reactions to the interventions because she is so responsive and engages

enthusiastically in multimodal activities.

Participant Four has her birthday in May and she was still five at the time of datdionl Her
birthday falls in the middle of the class age ranges. She is a quiet and confident person. She
enjoys all aspects of her school morning and she enjoyed our open curriculum sessions. She is
popular socially and very settled in her school emritent. She has good academic skills and

she liked posing challenging questions during our morning meetings. Her reactions to the

interventions were interesting to analyse.

Participant Five has her birthday in September and she was still five at the tiata of

collection. She is slightly young for the class but she is confident and capable and enjoys trying
new things. She came to the school this year not knowing a single other child and yet she already
plays with a wide range of friends. Her preschoabmpio this school did not concentrate on
perceptual skills but she has not allowed this to hinder her and she has developed a skill set that
is comparable to the skills her peers display. She is an interesting child to analyse because she is
always keen téry new things and she threw herself wholeheartedly into the provocafiuss.
participant in particular enjoyed documenting her own work through the usg @ivn personal

iPad in order to photograph a construction or picture she had created.
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Figure 4.1 Mosaic patterning photographed by the children themselves. The children
experienced ownership of what they were doing because they had the autonomy to photograph
their work themselves. They realised during the data collection process thatthelgahad
created during any time of the day had significance. This realisation was responsible for an
awareness of every moment and all interactions during the day took on significance for both the

children and me as teacher and researcher.

2. Data Collection Process

| proposed to implement an open curriculum where possible within the confines of theSschool
expectation of covering a set curriculum. The two Grade R classes at the school work closely
WRJIJHWKHU DQG P\ FROOH D &XH haRexigeMyhipgaratibo filshrihy VLV WD QW
meetings. The school affords us a certain amount of latitude and as it is an ISASA school we are

not bound by the CAPS document. However the girls do have to follow a formal reading

programme and they learn formaadéng skills in Grade R. They also cover formal maths skills

and are able to do written addition and subtraction sums by the end of the year. It is within these
confines that | implemented our open curriculum and as such there were constraints that | had t
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adhere to. | decided that | would implement the open curriculum for the first two and a half hours
of the morning when the girls were at their most receptive. We would then continue with the
more formal programme for the remainder of the day. This tiemad also enabled the girls to

go straight from the open curriculum session break andve could finish whatever we were
working on until it came to a natural conclusion. | discovered that even when we were doing our
formal work, the skills and thougptocesses that we had been utilising in the morning carried
over into the remainder of the dahe children developed a reflexive approach to all their

learning and thiskill was evident in the learning taking place in the classroom.

As we were all engagg on a learning journey with no set outcome we began each morning with

a morning meeting. | adapted the format that Vasquez (2004) uses in hehllegokiating

Critical Literacies with Young& K L O @rdaldffgrent chairperson chaita morning meeting

each day. The children could all bring their questimncomments to her and she would record

them on a clipboard during the morning arrival time. She then chaired the meeting and we

decided as a group which questions were going to leestied that day. Initiallyhe girls

looked to me for approval and were a little shy and concerned about a peer being in charge of the
decision making process but this initial reticence was dived and the girls embraced the

morning meeting with entlsiasm. The girlsnadetheir list of questions to put to the chairperson

with discussion and thought7KH FKDLUSHUVRQ PZURWHY WKH OLVW RI TX
GHVLUHG DQG DV ORQJ DV VKH FRXOG pUHDGY i€dpdedssW KH TXH
improved as the girls became more confident in their list making abiliteey alscfulfilled one

of the CAPS document critered 3 H P H U J H Q WDe&partnveérnt Qf Basic Educatio?Q11,

p.39. I felt that it was relevant to align aspects of what the childezhachievetb CAPS

criteria in order to highlight that this approach could work in a government school context and

not only a private school conteXthe idea of an open curriculum does exclude the children

learning skills laid down by the National Curriculum but rather makes this part of a learning

journey and not an isolated lesson.
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Figure 42 Photayraphdepicing lists of questions asked in morning meetifigee children drew

their questions and the chairperson remembered what the girls had asked. This indicates that
because the children had discussed the questions they remembered what wafaskad.
asked 3Why do he DFRUQV IDOO R XWrIhR quastidrH pravriptecH ah" indepth
exploration of the question as the children answereTihe names of the children have been

changed and only the original drawings are visiple

The morning meeting informed the questions we were going to embark on essiensl had
allocated for our open curriculum part of the morning. Once we had a week of morning meetings
in order to familiarise the girls with the process, | began the formal data collection process. On
the morning that | began the data collectiontal questions began with the oak tree as a starting
point as | wanted to give the giddroad framework withinvhichthey could structure their

meeting. The conversation proceeded as follows:

Morning Meeting Conversation

Chairperson (Participant Two Why do the acorns fall out of the trees?

Participant Five: The wind blows them.
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ParticipantOne They get old and fall down.

Participant Five: Because the wind blows hard

Chairperson: Because the squirrels knock it down

Participant Three: Not squirrels idohannesburg! You only get squirrels in Cape Town!
Participant Two: There are no squirrels at school, only at the zoo.

Participant Five: the acorns fall out of the tree because it is autumn.

Participant Four: The leaves fall at the same time

Chairperson:the wind is strong and blows the acorns down.

Participant Four: Acorns are nuts for Squirrels

&KDLUSHUVRQ :H FDQYW HDW WKRVH QXWYV

Participant Five: they are not to eain oak tree grows out of an acorn

Participant Three: It takes long to grow seeds

Participant One when its winter all the leaves come down but only from the oak tree.
Participant Three: Some trees are apptebanana trees

SDUWLFLSDQW )LYH 7KLV WUHH LV VSHFLDO EHFDXVH LWTV E
Participant Three: why is the oak tree grogiso big?

SDUWLFLSDQW )LYH EHFDXVH LWV ROG

Participant One:lt grows too big because there is rain and sun

Participant Five: we water plants to make them grow

SDUWLFLSDQW 7K Udtdins addee §\a te©Odoofgsv.- W K H
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Once the chairperson had chaired the discussion on the questions their peers had asked we
embarked on exploring possible answers. This exploration took the form of going to the library

to get books to answer the questions. | had arranged with the litkaeapect some members

of the class and she was accommodating in helping thengiingheir quest. Another group of

girls went to he computer centre to obtairai#s so that they could search the internet for

answers. | had arranged for the informatiechnology specialist to expect a group of girls and

she assisted them in accessing the information with the computafaadsdThe girls then

reported back their findings to the whole group. The level of excitement was tangible and the
TXHVWLRQNLQKD® DLFRUQ"” DQG 3:K\ DUH WKH DFRUQV DQG OF
answered by the children themselves. The fact that the girls discovered the answers themselves

yet again covered a number of the CAPS curriculum criteclading questioningrad

DOQVZHULQJ WHFKQLTXHYV OLNH DVNV TXHVWLRQ DQG ORRN\
H[S O D Q D¥paRmewt of Basic Educatia®)11, p.48)After this meeting we went outside

to sketch the oak tree. The girls chatted as they sketched ami# Inwizs of their conversations

which | transcribed later.

Conversation while sketching the Oak Tree

Participant One: Oak leaves are really sticky and sweet. | showed my cousin the sticky leaves. |

have an oak tree at home.
Participant Two: when | werib your house and all the oak leaves were sticky on my feet.

SDUWLFLSDQW 2QH W VWLFNV DQG VWLFNV«WKH OHDYHV DI
KRQH\ WKLQJ LQ LW EXW \RX FDQTW HDW LW RU SXW LW LQ \F

Participant Three: | am drawing theark, it is beautiful.
Participant Four: Look at my fingeit is all full of pencil.
Participant Five: | think pencils are made out of wood.

Participant Four: the tree is also made out of wood!
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Participant Three: papers are also made out of wood.
Participant Five: paper is made out of trees.
SDUWLFLSDQW )RXU , GRQIYW XQGHUVWDQG KRZ SDSHU LV P

Participant Five: | think you cut it very thinm a factory. It gets flattened into paper.

The girls were working in penciland myonyULHI ZDV WR SGUDZ ZKDW WKH\ FR>
WKH\ WKLQN WKH\ FRXOG VHH"~ WKLV ZDV WR WU\ DQG GLVFR
VQHDN LQWR *UDGH 5 JLUOVY GUDZLQJY , DOVR WROG WKH J
finished drawinghey should stop and that there was no set time frame. A lot of the girls have

brought the idea from preschool that | must approve when they are finished and | am trying to
empower them to make this decision themselves. | created a documentation ganel of t

conversation and phajoapts of the girls and their sketches. The parents were aware what

pedagogical documentation was because | had explained it to them in my letter to them

requesting their permission to use their daughters in my research. | hadeflydold them

what my research would entail during our parent information evening in January 2015. The

parents were therefore very engaged from the start in any documentation that was made visible

in and around the classroom. This involvement andasteencouraged dialogue between parents

and their children, parents and me, parents and other parents, and the children amongst

themselves.
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Figure 43 Thephotograph on the left showkildren sketching the oak trela pencil The

photograph on theight showsone of the sketche$his was at the beginning of data collection

and thechildrendiscussd how they would represent the different elemigntiseir pictures.

7KH\ ZHUH DOVR LQWULJXHG E\ WKH LGHD WKpeWilW&H\ FRXOG
B3LFDVVR™ 7KLV FRPPHQW SURPSWHG D GLVFXVVLRQ DQG WKF

The girls completed their sketches and a group of three girls started to spontaneously collect

acorns and their peers enthusiastically followed their lead. | usethtitrest and told them to

EULQJ WKHLU FROOHFWLRQVY EDFN WR FODVV ‘H XVHG WKH D
did not prescribe what they should do with the acorns. It was interesting to note that some

completed one to one correspondencesaomde completed addition sums on whiteboards with

whiteboard markers.
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Figure 44 The photographs depiccorn mathsand shows weto-one correspondencend
additionusingacornsas countersThe child on the right is playing an addition game oniHel
and she is using the concrete apparatus in the form of the acorns to find the answers. The use of

the concrete apparatus is encouraging her not to guess which answer is correct in the game.

This activity was also dictated by the girls and yet fiefilassessment critengithout a formal
mathematics lesson taking placenhe children were recognising the symbols and the
corresponding value of numbeasd were completing counting activitesKH uDFRUQ PDWKV

differentiated the level of difficty without me putting the girls in groups and dictating the
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ability level they should work at, they completed sums using concrete apparatus and helped each
other with the concepts. We collected the acorns in a basket and they became the focus of fantasy
games and activities during morning arrival times. The children also liked to refer to the
GRFXPHQWDWLRQ SDQHO WKDW GHSLFWHG WKH uDFRUQ PDW|

as a template to recreate addition sums themselves.

A couple ofdaysDWHU RXU PRUQLQJ PHHWLQJ TXHVWLRQ IRFXVHG F
The girls had numerous ideas and yet again they dispersed to find the answers from the computer
centre and the library. This led us into a discussion on tissues and whethetheyveeite paper

too. | had seen an example of a tissue informed provocation at the Africa Reggio Alliance
&RQIHUHQFH LQ -XQH DQG WRRN WKH RSSRUWXQLW\ WR X
properties of tissues. We all took a white tissue aqpibeed what we could do with the tissue.

The girls gave me words or phrases to describe the tissue which | wrote down and we put these

together to form a class poem.

Figure 45 Thesephotographs show the childrexploring the properties of tissues. They rolled,

tore and folded the tissueshe class decided on words and sentences to create a class poem.
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The children used their own ideas and as well as their peers ideas when finding words to

describe the tissues.

3White Tissue Poem

White and pretty,
Light and soft,
Smooth and silky,
Flat and floppy,
Bendy and foldy,

Floats and breaks.

Good for origami.

It can fly,

If you put it on your arm

It flaps like a bird.

The colour of a swan,

It tears easily,

It falls down like a parachute

And it can be useful tbo
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| then gave each child a black square of cardboard and a tissue and they created their tissue
picture on the cardboard using glue. We put each individual work together to make a square and
one child F R P P H QAMbREGheY just look like tissues stuck on black cardboard but together
WKH\ PDNH D EHDXWLIXO SLFWXUH °

Figure 46 Photograph of all the tissue explorations togethefhis was displayed as a
documentation panel and the children could recognise theit exploration and explain how
they had made it. A group of girls extended this exploration to using coloured tissues and then

tissuepaper.

| created a documentation panel of the whole process and it was displayed by the next morning.
The girls were proud of the poem in particular and many of them requested that their parents
readthemaloud. The concept of poetry intrigued the girls and wbagked on a poetry

exploration and read numerous poems togefftes. process yet again covered aspects of the
curriculum but without a prdetermining of wheihis material would be learned group of

girls decided autonomously to make up their own itiees following our discussion on tissues

being a very clever invention. They drew their inventions and then one of them brought me a
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SHUPDQHQW PDUNHUZBQB WHDDG MHR WWKHOI@WaP delighted WithW R ZU LW
this development in our claom as the girls were deciding what they wanted to do and

explainedto me what facilitation they needed from me. We were beginning to move away from
activities where the whole class completed the same project and | was impressed by how the girls
could enbark on an activity either individually or in a small groupeiflawarenessf how they

were making meaning with their pesvsuld not have beeas easy to develop aformal

curriculum setting.
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Figure 47 Aboveare examples of the inventions that the girls imagined. The child on the left has

a baby sister and this is obviously a concern of hers. This illustrates how children lging t

home context to schoollhe girls extended this activity into researching inventions that
interested them. It also prompted a discussion on manmade inventions versus nature. One child
WROG XV WKDW KHU GDG VD\V WKDVP DB G&RK DRIUHVWVE X QI W K HWZAKRH
opened up another whole area to explore.

The next day, following our morning meeting the whole class decided to go outside and see if
there were any visible changes to the environment since our last trip to the oak tree. We all went

and sat and just loekl at the tree, some girls decided they wanted to sketch the changes, while
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others chose to just look. | did not insist that they all sketched the tree and was surprised by how
many girls chose to run back to class and get themselves some paper ant btpekciotes

and photographed the tree and the sketches.

Conversation while observing the oak tree

Participant Five:l can see loads of leaves

Participant Three:| think the branches are thick at the bottom of the tree are thick because the

leaves areso heavy

Participant Five: 1R VLOO\ WKH OHDYHV DUH QRW KHDY\ LWV WKH I
ParticipantTwo: What are you writing? (Little girl peering at my notes)

Participant Four:She is writing what we say about the tree

Participant Five:So the momsan know what we say

Participant Four:You are writing what we think so the moms can see why we think

Participant One:Please can you move? | literally want to be on my own to concentrate.(moving
DzD\ IURP KHU SHHUV «D ORQJ WDRWMHD ] L, GGQABNVDNWARZOKR W WH:
EXW QRZ , NQRZ KRZ WR VKRZ WKH WUHH LV ELJ <RX QHHG W

Participant Five:All the leaves are going off and there are not so many acorns

Participant Two:lt is autumn, so it is not dyy it is just waiting for spring

Participant Four:How did they plant such a big tree? Did they need a big truck?

Participant Five:1R LWYV YHU\ ROG LW VWDUWHG IURP DQ DFRUQ

Participant Threel ook there is a hollow in the tree filled with bugs. In aeottountry there

would be a bear but here there are just bugs.

This exercise sparked in the children the need to collect evidence of the changes and we returned

to class with handfuls of dry leaves, more acorns, some interesting grasses and some feathers.
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7KH JLUOV EHJDQ VRUWLQJ WKHLU pWUHDVXUHY LQWR FDWHJ
picture like the tissue one. This meant every child had tievetheir items from the sorted

groups and we embarked on creating our collage. The decisyant tioeir items back was

discussed first and one child suggested that everyone should pool their resources to make the
collage. However, it was the group consensus that everyone should find the item they had

brought. One child started to grind her dryf l@ad made it onto powder which caused a lot of

interest amongst her peers. The result was a lot of group crushing and making of fine powder

which was used for their picturéBhe activity was labour intensive and quite messy and as one

child said:3 LW \GQRIHV ORRN DV SUHWW\ DV RXU WLVVXH SLFWXUHV
O H D U Q H GhibtypeRMeflective practice was becoming more common as the data

collection commenced-he children were making comments on their preferences and how

suacessful they thought the activities were as well as reflecting on hovedidy improve on

activitiesthey did not think were particularly successfulThey began to rely on the

documentation panels as well as photographs orPtiteand one little gitommented

SVRPHWLPHV \RX QHHG WR ORRN DW WKLQJV IURP D SKRWRJU
OD\EH LV LW EHFDXVH LW LV VPDOOHU DQG DOVR \RX GRQYW

Figure 48 Thechild on the left discovered that if she put her leaves into a piece of z@pap
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DQG MXPSHG RQ LW VKH ZRXOG WXUQ WK Hhandsbethlge fe@ WR G X'
D UH E LB@&rHrignds quickly followed suit. The children then stuekrttust onto black
cardboard. There was a common consensus that it was rfofa$sH W W\ Wdesthdidally D W
pleasing)DV WKH WLVVXHV EXW ZDV 2ORWYV RI IXQ ~

A week later the chairperson of the morning meeting suggested that perhaps we should see the

oak tree3lURP WKH RWKHU VLGH EHFDXVHe ché&s\dgieed W ZLOO EH GLI
enthusiastically and organised themselves with whiteboards to press on, paper and pencils. It was
interesting to note how the girls managed to organise the proposed activity with no help from
me.They marched down to the tree and all tapkpositions on the other side of the tree. The

girls discussed the different perspectives themselves. They also discovered a bird house in the
branches. This sparked a lot of interest and speculation. A number afrgilifairies because

they had deded that the bird house must in fact be a fairy holise.subject of fairies sparked

a lot of interest and discussion among the class.

Figure 49 Photograph of fairy housefin the oak tree It caused a lot of discussion because it

KDV IDOOHQ RYHU DQG WKDBLUG XKRXVWVIERXOGVEREAL EGV C
ORSVLGHG D Q Girld.Algtotp\of GhiRdgefi Wacked the status of the house over a week

but were disappointedR GLVFRYHU WKDW 3LW QHYHU VHHPHG WR PRYH
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Figure 410 Photograph portraying a child drawing the fairy hous6s KH H[SODLQHG WKDW
would love the pretty tree and would especially like h¢ UGV ~ 6KH KDG PDQDJHG W
imaginaryfairies a character and could even dictate what their preferences would be.

Conversatio while sketching the oak tre@réund the subject of fairies)

Participant Five: Did you even know that there was a fairy house there?

Participant ThreeWho put it thee?

Participant Two:, GRQTW KDYH D IDLU\ KRXVH EXW , KDYH D IDLU\ W
Participant Four:What is a fairy tree?

Participant One:lt attracts Fairies

Participart Two: How do you know fairies exist?

Participant One:Of course they exist! We have proof! Tbeth fairy is a fairy!
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Participant Four:Here are fairies coming out of the house, | am drawingitbause | saw
WKHP«WKLVDLW\DFBXWH , VDZ KLP«KH KDV VSLN\ KDLU«DQG W|

Participant Five:/ HWYV FDOO WKH IDLULHV

Participant One:No! You have to wait until the magic comes, then we can call them! | know
because | have these stories and they say you must wait until the magic comes. The story is about
Ruby Red Fairy.

When we returned to class we decided to draw a fantasyctstie for the fairies. The girls

were enthusiastic about this activity and their pictures were detailed.

Figure 411 Photograph of two examples odipting, pastel and saps used to create fairy

houses. The girls hadefinite ideasof how a fairy house would look and they would listen to
each other and then either add laU L H Qu@g®4tion oidecide against itThey all seemed to
have a clear picture of what they wanted to achieve and no two castles looked the same.

While we were hsy with this activity, some Grade gsikls brought a pile of emptyad boxes
and asked if | could use them. | accepted them readily and was just packing them away when a
child asked,*'LG \RX JHW WKRVH VR ZH FD Q@hBBugdgestibHWaE méd LU\ KR XV
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with approval from her peers and there was a great scramble to fetch material scraps and wood

glue

Figure 4.12 The girls created thredimensional structuresut ofiPad boxes and other recycled
materialsin order to make fairy house$hey then used these houses in fantasy. pléey kept

adding to the houses and the houses took on symbolic importance for many of the children. They
ZHUH ORDWK WR WDNH WKHP KRPH DQG yvNMadge@HodekerOliG VDL G
we take them home thei H IDLULHYV ZRXOG OLY Rurb&® B@rhpld3 QfGailyH VDG”
house structures in Appendix A).

The day started off with a sketch of the oak tree and we ended up exploring our ideas of fairy
homes.This is yet another example of how the open curriculum supports the CAPS document as
the children were exposed to makihgeedimensionalepresentations but yet again in a way

that interested them and not as an isolated skill. We displayed our creattbrghotographs

and a typed up record of the conversation at the oak tree. This documentation was cause for

discussion amongst the girls as they were very proud of the whole process. The fact that there
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was a visual representation of the whole proceabled them to reflect on the learning and the

girls were able to systematically explain the process to their parents.

A couple of days later | found some charcoal in my art supplies. This is not a media that is

normally successful with Grade R childrentas very messy and smudges a lot. However,

during the data collection process so far, | had been so impressed by how the girls were engaging
with the different media and decided we would explore the charcoal. | called the girls ia group

RI VL[ WR RXU pERDUGURRP WDEOHY D KH[DJRQDO WDEOH V&I
VPDOOHU PHHWLQJY RU ZRUN LQ D VPDOOHU JURXI®RUYKH WDE
and | try and utilise it when exposing the girls to new teaescand media. The small group

explored the use of the charcoal on a blank piece of paper.

Figure 413 The photograph depictsnaexample of alarcoal exploration The child who drew

WKLV ZDV LQWHUHVWHG LQ GLQRVDKNSHD Q & KWK IH RFK@NER PHD®! H/
charcoa. 6KH VDLG WKH\ UHPLQGHG KHU Rl 3KRZ LW ZRXOG UHDO
ZDV DOO VPRN\ DQG D ELW VFDU\" 6KH KDG XVHG WKH FKD
wanted to tell.
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The next day one of the girls suggested we take the charcoal and go and sketch the oak tree. We
duly returned tou R X U, ®¢ i kb flecome known, and the girls settled very quickly into the
task at hand.

Conversation while sketching the oak tree

Participant Five: The tree is different because it has more coloured leaves so | will draw more
OHDYHV 7KH RDN WUHH LV D IULHQGO\ WKLQJ EXW KH FDQTW

SDUWLFLSDQW 2QH , WKLQN KHYV DOLYH , OLNH KLP +HTV I
he 5 so big. He shields us because he is kind.

SDUWLFLSDQW 7ZR +HYV FKDQJHG FRORXU IURP ZKDW KH ZD

makes our school pretty.
Participant One: | think he is a boy because he is green and boys like green

Participant Two: +H\ % OXH LV P\ IDYRXULWH FRORXU DQG WKDW¢{V V

am a girl. You can like any colour!
SDUWLFLSDQW 7KUHH ,WfV D ER\ EHFDXVH KH VKDGHV XV QL
SDUWLFLSDQW )RXU W five WayEtRdokss RX FDQ WHOO E\

Participant Two: | am drawing a bird who is king of the pigeons because he has leaves on his

head like a crown. | am doing shapes on the bird house. Have you noticed that the bird house

has fallen to the side? If any birds go up anddainest it will fall to the side. | want to be a

IDLU\ VR , FDQ IO\ XS DQG PDNH LW VWUDLJKW«DQG DOVR WR

this tree is?
Teacher: | think over one hundred years old

Participant Two: Wow! No one can live up to thare yet this old boy has! That makes it so
VSHFLDO«, WKLQN LW LV WKH RQO\ WUHH WKDW KDV OLYHG V

SDUWLFLSDQW 7KUHH , DP JODG WKH RDN WUHH GRHVQITW VYV

children, the birds. He is lucky.
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Participant Two askecd®L| ZH DUH GUDZLQJ ZKDW ZH FDQ VHH DQG , FD(
WKHP Wags&éd her that she could indeed draw what she could see. When | looked at her

sketch | was amazed to see that she had not only drawn my asgigtamas taking

photayrapts on thefPad, while | wrote notes, bste had drawn her holding théad and on the

iPad was a picture of the oak tree

This dawing portraysthe SDUWLFLSDQWYV DELO
different perspectives Note how she drew the

assistant holding thePad and takingphotographs

The Pad showed a picture of the tree proving that the

child had worked out what would be displayed on the

iPDG HYHQ WKRXJK V KHis wBsp@&Q TW VH
of higher order andsymbolic thought on the part of

the child(Further examples of charcoal sketches in

Appendix B)
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She demonstrated her ability to see what someone else would be seeing and her level of
reflexivity as well as her ability to express herskthade alocumentation panel of our sketches

and her sketch caused a lot of discussion amongst her peers.

Figure 4.15 Thisphotograph depicta child looking at a documentation panel and reflecting on

the proces®f drawing the oak tree in charcodfter she had looked at this panel she suggested

we make a collaborative picture as a class of different types of Seeknewhow she wanted

the picture to look but as the children discussed the picture before starting it she commented that
3ZKDWVWKHLQ KHU PLQG ZDV FKDQJLQJ DQG EHFRPLQJ EHWWH

On returning to class we decided to use some play dough that was drying out to make trees. The
girls divided the play dough and made their representations. There was a discussion around why
it was easier to draw rather than try to make things stand up. The general consensus was that
although it was fun to make the representation out of dough it was more effective to draw and
paint the tree. We decided that we would try the play dough eeexgan on another day with

new play dough.
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Figure 416 Photographs showing the process ofhald creating a tree with play douglshe

FRXOG YHUEDOLVH WKDW LW ZDV pHDVLHU WR GUDZ EHFDXV|
fall RY H&he went home after this exploration and requested that her mother make her some
play doughso she could attempt this agaiff-urther examples of thredimensional tree

constructions in Appendix C).

The idea of perspective came up in our morning meeting a few days later and we spent time in
small groups exploring this concept. One group of girls drew a picture of what it would look like

to view a person flying a kite from the back as we had beensdisgukites and winth autumn.
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Figure 417 Thisdrawing shows kites flying in the sky. This child could imagine what a person
would look like from the back and she managed to represent this. She became fascinated by

different perspectives and would draw and photograph items and people from diffgest an

The whole class discussed their pictures and one group did a series of sketches on the whiteboard
of the kite flying person from every angle. | used this opportunity to introduce the cohcept
perspectives likeD EL U G 1V, feiregroind ldrtl baground.

As a class we had been experimenting with different painting and drawing techniques. | had

provided each child with a folder and they had the choice of what papers to include in their

folder. We were making a collectiof textured papers in ond® complete our artist/storytellers
ZRUNVKRS 7KLV LV D WHFKQLTXH WKDW , DGDSWHG IURP 20\
book The Power of Pictures: Creatingabhways to Literacy through Afitl used the stages she

followed except for the writip up stageas at Grade R level there is no expectation to write a

story (Olshansky2008). Once we had enough papers of varying techniques we embarked on

creating our collaged picture. The picture had to have a tree in it and apart from that the girls

could add any other elements. There was lively conversation while the girls sétloeit al
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papers and embarked on their project. The creation of their work took over two hours and | did

not put a time frame on the activity.

Figure 418 Photographs of children creating a story using textured papers they had iasle

children could choose where they wanted to warld what papers they would use. They had
FUHDWHG D SRUWIROLR RI SDSHUVY DQG WKH\ HQMR\HG XVLQ
had finished this activity they collected the papers and stored them for anathee pirhis was

decided by the group and was not at my request.

The following day the girls retrieved their collage and on a whiteboard told the story of their
picture. The girls used various strategies to depict their story: some drew it in stages, some
merelyreGUHZ WKH FROODJH DQG VRPH DWWHPSWHG WR ZULWH
story was depicted as long they couldett the story. They then dictated the story to me and |
typed these and created a display with each story and ablteciere a well as a documentation

panel.
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Figure 419 The pictureDERYH VKRZV D FKLOGYVY FROODJH SLFWXUH DQ
Note howon the white boardhe attempted to write actual words as well as drawing the story.
Shewas abletSUHD G~ KHU E Firties eXadrRpl&stdf collagen Appendix D).

The girls had the opportunity of explaining their picture to the class over a couple of ldays.

F K L O GevdHd) questioningnd theirability to reflect on their own processeswaell as their

S H Hobfidsseat this stage of the data collection process went beyond the expectations that |
normally have of children at this stage of the year. The girls reminded me if we had not had our
discussion about the pictures in the morrang they looked forward to the component when

each child had a chance to describe their pictures to the class. The child who was discussing their
SLFWXUH KDG D WXUQ WR VLW RQ RXU puDUWLVWY{V FKDLUY D
RXU pwUWDRPWY 7KLV JD ¥oHagedh®eath dedisidth EhEykhad made during the

creation of their story.

During the data collection period there were numerous isolated incidents when individual
children or small groups of children were involvedearhing that lent itself to pedagogical
documentation. The challenge as a teacher was in choosing which group to observe or engage
with at a given time. As we were following an open curriculum for a set period each day there
were many activities happenisgnultaneously. The girls were quick to bring to my attention

when they thought their activity was worthyretordingand dictating insights to me. | also had
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to be consciously aware of being engaged with all the children and not just the outspoken ones.
When going into the data collection process | was concerned that the data collection would
detract from my teaching, but | found it had the opposite effect in that it made the learning that
was taking place in my classroom not only visible but importeathEnember of the class took

pride in what we were learning and as a class we became cohesive very quickly. | put this down
to the fact that | was consciously and continually aware of what was happening insstoaria

In the Reggio Emilia approacdhere is théelief that there should be n@nonymousnoments]

LQ WKH FKLOGYY GD\ DQG WKH SURFHVV RI SHGDJRJLFDO GREF
practice as a teachgfsnonymous moment§efers to a approachhat considers every aspect of

the day to be important. Whether it be snack time or story time or free choice activities, every
single moment is important and worthy of reflection. As a teacher this way of thinking was a
revelation as | became aware of every single conversation and irdenadtiin the classroom.

The children also became more aware of their insights being important and would often bring my

attention to something they or their peers had discovered.

Participant Threeesponded toth® UWLVW VWRU\ WHO O nechvimorRforiaf KRS DQG
to drawelaborate pictures and then bring them to me to photogtaphU \RXU VSHFLDO VWR
X QLY Hany distaté to me what was happening in the pictdee emergent literacy skills had

developed to the level that she could readesofithe words | was writing and she would read

them to me and as such her literacy skills were developing in an informal manner.

| had explainedo the children at the beginning of the data collection process what | was doing

and why | required their perission to use their insights and work. As the data collection process
progressed the children were very eager to highlight their insights and creations for the special
story we were writing as a class. | had explained to the class that we all had quwogktisai

research but | was not expecting them to participate or understand to such a degree the relevance
of what we were discovering as a class. The classroom culture was significantly enriched by the
research and the girls became aware of their leamiagvay that was deeper than just

completing an activity and moving onto the next activity.

The following s an example of one @ D U W L F L S i@WMhgs End Ithel §othpanying story.
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Figure 4. Jhere are two

little girls. They were both

lookingfor friends. Then they

found each other by the one

JLUOYV KRXVH 7KH\ WRO
other they were lucky and they

visited each other. It is

important to have friends

because they can make you

KDSS\ ~’

SBDUWLFLSDQW 7KUHHTV ILUVW @©cd el drdnirtgs tovhe® Rafifdub@s V K D C
to describe her pictures. She also immersed herself in construction activities during the data
collection process and she particularly loved building stories around people and animal figurines.

She managed to use timaterials as a way of improving her social skills and her descriptions of

her play and hedrawings became very animat@¢tess, 2014)She also became very verbal

about wanting to keep her constructions intact for later and she was very often alkeufo lpec

fantasy story where she left off the day before.

Figure 421 Examples of differentomstructiors madeand photographed bihechildren
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The children enjoyed photographing their constructions also looking at photographs of past
constructions for discussion and future degpigmposes. They also found space in the classroom
WR PDNH FRQVWUXFWLRQ tAehiLtBeOdditeVof WwhénGto ,dishiaimtle the

constructions.

One morning participarour and Participant Five were deeply involved in getting scraps of
paper and sticking them together to make a panel. They then drew a series of pictures together
and there was lots of discussion as they worked around the story they were telling. ihey the
caledmeto’EULQJ P\ ERRN VR WKH\ F®rRXDIGuWdHIOTDe BEEWMOK H VW R U\’
were not necessarily very detailed and | would probably have missed this whole interaction as a
free play scribble and it was actually a carefully thoughtstay told collaboratively The fact

that they knew | would be interested in their drawings was an indidatiane of how the

pedagogical documentation was having an effect on how the girls perceived th&aavimg.

They had become my aesearcherand they enjoyed the process of creating something,
describing it and then reflecting on their process. ditle were meeting the CAPS criteria of
GUDZLQJ DQG SDMWORNERQ ¥ 8 L ADEXEBNHAM dfHBasic Educatio2Q11,
p.30).These partipants were moving between verbal and graphic representations seamlessly

and with enjoyment.

Figure 422 The freeplay storyboardcreated by the two participants. This example shows how
the children were using a collaborative approach to depict their sidrgy were clear to tell me
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WKDW LW 32DV QRW D EHDXWLIXO SLFWXUH EXW WKDW WKH S
tKH SLFWXUHV”’

Story Conversation

‘H PDGH D VWRU\ ERRN % XW Lipietliné [anQudge GridIwelwilH&) Wou@hB Q J X D J |

story.

1. The evil witch is trying to get that girl to die because she wants the boy to marry her.
2. The boy gave the evil witchp@isonous kiss and she died.

3. The boy gave the girl a kiss cause it was the only way that he could save her

4. The girl and the boy got married.

Can you see how it tells the story in order?

The ontent of the story was a fairy tdleat the two girls had created bmwing ideas from fairy

tales that they had been exposed to and was not significant to mewgghsignificant to note
wasthe fact that the girls drew the story before deciding what the accompanying words would
be The girls were moving between modes and not following the conventions of writing or telling
the story and then illustrating it. We had already completedrtist/storytellers workshop as a
whole class activity and these two participants enjoyed usingliicgee time to create a story

together.

Participant Two developed an interest in dinosaurs during data collection. She grappled with
ZKHWKHUJRUORMRXOG OLNH GLQRYVD XhdvndRedd ofllaundhiagdrivo D ER\
a detailed explanatioof gender equality (at a five year old level) | decided to put the question to

the group. The common consensus was that any person could do any job and we drew a series of
pictures about what jobs they would want to do one day. These drawings wereessflithat

| keptthem for our school magazine submission at the end of the year. The interesting thing to

note for myself was how we arrived at drawing these pictures during the course of our morning

and not with me dictating that we were now going® #ZKHQ , JURZ XS GUDZLQJV
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Figure 423AdUDZLQJ R p:KHIQantddbe d pxl&ontologisfThis drawing spated

a discussion on gendeoleV DQG KRZ *HYHU\ SHUYVWVR QnHlbAhK [dlythBy ER\ R U
Z D Q ©he little girl sadVKH KDG PHW D ODG\ SOXPEHU DQG WKDW VKF
MRE IRU D ZRPDQ EXW , ZRX0OG UDWKHU GR VRPHWKLQJ WKD
child who wanted to be a palaeontologist said she loved getting dirty and the class agreed that
SGLITHUHQW SHRSOH OLNH GLIITHUHQW W KuganexampiesVdd HU \R X
HZKHQ , JURZ Xi8 fp@udixE). QJ

Participant Two used the data collection activities to hone her skills of observation. She would
spend large tracts time drawing fantasy figures, copying drawgrixy other artists in picture

books and she even set up her own still life scene of some figurines to copy. She became more
verbal as the process progressed and the confidence she had gained through her drawing had an
impact on her social skills as well. &how considered herself an expert at something and this
newfound confidence was a turning point for her. Her mother expressed how the family had seen
a difference in her verbal ability and also in confidence. Participant Two took to taking a

notebook withher everywhere t¢ GU D Z K H U SWekvb@dsketch a number of different
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scenarios and then she would insist on dictating her thoughts and stories to an available adult.
She would want these to be read back to her and she would often change herddeasal

certain sentences.

The pedagogical documentation panels that were on display in the classroom and also loose
displays which | placed in the book corner were of particular relevarRatioipantTwo. She

would look at them at length, often calfriend to see aspects she had noticed and she would

also enjoy sequencing the different events. Pedagogical documentation became a way of making
the work donen classroom valuable and for Participamidlthis aspect was a way of initialising
social ineractions She used them initially as a way of starting up conversations with her peers

and then later to refer to work she had already completed and building on her prior designs.

Conversation while looking at loose documentation panels

Participant Two:Look here was the time we had the incubator in our classroom. Do you

remember?

Participant Three: | see that. | was scared to hold the chicks when they hatched because | was a
little bit silly.

SDUWLFLSDQW 7ZR 1R \RX ZHUH @ foreadiide@hét \sorm&iXeZ tHibgd wd X VW V
GRQYW NQRZ DUH QRW VFDU\ MXVW EHFDXVH ZH GRQTW NQRZ

Participant Three: Yes | would because | see the pictures see how little they are andsée
WKH\ GLGQfW KXUW DQ\RQH

Participant Two: Look here (picking up another panel), here is the first time we sketched the oak
WUHH , GLGQYW NQRZ KRZ WR GUDZ PDQ\ OHDYHV DQG MXVW
| know we can draw the leaves separately. It takes more time bokst houch better and it

VKRZV ZKDW , ZDV VHHLQJ« UHDOO\ UHDOO\«

Participant Three: | like looking at all these pictures. | think they show we are learning.
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Participant Two:Should we sketch the oak tree as it looks today and see if it is any different
from these sketches. Because the seasons are changing and we are getting better at drawing
WRR «

Figure 424 A photograph depicting guticipants looking at lose documentation paneland
discussing themlnitially the children enjoyed finding themselves and their work in the
photographs However thepanels soon became a point of reference to discuss prior activities

and also to decide what direction a new activity would take.

As previously mentionedParticipant One displays leadership skills and she particularly enjoyed

having her turn to chair theorning meeting and when the children came to her in the morning

for her to place their questions on a clipboard she enquired if they had .aviy XTHiig Wwas

QRW WHUPLQRORJ\ VKH OHDUQHG LQ WKH FODVVURRP FRQWH
describing our questions. She also enjoyed the multimodal interventions and she was very quick

to lead a small group of willing peers into an activity that interested her. For example the one

morning she turned the seymiecious stones that | had put ostaaprovocation into a large

depiction of a lion. The girls surrounding her quickly followed her lead and they came up with
numerous depictionsf stories using the stoné3ne of the Reggid PLOLD D Si®lieRBFK IV
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that materials can represent any temof things for the child and this was evidenced in this
activity. | had expected the girls to sort the stones into colours and sizes aaslwith the

acornsthe stones took on a whole symbolic meaning for the group. If | not been poised to
observehe girls | would probably have missed this moment and put it down to a free play.

Figure 425 Semiprecious stones used to make a graphic representation of .arlenchildren
returned to the senprecious stones often in their play and they were used to represent different
items. For example, one child ssdhe stones as food for the dolls in the dolls corner and yet

another used them as money in a shopping game.

, UHDG WKH FKEOGSIHB I VWKEIMKHDaR tb@e §hildren in our story

WLPH 7KLV LQVSLUHG XV WRed$ Dhe ehilBréhldodk Dvinership AfGhD T V

activity and once they had traced around their feet they asked for beads to decorate their shoes.

The children used pastels, kokis and paint to create their designs. Some children made both shoes
identical while ¢hers chose to make the designs differéhis sparked a discussion on

VI\PPHWU\ DQG DOVR KRZ LW ZDV HDFK SHUVRQITVh&KRLFH KRZ
chose to put them on the loSW R SHRSOH FDQ IROORZ WKH SDWK WR ZKDYV
caVVURRP ~

86



Figure 426 7TKH JLUOV GHVLJQHG VKRHV LQVSLUHG E\ up-DPHODYV
changing the pathway and following the different pathwaiss activity prompted a discussion

on pathways and we went round the school lookingliféerent pathways.

Conversation while creating the shoes

Participant Four: Why are you making your shoes different? They should match. Shoes are

never different, they come in pairs.

Participant One:We can do the shoes how we like and | think it wbalboring to have two the
VDPH <RX FDQ FKRRVH ZKDW \RX ZDQW WR GR DQG , FDQ FKF

SDUWLFLSDQW )RXU %XW ZK\ ZRXOG \RX GR VKRHV WKDW GL«

Participant One: Because | am a designer and designers can do what they want. | wasgwatch
MBURMHFW UXQZD\Y DQG WKH\ GRQYW GR PDWFKLQJ WKLQJV I
WKHVH %XW , ZLVK ZH FRXOG , ZRXOG VWLOO PDNH WKHP QI

As a class we found our open curriculum format became a part of the ethos and culture of our

classroom. We made a joint decision to continue having our morning meetings and to continue to
87



develop our project approachhegirls had gained agency for their owearning and | was keen
to continue in the same vein. The approach | had implemented to research is by na means
staic, perfectedset of lessonand | will continue with my class to improve on our pedagogical

documentation and multimodal exploration.
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Chapter Five: Analysis of Data

The research questions that | asked at the beginning of the dissertation were as follows:

Does pedagogical documentation create opportunities for collaborative learning in both the

learners and the teacher?

To what extent does a multimodal approach together with pedagogical documentation make

learning visible and enhance reflexivity in the learners and the teacher?

| broke these two main questions into the following sixguéstions and analysed the data

according to these questions. | looked at each of the five participants individually in terms of

these areas and where it added to my analysis also included insights of the class asTasvhole.

research questions thfatlow emerged during the data collemtiprocess.

1.

To what extent did the multimodal interventions promote autonomy (make decisions and
exercise independence in collaboration with their peers) in the learners?

Was there evidence that the pedagogical documentation enhanced reflexivity (consider
different perspectives, to analyse and problem solvejraatdcognition (to reflect on

action whilst and after the activity) in the learners?

Did the process of creating pedagogical documentation panels encourage reflexivity and
metacognition in me as thteacher?

Was a community of practice established in the classroona¢ckabwledged and

supported theocid construdion of knowledge throughmultimodal interventions?

Was the pedagogical documentation instrumental in creating a collaborative learning
environment?

Did the environment play a role in making learning visible?

1. Level of autonomy displayed by children

Question @e: To what extent did the multimodal int&ntions promote autonomy (make

decisions and exercise independence in collaboration with their peers) in the learners?
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The children surprised me throughout the data collection with the way they took responsibility
for their learning and how as a cldkey displayed a level of autonomy unusual for Grade R
children. My expectation at the beginning of the data collection was that the children would
enjoy the multimodal interventions and that the pedagogical documentation would cause them to
reflect on whathey had done. | did not expect the children to display the level of autonomy they
displayed. | was reminded of the Reggimilia approactviews thatchildren are born competent

and also thabf Rancierehat children have the ability to learn withoutu#td around them

dictating what this learning should be. While as an educator | subscribe to these views | have to
admit | did not expect to see the level of autonomy children can achiéngraises the question

that if children are capable of such ipgadent and responsible behaviour and can learn
competently when given freedom of choice, then perhaps children are being denied access to
education through the constraints imposed by formal curricula.

Participant One, as mentioned in Chapter Four, dispiadership potential and it is also her

second year in Grade R and as such her reactions to the interventions and the pedagogical
documentation were instrumental in setting the tonenfamy R1 WKH FKLOGUHQYfV UHDFW
multimodal interventions ahpedagogical documentation. Participant One was the first

chairperson in our morning meeting. She took her role very seriously and used phras€sRke

WR RXU QHMNWKIYWHLY DQ LOWHUHVWLQJ SRLGWWaBKDW GR Wk
quick to come up with strategies for us to research as a class and from the very beginning of the

data collection she took responsibility for her learning as well as encouraging her peers to

research toolo some extent her reactions could balaited to the fact that she knows me well

as this is her second year with me and she is very in tune with my way of thinking. She also

comes from a home environment where her opinions are valued and her parents allow and expect

her to question the workings her world. However the way in which she was able to lead her

peers was developed through the morning meetiSpe. was very impressed to realise that she

was in fact at liberty to go on whichever learning path she wanted and encouraged her peers to
SHOMR\ EHLQJ DEOH WR P DRaHicip&nhbDQO¥e \cRnxtehdlitd Be liv&sy id a social

context but in this forum her natural ability to lead was utilised without overpowering her peers.

Participant Two took a while longer to relax into being ablméke her own decisions but once
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she had decided that there wer@ R ULJKW R U Z Ul @hxbdandZdisplayéd a level

of autonomy in her drawing particularly that showed how she was able to make decisions about
her own learning. She continuallyestioned me throughout the data collection, one example
being when we were sketching the oak tree and she’s&dX VDLG ZH KDG WR GUDZ ZK
and not what we think we see, and | can see Rugéhér real name) taking photograpbis the

iPad and so, DP G U D Z LT)i3 lé&e&l bf'autonomy was unexpected from this particular

child as she was very insecure aigb tended to be a perfectioniBuring data collection she
became confieht in her ability to make her own decisions about her learning and consequently
her verbal and newerbal output increased and was of a high standard. In my opinion, the
multimodal approach together with pedagogical documentation was directly respamsibis f

area of developmenghe was able to make decisions about which direction her work would take
and once she realised that there was no question of her work or opinions being compared to

anyone else she was eager to expnesviewsboth verbally ad nonrverbally.

Participant Three found a new sense of autonomy due to the fact that she realised that what she
was doing was important to me and to a lesser extent her peers. She began the year very reticent
to express her opiniongith the language baetbeinga factorandshe rarely participated in

group discussions. However, she gained confidence as | photographed her work and she loved
seeing herself depicted in the pedagogical documentation panels that were displayed around the
classroom. Initiallyshe just enjoyed looking at them and expressing simply what she was busy
doing. As we got deeper into the data collection phase she began to discuss the implications of
the learning. For example the one day upon looking at a gtagtof her drawing the oak tree
shesaid*ORRN KHUH , ZDV VWLOO OHDUQLQJ WKD\Wh&théhUHH KDV
decided that she needed to draw the tree again and organised herself with the necessary
implements to complete said drawing amt@nced to me that she was going to the tree. When

she returned she brought it to me and requested that | photograph itandhakeHZ SLFW XUH
VWRU\ IR U ThiKlévekZd&iitOnomy would not have been achieved had we not being
following our open crriculum section of each day. The multimodal interi@amd were for

Participant Threga gateway into enjoying the educational process and pedagogical

documenation gave her learning meaning

91



Figure 51 Photographshowing the progression Barticipant Threedoing apencil treesketch.

6KH XVHG WKLY VHULHV RI SKRWRJUDSKV WR UHIHU WR DW D
RQ LW XA VKH YLHZHG WKH SDQHOV VKH FRPPHQWHG WKL
EHFDXVH , KDYH P\ WUDFNVXLW RQ EXW WKHQ , JRW KRW DQC

detail inthe pictures and her surrounding environment.

Participant Four is a pable and confident child. She always finishes any task quickly and with
accuracy but as | mentioned in my reflecidcdPHHUD QRW KHU UHDO QDPH UXV

DFWLYLWLHV , QHHG WR ILQG D zZzD\ RI JHWW Lfeltth&tshd WR VOR
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was already jaded by the schooling system and had learned techniques to function within the
structure. This is not necessarily a negative trait as it is preferable to cope with the school system
rather than battle with it, but for my puigeEs 8 a Grade R teacher and one \bletieves that

creativity is directly responsible for the ability to problem solve and think critically, | was
determined to expodearticipant Fouto more than just going through the motions of her day.

The multimodalnterventions that | exposed the children to were initially frustrating to

Participant Fours she kept asking if she wasL Q L VakdHiiGhe had i U L J Kidpeatedly

turned the questions back on her and would reply,GRQTW NQRZ DUAlerBX ILQLVKH(
couple of days during the initial stages of theadallection, Participant Fouelaxed and began

to enjoy the process of her art and not worry about the finished item. She still needed affirmation
that she was on the right track, but learnetiust herself as the data collection proceeded. Her

level of autonomy was probably not as developed as Participants One, Two and Three but she
definitely benefitted from the interventions and pedagogical documentation in terms of the way
she was able twtus on a project for more than a few minutes and also add and change her

pieces.

Participant Five enjoyed the freedom that our open curriculum gave her from the start of the data
collection. She is young for the group and initially she just followed Wigatommon consensus

was, normally initiated by Participant One. However as the data collection progressed she took a
more active and outspoken role in the decision making and especially in our morning meetings.
During data collection she and ParticipaniFbecame firm friends and they often decided to

embark on group projectd.he importance of peer relationships and how learning happened in
conjunction with others was evident in this relationsfiiey began to use each other as a

sounding board fornre LGHDVY DQG SURMHFWY DQG DOVR XVHG HDFK R
with their own. Participant Four benefited from the way Participant Five thought aloud about
projectsfor exampld heard hersag 1R $PHHUD QRW KHU UHDO QWHPH ZH FD
RXU GUDZLQJ EHFDXVH ZH G R Sti\Wseli@ir,dbigh whd\wokdtruetionG LV -~
toys to tell elaborate stories and was quick to make autonomous decisions as to what she wanted

to learnand exploreThe multimodal interventions and thedagogical documentation were

instrumental in Participant Five developing a level of confidence and autonomy that would

otherwise not have happen&he was able to take a leadership role in her peer interaatidns
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she also developed empathy and anlabi\ WR OLVWHQ WR RWKHU SHRSOHY{V L

2. Did pedagogical documentation enhance reflexivity and metacognition in children?

Question Tvo: Was there evidence that the pedagogical documentation enhanced reflexivity

(consider different perspectives, to analyse and problem solvedetadognition (to reflect on

action whilst and after the activity) in the learners?

The ability to consider diffrent perspectives and to analyse and to problem solve, in other words
to reflect, is an important part of the educational process. Educati®edas taonove away

fromthe approach where obtaining a canon of knowleslte= aim of education and the call is

for people to be able to function and adapt to a shifting so@{etly, 2009) This shift inthe

theory of knowledgés still academic in many instances dhd practicathangingof the

practices in education stilheeds to catch up with the theory (Kelly, 2009). The Reggio Emilia
approachs an example ofreapproachthat has been successful in practically implementing the
notion of educatiomncouraging reflection and critical thinkinhhe ReggidEmilia approach
encourages preschool learners to learn how to reflect on and analyse their learning. This is
achieved through the way the school day is structured and also through the use of pedagogical
documentation. The teachers aim to make the learning visible gulareasis and use the
FKLOGUHQTVY LQVLIKWV WR IXUWKHU WKHLU H[SORUDWLRQ RI

documentation enhanced the quality of the learning taking place in my classroom.

Participant One was able to analyse her learning fhenstart of the data collection process. She

had been exposed to my attempts at pedagogical documentation for the whole of the year before
as | grappled with the Reggitmilia approachn my teaching and researching. She was able to
verbalise immediatelthat the panels weregl RU W K laQINran®@thé start of the data

collection process she would examine the pictures and comment on what they were showing her.
She would also engage with her peers and would ask @D W G R \ RTheWaét th@tN "~

she utilised them as a valuable tool from the start was instrumental in them being a positive
teaching tool and not merely decoration. Participant One was patrticularly interested in the tissue
exploration panel that | created following tkisssion in our open curriculum. | had created a

series of photgrapts showing her hands as she folded and glued her tissue.
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Figure 52 Thetissue explorationwas irstrumental in an exploration of poetry as well as a
movement exploration where the children tried to replicate the different ways the tissues had
moved with theilERGLHY 7KH\ GHFLGHG WKDW 3SHRSOH KDYH ERQH)\

She recogrsied the photgrapts as being of her hands but after she had commented on this; she
fetched a tissue and tried to recreate her initial shape. She then copied a couple of the other
creations of her peers from the phgrtphof all of them together. Some of the rest of the class
became interested in what she was doing and they began to recreate the tissue pictures.
Participant One fetched nifadto photograph the new explorations and commedtddK H\ VWL OO
look better all togther and not by themselves but | think that these ones today are much better,
PD\EH EHFDXVH ZH FRXOG V HHisdd(® oY inBight GridGeflexivivy\iwoMdL P H ~
not have been facilitated without the initial documentation panel and the wteskciion would

have gone unnoticed without the level of awareness that the pedagogical documentation brought

to only me and the children.

Participant Two used the documentation panels as a means of talking through her thoughts. She

does not normally vo& her opinions but when she was looking at the panel and did not feel all

95



the focus was on her she verbalised her insights articulately. | heard her saying to*d fpeér, L |

you see here, this person drew the tree from this side and this person fiimewthe other

VLGH« +RZ GR ZH NQRZ WKLV" , FDQ VHH LW LV EHFDXVH WKH
in the other. Also because this one has a longer stem and so maybe the person was drawing it
IURP WKH ERWWRP D QThe@d&k\Weddn RePvisWEdHrovhLiviioHevetand her

perspective was absolutely right. Yet again this insight would not have occurred had there not

been documentation for the children to make the connections. Participant Two enjoyed showing

her mother the drawings of tivees and discussing them at length. She is normally not a verbal

child and her mother commented repeatedly throughout the data collection process how much

she was improving verbally in the home situation.

Participant Three would often request that she be allowed to raimdecumentation panels

from the wall and place them side by side on the carpet. She would then mowedbedchand

use them as a stergaking prompt:32QFH XSRQ D WLPH Wskakdihey didwad VRPH J
tree, they drew it from all sides and then they became friends and the tree was happy because he
KDG 1ULHR&\exahBI&®Rof one of her impromptu descripti@ige showed an empathy

for and connection with the tree and she was abverbalise her feeling$he pedagogical

documentation haith essencelicited a gonversatiorfbetween Participant Three and the panels.

She was not just using them as a point of reference but she was also able to use the panels in a
way that made awo way conversatiobetween her and the panplsssible Due to her need to

p S Ovith §he panels to make meaning | made some panels that were not put on the wall, | also
printed photgrapts of the class and did not put them into a panel but rather let the children look

at these and make connections as they saw fit. Some children enjoyed this, but Participant Three
told me she preferred RZKHQ WKH SLFWXUHVIwdeabth&&waS kU VWRU\ -~
proper wayf R1 W H O O La@dthéat kel wsywhe pbnels were set upjustshow | perceived

the story and that the story could change depending on who was telBhg pondered this for

a while and then asked if she could tedtary with the loose pictures. The pictures in question
were of the children building with construction toys and mosaics. She sorted them into categories
that were interestingly not sorted according to type of object but into the type of structure that
was depicted e.g. houses, animals 8tee said® , NQRZ SHRSOH ZLOO QRUPDOO\ S

by how what they are made of, like blocks together and marbles together but | am going to sort
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WKHVH SLFWXUHY LQWR GLIIHUHQWredvdd X Sws\ary iddadle®ram® WKH D
G L 11 HUH Q \theieRdctpd that she was able to engage in would not have been possible

without the pedagogical documentation panels and the culture of discasdiacceptandbat

was developing in our classrooBhewas aware that her input would be listened to and reflected

on not only by me but also by her peers. The relationships in the classroom became deeper as a

result of this type of reflective practice.

Participant Four is advanced for a Grade R in termsroéimergent reading skills. Prior to the

data collection she would take any opportunity to copy pages from books and words that were

visible in the classroom. She would practice her @& LWLQJ VNLOOV E\ FRS\LQJ DO
names onto whiteboards an@éq@es of scrap paper. When the documentation panels were placed

on the walls she would be more interested in what the words on the panel said than the

photarapls. She would ask me to read every panel and particularly enjoyed the panels where |

had transcrEHG FRQYHUVDWLRQV EHWZHHQ WKH FKLOGUHQ DQG W
dictating her insights to me and would watch that | had written each word. She would often ask

me to read it back to heshe had taken ownership of her learning anddésening was self

directed. The pedagogical documentation in her caseouragedeflexivity in terms of how she
DQDO\WVHG WKH IRUPDWLRQ RI VHQWHQFHY DQG ZRUGV 6KH C
any formal teaching, for example she was able to follow sentences by working out that sentences
started with a capital letter amtided with a full stoglshe was working with her own will and

intelligence on the object of her learniiRpfciere 199). She used the documentation panels as

teaching tools and refles on an area that interested her specificafythis case the Zonaf

Proximal Development was bridged through pedagogical documentation.

Participant Five particularly enjoyed the multimodal interventions that were put in place during
data collection. She was wholeheartedly involved in the open curriculum and | nbtides s

her ability to make meaning and express herself throughout the data collection. The pedagogical
documentation did not initiallgesult inmuch reflexivity in her and she looked at the panels

briefly and commented on what she was doing. She shtheedto her mother but definitely
perceived them as phafapls to show the activities she had been involved in. However, in

week three of the data collection she was standing by and listening as a group of chiliedn stud
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a panel that depicted drawingkpeople from the back flying kites. She had not been involved in

that particular exercise but upon listening to them discussing the drawings | noticed her examine

the panel at length once they had moved on. She then called a friend to discudsatawith

they decided to draw themselves from the back. They found this challenging especially drawing

their pony tails and there was much laughter arouR@OtRRNLQJ OLNH D IRQWDLQ QR

useof metaphoindicated that she wasvialved in higherorder learning:

3:KHQ ZH SURMHFW WKH PHQWDO LPDJH RI D FRQWDLQHU
we use it as a metaphor. This process of metaphorical projection is a crucial element in

the formation of abstract thought and the discovery that mosan thought is

metaphorical has been another major advance in cognitive science. Metaphors make it
SRVVLEOH WR H[WHQG RXU EDVLF HPERGLHG FRQFHSWYV |
2002, p. 55).

Participant Five used the pedagogical documemtatioa provocation or impetus into her own
HISORUDWLRQ RI KRZ WR GHSLFW GLIITHUHQW SHUVSHFWLYHV

work encouraged her to try her own exploration.

3. Did pedagogical documentation enhance reflexivity anthetacognition in the teacher?

QuestionThree Did the process of creating pedagogical documentation panels encourage

reflexivity and metecognition in me as the teacher?

Due to the fact that | was both teacher and researcher | felt it was important to go into the data
collection process with strategies in place that would ensure that | took time to reflect on what
had happened in the classroom at the end of each daylaswdlen | analysed the data | had
collected. | made notes while we were in the open curriculum phase of the day as well as more
detailed descriptions at the end of the school day. | endeavoured to not bring my own
preconceived ideas into the data coll@t{process and tried to achieve this by really listening

and observing what was occurring in the classroom.

The reflexive approach that we adopted as a elassenhanced by the pedagogical
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documentation. It takes a significant amount of time to credteamentation panel and | had to

make a conscious decision to make the time to look over the data and prepare panels for
discussion regularlyThe children assisted me in deciding what we were going to document and
also with the preparation of the pandlbis ceoperative approach was beneficial to all parties

and highlighted the fact that the children are capable of making reasoned decisions atlthis age.

is also a challenge not to just present a collage of photograplsséesatto look beyond the

obvious. In the Reggio preschools in the city of Reggio Emilia there are always two teachers for
each class. This makes the practice of pedagogical documentation easier in that there are at least
two pairs of eyes to observe the children and at least fifeatit sets of opinions when looking

at what the children are learning and to decide how best to proceed with their |€Bneir&gis

also a commitment to learning through dialogue. As | did not haveeacbei used journaling

as another voice forielOHFWLRQ DOWKRXJK WKH SUHVHQFH RI WKH FKL
ideas and perceptions became my main source in looking at other perspectives in our
documentation panels. My relationship with the children changed and the power distance

between then and me was reduced considerably and our relationship changed.

The pedagogical documentation encouraged reflexivity and-cogtation in me personally and

it was also another lens through which I could view the data. | did not think | had preconceived

ideas about how the children would react to the open curriculum but | was editpyitheir

level of engagement and the sense of autonomy that they embracdtdroutset of the data

collection.l had not expected them to so quickly embrace our momigtings and as | wrote

in one of my reflectione WKH PRUQLQJ PHHWLQJY KDYH EHHQ DPD]JLQJ L
WDNHQ RZQHUVKLS RI W WHhistheRiFsHWeSK of RiomiXd mReethys our open
curriculum had developedaO LIH R lawd VreRett®@dthat, GLGQIW WKLQN , KDG V
children from embracing learning before, but by being so teacher centred in discussions the girls
have been giving me the answers | want. They now have the freedom to explore the things that

are burnind LVV XHV Wh&cMdked Bsed a multimodal approach from the outset and they

did not find it hard to use the resources available to them in varied ways. | was struck by the fact

that the children are able to engage with whatever learning oppotiueytyare presented with.

The challenge as a teacher is to be aware of the extent that the children are able to engage and

learn and utilise this ability.
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, FRPPHQWHG UHJXODUO\ RQ WKH FKLOGUHQYV JURZLQJ OHY
collecion lwrote *\WKH JLUOV DUH H[FLWHG DERXW KDYLQJ D WXUQ V
TXLFNO\ EHFRPLQJ DW HDVH ZLWK GHFLGLQRroBgng/KLFK ZD\ W
reflections and the creation of documentation panels | could see a progneskmfevel of

autonomy and agency within the classroom. By week eight I wrpte HOLHYHG LQ WKH LG}
emancipatory education before the data collection and | also had an idea of how that would play

out in my classroom. My watered down view of whagimg were capable of at the beginning of

WKLV SURFHVYV ZDV FKDOOHQJHG RQ HYHU\ OHYHO °

The process of pedagogical documentation ensured that | really listened to and took note of the
proceedings in the classroom. It caused me to reflect on my own viee dfiild and of what

education should achieve repeatedly throughout the data collection process. I wwtd V HDV\ WR
JR WKURXJK WKH PRWLRQV RI WHDFKLQJ DQG WR EH D pJRRG
making the panelwith the childrerhas clallenged all the notions that | have about children and

KRZ WKH\ OHDUQ , vD\ , EHOLHYH WKH\ DUH FRPSHWHQW EXV
now. The panels have highlighted to me that these are competent individuals and my job is to

journey dongside them and not at the helm. A sobering thought initially, but actually very
HPSRZHULQJ RQFH , SXW LQWR SUDFWLFH WKH YLHZ RI WKH F
My neat idea of how the data collecativould play out was challenge8litting down daily to

reflect and create the panels daily was instrumental in a deep level of engagement in me as a
teacher.For example when completing tfer DS S\ E L U W K GaBtivityEhe eh@dieh

became engrossed in the activity and as a class we explored all of the Niki Daly books we could

find in the library. The children became interested in how the artist used his art to tell a story and

their level of engagement went fa@yond what | had expected.

Pedagogical documentation is visual evidence of the learning that is taking place in the
classroom. In the Reggimilia approachedagogical documentation is a process for making
pedagogical work visible and subjectdialogue, interpretation, contestation and
WUDQVIRUPDWLRQ ™ 'DHK®©d&dhslve were aBle to interpret and discuss our
learning and we used the process to transform not only what we were learning but also our view

of each otheand our vew of our classroontHowever although gdagogical documentation
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SHPERGLHVY WKH YDOXH RI VXEMHFWLYLW\" 'DKOEHUJ S
challenging as the school concentrates on academics and the learning that is displayed does not
KDYH WKH SXUSRVH RI RSHQLQJ D GLDORJtE ok WiRiKQec WKH FK
SDUDPHWHUVY RI WKH VFKRROYYV HWKRV DQ GpradtidetbdkQV RI DVV
placethroughcollaborating with the children to present documentagiemels and my reflective
journalingwhich enabled me to explore tltencept of pedagogical documentation within my

specific context.

| had to make a conscious effort not to allow the pedagogical documentation to be relegated to a
MZLQGRZ GUHVVLQJYT WHFKQLTXH $OWKRXJIJK WKH GRFXPHQW|
exploration within my classroom | attempted to open conversations with my colleagues and the
parents when | discovered them looking at the paifiéls children also got into the habit,

encouraged by me initially, to discuss the panels and their learnimgwarested adults. | wrote
that s HYHQ LI WKH DGXOWV GR QRW IXO0\ XQGHUVWDQG ZKDW ¢
OHDUQLQJ WR UHIOHFW RQ WKHLU O &hD 8sQ@uchtheE\ YHUEDOLVLQ
documentation paneéncouragedeflection in ne as well as the children. | would take note of

the conversations and was impressed by how the children became more able to reflect critically

on the panels while describing them. For example | overheard Participant One telling her father

to 32U H D O Ot\h@\R &ré&lv this tree and not just think it was a picture but try and see what |

ZDV WU\LQJ WR VKRZ«VHH KHUH , GUHZ WKH OHDMKYV JRLQJ W
level of reflection and meteognition impressed her father who commented thatdwdd not

take her drawings at face value any more.

4. Evidence of Knowledgebeing ceconstructed

Question FourtWas a community of practice established within the classroom that encouraged

knowledge to be socially constructed as a result of the multimodal interventions?

The children in my class all came from traditional preschool backgrounds and none of them had

been exposed to an open curriculum or the Reggmlia approactprior to the data collection.

$V VXFK WKH\ ZHUH XVHG WR WKHLU GD\ EHLQJ VWUXFWXUHG
expected me to dictate what the activity was; they eepleto finishLW D Q G WIKIHH® KSIDDH
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time. They also finished an activity and brought it to me to check if it was correct. They were
prepared to accept that school was about working within a set of adult defined outcomes. | chose
to expose the class from the beunyg of the year to a differeapproachthan the one they were

used to and | made clear decisions from the first day of school as to how we would implement
these together. By the time the data collection took place, the class had an existing relationship
with me and each other and were not unfamiliar with taking ownership for their learning and
making decisions regarding what they would create and do. However we had not explored the
level of multimodal interventions that | wanted to include in my dat&ciodin.

The introduction of our morning meeting on the first day of data collection was instrumental in

creating a community of practieehere thechildrenknew theiropinionswerevalid. The ability

to listen to each other and not talk over each othezldped steadily throughout the data
collectionprocessut was initially very challenging for most of the children. At this age most

*UDGH 5V DUH XVHG WR SDUDOOHO SOD\LQJ ZLWK WKHLU SH
input. By insisting fromhe outset of the morning meetings that the chairperson had to listen to
HYHU\RQHYV TXHVWLRQ DQG VRPHWLPHYVY UH&Hhbtd VRPHRQHT\
listeningto each othestarted to develop. | found that the children were also intriguekedfatt

that | would write down what they said and this caused them to begin to listen to each other with

more engagement.

7KH PXOWLPRGDO LQWHUYHQWLRQV ZHUH YDULHG DQG , KDG
would expose the children to as a resulboking over my notes from the day before and

making documentation panels. Howeuera large extent the children determined what they

would explore and with what media. | made a number of resources available to them at any given
WLPH DQG WU LateBerl} M CYHDRVHPPBEQW ZKHUH WKH FKLOGUHQ ZH
they would us and not wait for permission. The clafsveloped a culture of acceptance and

expectation that was conducive to knowledge being constructed by the children themselves.

Participant One is a social child with a strong sense of her standing within the $jneup.
enjoyed the multimodal interventions immensely and was particularly keen to break away into a
smaller group and explore an area that interested the group. She liked the fact that the art

activities were, as she said to a fieSR) HWWLQJ WWKRH \RW X | WWEIRHV QTW KDYH W
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\RX NQREH KDG EHIJXQ WR XQGHUVWDQG WKDW VKH FRXOG KL
media and that there was no limit on what she was able to discover. Aesthetics in this example
EHFDPH D 3ZD\ RCobp&RB12Q296) and Participant One had a clear

understanding of this way of viewing her exploratiddise was quick to make autonomous

decisions about what she was going to do in the open curriculum section of our day and she
generally had a followingf other children who were keen to explore with her. When we were
experimenting with charcoal as a class and then drawing the oak tree, she spent a while feeling

the bark and then drew lines with charcoal to try and show its texture. She then became

fascnated by the texture of the charcoal on the paper and ended up with it all over her hands. Her

picture was anass of black charcaal

Figure 53 Participant Oneusedcharcoal to draw the oak tre&hebecameso involved in the

experience of using the charcoal that sineled up drawing over her tree and enjoyed exploring
the actual charcoal and was not concerned with her finished picBin@was particularly
delighted with the documentation panel becauseVlieL G 3LW VKRZV KRZ P\ SLFWXU'L

OLQH WR D VFULEEOH ~
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She was not at all concerned about the outcome and tofMi¢H , OHDUQHG DOO DERXW
VPRRWK DQG ZKDW PK®dddtdRIevel FalicpaBt®ne used the multimodal

interventions as a means of creating knowledge with her peers. She was very aware that

sometimes she needed to withdraw from the group and told her friends one day while she was
drawing the oak tree3Please move away and give me space. | literally need to be alone to think.

, ZLOO WDON WR \RX DTG céul@d beipercBived as@ietbKibl&béhaviour but in

the context her friends accepted her explanation and she concentrated on gy lokedove

returning to the group. She had a clear perception of herself as a part of the class and as an
individual. Reflexivity had led to selawareness and sédhowledge. Thidevel of understanding

and the ability to verbalise it was noteworthy anddme extent caused by the multimodal

interventions and her engagement with them.

Participant Two found the multimodal interventions challenging at first as she was insecure in

her abilities. She was more comfortable having me dictate what she shoulddartbdid not

initially participate in the morning meetings. However her confidence grew steadily as she
UHDOLVHG WKDW KHU pYRLFHY FRXOG EH KHDUG WKURXJK KH
At the start of the data collection she would prédedraw and create apart from the group but

she was soon drawn into conversations around her drawings because her peers wanted to know
3ZKDW VKH Z b stidbdc@mk’ the expert in the drawing realm which gave her

confidence and thus agency to counérto construct meaning through her drawing. The

multimodal interventions helped her to become a part of the class community and collaborate

with them to create knowledge.

Participant Three enjoyed being a part of the class from the very beginning eath&lye was
intrigued by the class being called the Penguin Class and she would spent time looking for
pictures of penguins in the books available in the classroom and in the library. She identified
strongly with being part of our class community andlsdd a strong sense of her place within

the group. Participant Three found it easy to make the transition into our morning meetings and
although she initially did not follow the thread of the conversation due to the language barrier
she was confident thaehopinions were worthy of discussion. She constructed knowledge with
her friends and she particularly enjoyed building with construction toys and developing fantasy
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games around them. Her English vocabulary was extended significantly by interactingrwith h

friends and | reflected . KXPR QRW KHU UHDO QDPH LV EHFRPLQJ PRUH
(QJOLVK 7KLV LQIRUPDO pOHDUQLQJ E\ GRLQJY LV VR PXFK P
WHQVHY DQG WU\LQJ WR HQULFK Kharticigabt QréX ddriét pefceivel RUP D O
her friends correcting her as criticism and they would chat while building and their ideas would

flow readily and the knowledge that was being constructed was not isolated to language
development; they were learning geometry in thailding and also using their imaginations in

their fantasy play.

Participant Four displayed evidence of knowledge being constructed in conjunction with her

peers throughout the data collection. The most obvious example of this was during our
artist/storytlers workshop. She was initially daunted by the task of creating a picture out of her
textured papers and she called a friend to come with her to go and study the books | had

available that showed examples of collaging. They discussed the picturesliardkthen she

embarked on her collage. She chatted to her friend the whole time she was busy and they made
decisions together &s what paper to use. She was intrigued by the way shé kadW R XW D
VWRNOG ZKHQ LW ZDV KHU WWWQ WDRP I3 X\ QGV G IQV AX\HV pOHUWV B V/ |
confident in her descriptions although she did look at the friend she had worked with and said

3ZH GHFLGHG WR XVH WKLV SDSHU PéfticpatvAdulLalgo Oeedeittl G P RV \
discuss her story wither friend before representing it on a whiteboard and dictating it to me.

Throughout the process of the artist/storytellers workshop she made meaning in collaboration

with her friend.

105




Figure 54 The above anel show the artist/storytellers processThe children had autonomy
when choosing what material to use and how to create their colldggy could also choose

whether to draw or write or tell their story. This participant utilised all three options.

Participant Five \as able to gain full benefit from the multimodal interventions by first watching
her peers and what they were doing. She was one of the youngest members of the group at the
time of data collection and was still finding it hard to cope with the changepireschool to

*UDGH 5 6KH zZDV YLVLEO\ NHHQ WR WU\ WKH pSURYRFDWLRQ
to engage with one and then she would join the group. She particularly enjoyed trying to depict
the oak tree in a three dimensional manner andvalseconfident to try and manipulate the play
dough into the form she wanted it only when she saw her peers trying to do the same. Her need
to be anonymous in the group lessened as the data collection proceeded ancesitieusiastic

to try different media with her peers. She learned how to function within the group through the
multimodal interventionand she gained confidence in the fact that her peers valued her input

She would have eventually settled into formal school without thiimmodal interventions but

she would probably have tried to remain in the background. In my reflections | wwrBt&V H QR W
her real name) settles easily in the morning now and she is quick to choose a provocation that

interests her. She llaboratingwith her friends and | am excited by how quickly she has
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integrated intoR XU FO DV YV UR R HhéeRdeesX @ tolaborating with others ahduse
of different materialsvas in my opinion responsible for the level of confidence and excitement

that shedisplayed.

Figure 55 The children playing with a light box and using different colours of cellophane to see
which colour reflected the light put the light box out as a provocation and while they enjoyed
exploring light and shadow they diobt utilise it to the extent | had expected them to. This was
an indicator to me not to expect the children to learn what | thought was necessary but rather to

make the opportunities available with no preconceived ideas.

5. Did pedagogical documentatiorcreate collaboration?

Question FiveWas the pedagogical documentation instrumental in creating a collaborative

learning environment?

7KH SHGDJRJLFDO GRFXPH Q VpoWse, ReQeivyGand/dHerBltiiplt @eBEUH Q TV U
the main focus of my data collection. | aimed to critically evaluate whether or not | thought it
was a feasible learning tool within my specific Grade R context in South Africa. | was convinced

through my reading and research that pedagogical documentatgsuccessful in the Reggio
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Emilia approachout | was not convinced thatitould be feasible in my context in terms of the

fact that there is a set curriculum for Grade R as dictated by the Education Depdnivasnt.

also aware that | was not workimga ReggicEmilia inspired school and that while the school

was supportive of my doing my research with my class, they were not looking to change the
structure of the school in any way. The principal of the school is comfortable giving each teacher
a cerain amount of latitude within their own classroom as long as it does not impact the running

of the school. It was with these constraints that | preceded with my data collection.

| was not expecting the pedagogical documentation to have such an impact in creating a
collaborative learning environment. | had expected it to take the role of making the learning

visible and it did fulfil this function. However, it became an area ofdacuhe day to day

running of the classroom and a point of reference as the children collaboratively explored the
multimodal interventions. The panels became a record of our learning and also a starting point to
discussions around the learning that weenembarking on. The children looked forward to

viewing new panels and were quick to give advice as to what | should be preserving. | explained

to them that it was not possible for us to make panels of every single thing that occurred in our
classroomlt became important to the children that the panels reflected the learning that they

deemed importanthe panelsEHFDPH DQ LQWULFDWH SDUWWhBJUnNgMKH UFRQY
our classrooman®WKH SDQHOV LQIRUPHG WKH Thé&de @e@lumrepliyY GHFLVLR
discussions in our morning meetings about what panels should be made. This added another

layer to the reflexive process and the children engaged in higher order questioning skills. They
DOVR GHYHORSHG HPSDWK\ IRU H DuFtK eRsWethaUefvstyohreHh&@llL QJ D Q G
some of their VSHFLD O @odbnenfedI@el children identified their special learning as

moments when they realised something for the first time. This could be anything from realising

that they could depict wind in deengs to realising that they had formed a new friendskve

also had a discussion around the idea that the panels were not the only way learning could be
documented and the children became adept at drawip@ & L Wthe® dwn panels and

explaining then to each other, me and their parents.

Participant One used the panels as a means of referring to what she had already learned and
would like panels that displayed individual learning as well as ones depicting group learning.
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She could verbalise that she preferred the group pictures begdug¢ LV DOZD\V PRUH I1XQ
WKLQJYV WRIJHWKHU DQG \RX FDQ KHDU ZKDW RWKHU SHRSOH
When we look at these pictures it reminds us of what we wele@J DQG ZKR ZBh& HUH ZL\
commented on the progression of events and was quick to point out any areas where she

perceived learning had taken plaEer example, shexplairedher view of the panels and said;

3:KHQ ZH ORRN DW WKH Bgsandxie Wntind abaut Rbkatwé&sdid we can

remember how things went and then we can decide if we liked it thatr wanext time we do
VRPHWKLQJ ZH ZLOO G RheWheln@rin@ shevakriddd aRdUnGtiddd a new panel
depicting the mornig meetings. She called her friend over to look at the panel and?gddR N

at the beginning you used to draw pictures when you were the chair person and now you can
ZULWH VR P Hedfri2zrdHpbinted out that she had copied the relevant names from the

QDPHV RQ WKH FKLOGUHQYTV ORFNFAHWKIYWR GRIHAKQF WWURMOLW MSDLL
ZURWH WKHP \RXUVHOI D Q Sh&wddgahumhb M herippaise@nd Fiéntl Y HU -~

was visibly pleased with her comments. The friend then in turn showed the panel to her mother

and pointed out how she had progressed and her mother was impressed. This collaborative

awareness of the progression of writing would have been lost with@dbcumentation panels.

Participant Two would study the panels when they were first put up and refer to them often. She
objected when | took down the first lot to make way for new panels. Space is a premium and |
had run out of space to display new panktold her if she could come up with a solution to

create more space then | would put up the old panels. She brought this problem to the morning
meeting and it was the first time she was actively involved in the discussion. The children
amongst themseds decided that | had not utilised the space available to capacity and by the end
of the meeting they had found many more display areas including the bricked area at the bottom
of the display boards and the windows. When | asked them why it was so impottaap the

displays visible Participant Two told nffeW KDW RWKHUZLVH RXU MRXUQH\ LQ W
be lost and napne will be able to see or remember what we have done. We will not know what to
GR QHI[W THe abllidbdradtive learning and dsicin making that was happening in the
classroom was being actively informed by the pedagogical documentation
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The following three pages are a visual dialogue showipgdagogical documentation panel in

detail. The children referred to the different pdmeftenandthey used the panels as a point of

reference in their discussions with each other and their parents as well as any visitors to the
classroomThe reason for the inclusion of these three pages is to give a sense of how the

pedagogical documentation became part of the classroom culture. The panel encompassed

different aspects of what was happening in the classrBog;hG SURPRWHG 3D@ XQGHUVW
multimodality, an understanding of these ways of working, their potential relationship, and their
potential purchase in the classroom, and more importantly beyond the class{andrew,

2014, p.176).

Figure 56

110



Changing the form
of /eaves to USS e

111



w

“White Tissue”

By the Penguin Group

1¥'s 3 boy because he shades us nicely and protects us. His name Is Oskey
1% & boy. You can tall by the way It looks.

1 am drawing a bird who is king of the pigeons because he has leaves on his
head flke a crown. I am Going shapes on the bird house. Have you noticed that the
bird house has fatlen to the side? If any birds go up nd build a nest it will fal 10 the
side. 1 want o be  fairy 0 1 can fly up and make it straight...and iso to see it

more closely.
Do you know how old this tree is?
1 think over one hundred years old
Wowl No ane can live up to there and yet this oid boy has! That makes it so
pécial 1 think It s the only tree that has lived 50 long! It is 2 magical oak tree!
_Tam glad the oak tree doesnt stay alone, He has friends; the wind, the
hildren, the birds. He

ré/st Sl.‘ary te fens
| Ve : -

icky.

Conversation while sketching the oak tree -
as more leaves so I will draw more leaves

The tree is different because it h
The ocak tree is a friendly thing but he cant speak.
I like him. He’'s a boy because he is so big. He is old because

I think he’s alive
he'ls so big. He shields us because he is kind.
He’s changed colour from what he was before. The tree is special to me. He

makes APPS pretty.
I think he is a boy because he is green and boys like green
Hey! Blue is my favourite colour and that’s supposed to be a boy colour, but I

am a girl. You can like any colour!
It's a boy because he shades us nicely and protects us. His name is Oakley.

- It’s a boy. You can tell by the way it looks.
I am drawing a bird who is king of the pigeons because he has leaves on his

head like a crown. I am doing shapes on the bird house. Have you noticed that the
bird house has fallen to the side? If any birds go up and build a nest it will fall to the
side. I want to be a fairy so I can fly up and make it straight...and also to see it
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more closely.
Do you know how old this tree is?

+ I think over one hundred years old
Wow! No one can live up to there and yet this old boy has! That makes it so

special...1 think it is the only tree that has lived so long! It is a magical oak tree!

I am glad the oak tree doesn’t stay alone. He has friends; the wind, the

children, the birds. He is lucky.




1 s g the bark, & 5 beauif
ook st my Mnger-t 1 31 sl of pance.

1 think pancis re made out of wosd.
e tree s a0 mada ouk of wosd

ppers are o made out of wood:
paper i made out o rees.

" don't understand how psper s made outof rees?

wWe Used

and Mmoo

“White Tissue~

BY the Penguin Group

1 like mee: ‘09 new
friends and dress

By the Penguin Group

{‘acy telens

up parties

Wortshop,
White and pretty,
Light and soft,
Smooth and silky,
Flat and floppy,
Bendy and foldy,
Floats and breaks.

Good for origami.
It can fly,
If you put it on your arm

It flaps like a bird.

; A the sticky
Oak leaves are really sticky and sweet. 1 showed my cousin Finn
leaves. 1 have an oak tree at home.

The colour of a swan
when I went to Scarlett’s house all the oak leaves were sticky on my feet. ,

It sticks and sticks...the leaves are sticky because they ::e sSwW
have a honey thing in it but you can’t eat it or put it in your tummy.

It tears easily,

It falls down like a parachute

1 am drawing the bark, it is beautiful. And it can be useful too.

: Look at my finger-it is all full of pencil.

1 think pencils are made out of wood.
the tree is also made out of wood!

papers are also made out of wood.

-paper is made out of trees.

-Idon‘tunderstandhmpaperismadee\tofm‘?
It gets flattened into paper.

e ———

I think you cut it very thin in a factory.




Participant Three enjoyed finding pictures ofdedrand took delight in trying to recognise her

KDQGV RU KHU DUW LQ WKH SDQHOV 6KH DOVR OLNHG WU\LQ
discussions around who was doing what when \nguhe panels. She used the panels as a

means of communicating with a wide range of peers and her ability to express herself improved

as a result. Participant Three also liked to have the verbatim conversations read back to her and

in the one instance usé#te conversation around the gender of the oak tree to reinitiate the
FRQYHUVDWLRQ 6KH DQG D JURXS RI IULHQGYV GHFRhe&GHG WKD
WUHH FRXOG EH DQ\WKLQJ \RX ZDQ 8hd &sdimtidtédRaigtd tikQG LW GL
library to fetch books about trees and they returned with both fiction anfiation examples

which they categorised. Once again the pedagogical documentation had been instrumental in

allowing the children to learning collaboratively and imoa teacher directed manner.

Participant Four was a keen emergent reader and as mentioned thefpedagogical

documentation panels were a way for her to practice her reading and writing skills. The way in
which she used the panels to inform her pgeg was interesting to track as she would keep
returning to the panels to check if she had written individual words correctly. She started keeping
a list of words that she could read. These included names of her peers as well as the words that
occurredres XODUO\ LQ WKH SDQHOV 6KH ZDV LQ IDFW PDNLQJ D C
learning high frequency words that are not easy to spelPauticipant Four had used the panels

to find a way of increasing her formal reading ability without any adtétvention or

expectation. Participant Four used the pedagogical documentation in our classroom to
collaboratively construct knowledge. formal reading skillsin this instance with mé.could

then extend her interest and teach her some of the fphalcs skills that would assist her in

her quest to understand how the printed word can be decoded. Teacher initiated activities in this
example were necessary but the difference between this and a formal approach is that the child

indicated her interesind was not required to learn the skills because the curriculum dictated it.

Participant Five was interested in the introduction of the pedagogical documentation panels from
the first day they were displayed in the classroom. | did not draw attentioanoas | wanted to
observe if the children even noticed them. She was quick to notice the first panel which depicted
thechildren lying on large sheets of paper whileir Grade Seven bugdraced around their
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silhouette Each child is allocated to a GeaSeven for the year and we plan to do an activity

with them once a term. This fosters a sense of belonging and nurturing. | had made a panel
showing this activity more as a record than for discussion in my data collection phase. However,
Participant Fivaused these phagoapls as impetuor doing different body image pictures

showing different perspectives. She had used the documentation panel as a means of informing
her learning and she also got some friends interested in the process. She requéstedritiat

her friends be provided with some more large sheets of paper and they proceeded to make
footprints out of paint on the sheets. Once the paint was dry they drew their bodies and attached

them to the feet.

6. The role of the environment

QuestionSix: Did the environment play a role in making learning visible?

The ReggicEmilia approachFDOOV WKH HQYLURQ P H Qigvifidcantemphasis sUG WHD
placed on the creation of an environment that is conducive to learning. They have verg specifi

criteria as to how the environment should be set up and the preschools in the Reggio Emilia
municipality are famous for their beautiful buildings and classrooms. Loris Malaguzzi, the

founder of the Reggi&milia approachinsisted that the school should be a place where learning

was visible and available for discussion by the commuwityen the emphasis is on keeping

true to the Reggi&milia approachand attempting to make the learning visible and accessible;

there aranany examples in the South African context of successful R&gygila inspired

schools regardless of soegonomic qualifiersThe Africa Reggio Emilia Alliance (AREA)

encompasses schools from different contexts and the emphasisnderstanding tha@proach

In my specific context | am able to print the documentation panels in colour and | can set my
classroom up as | see fit with the exception that the school requires certain posters and

documents to be evident in every classroom. In the FoundateseRhis includes two chadf

our phonics programme, a birthday chart, a number chart and an alphabet chart. The whole

school is required to display the code of conduct and the uniform regulations. When setting my
classroom up for the data collectioragk | made specific decisions around the utilisation of

VSDFH LQ P\ FODVVURBRt®lier]] MSHDDF'WH.® IR QPALKRRUQHU RI WKH FO
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have space to display the art materials in this corner so | sorted the bottom shelves in my
storeroom to place items and media for the children to use at will. We also have an outdoor

painting area outside the classroom and we used this for paintingtprojec

| createdprovocationy] ZKLFK LQ W K HapproadrarRolfjects@idoenes created to

provoke thought or discussioall around the classroom depending on what had emerged from

WKH SUHYLRXV GD\YV SHGDJRJLFDO dafsRxdA Wad dooseioufRdd 7KLV )
making sure the provocations did not become predictable. Fiisplayeddifferent books

around topics of interesgt the classroontf-or example in order to set up the artist/storytellers

workshop | placed a selection of lsdfeaturing collaged items in the book corner for the
FKLOGUHQ WR YLHZ 6HFRQG , SXW RXW FROOHFWLRQV RI YL
selection of materials that can be explored). These collections includegreaious stones,

buttons, &bric remnants and different types of seeds e.g. popcorn, lentils, dried peas. Third, |
displayed different phogyaphs of relevant topics on the interactive whiteboard. Fourth, | put

out different art media and different paintbrushes and sponges on the outside art station for

exploration.

In the Reggidmilia approachthe emphasis is on natural light and materials araais

bringing the outside into the classroom. | have live plants in the classroom and we regularly
grow different vegetables in our Grade R vegetable patch. The children are aware of taking care
of the environment and as a class we recycle our paper taéyschool has a recycling

programme we all take part in. | was conscious that my aims of the data collection phase w
making learning visible and that this was not an exercise in recreating the pPedgu Emilia

classroom.

Participant One wouldutomatically choose a provocation and begin to explore it. She did not

need any encouragement from the outset of the data collection phase to embrace the open
curriculum and her enthusiasm encouraged her peers to follow suit. She did begin to show an

interest when the documentation panels were displayed and she would notice the environment as
depicted in the photrapts, for example she commenté®® RRN KRZ SUHWW\ RXU FODV
LQ WKLV SLFWXUH \RX FDQ VHH D SHhe ewdyddexpRringithEH KDYH EHH
different media and began to take more time completing her art activities when she realised that
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they were uniqgue and n6tWKH VDPH DV H YHé&aRi@rmehCoeddfig/important to

Participant One and she became proud of all aspébex classroom. She was quick to explain

to the principal on a visit to the classroom what we were doing and how best to read the
documentation panels. The environment was an important aspect of learning and she could

verbalise her feelings around thsR XU FODVVURRP LV D SODFH ZKHUH ZH DC
listen to each other. We bring our issues to the morning meeting and we decide what to explore.

:H KDYH D SUHWW\ FODVVURRP DQG ZH OHDUQ KHUH °

Participant Two noticed every detail of each prowioca She noticed when they changed and

would examine the new items with interest. She would not begin any activity until she had

looked at every aspect of the classroom. She would sometimes choose to draw the items in the
HORRVH SDUWY F R @ & kunyltdkriaxipOlape@ny @f the items except through

drawing. She could verbalise that she liked the different provocations and her cautious way of
approaching the items enhanced her enjoymentGRQIW OLNH WR UXVK , WU\ QHz
momVDLG , WDNH DJHV WR WU\ QHZ WKL (MHéMurdetstandikgrof) , WU\ W
how she learned and her ability to reflect on it was made possible to some extent by her feeling

of acceptance and confidence in her environment.

Participant Threapproached the different provocations with enthusiasm. She liked to go around

the classroom in the morning and see what new provocations therpreseain the

classroom. She would generally settle down working with the construction toys and | pigd to

RXW GLIITHUHQW W\SHV UHJXODUO\ 6KH DOVR HQMR\HG XWLO
For example she fetched all the sgarecious stones and used themP®&®8 XLO G D ZDOO DURXQ
F D V WA@ Hames were always elaborate and could dechs many as eight children. She

would oftensay>:H DUH QRW U H D G and/MR \zdUlHi IBa\e it @h tkeScarpet to be

added to as they days went on. We would often have to push it to one side and in the end as a

class we decided that all constroctistructures be broken down on a Friday to facilitate proper

cleaning. | would then have to photograph the structure from every angle and she would look for

it in subsequent documentation panels and loose giagils. The freedom that the environment

allowed her was conducive to learning.

Participant Four found the changes in the environment stimulating. She liked to look at the
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aesthetics of arrangements. | put a collection of leaves and seeds out as a provocation along with
some water colour paints in @i P La@liernf 6 KH ORRNHG DW WKHP IURP HYHU\
rearranged the collection in a way that she thought was more pleasing. She then proceeded to

paint her still life with the water colours. She wotddularlybring fresh flowers from homet

adorn the classroom. She liked making what she céld H Gurti\bécause of her interest in

making the doll and fantasy cornef& W Rrany of the girls took to bringing in flowers and

items from home for the classroom. We have a rule in our class that we are not allowed to bring

toys to school and the girls were very creative in getting around this in the nama&ing the
classroom3more pretty. Our classroom rules were developed by the girls in the first week of

school. They discussed them and decided what was fair. | did not dictate what | wanted the rules

LQ WKH FODVVURRP WR EH 7KH pQR WR\VYifietbys@sulzdgety GHFLGF
damaged and as Participant One s&iB,OVR VFKRRO LV QRW ZKHUH \RX VKRZ |
learn to share and make games out of other toys. If you want to show off your toys you should
KDYH D S OHbwesdd theHyirls enjoyed brimyg things from home to share with the class.

In a sense this crossed the divide between home and school which is an important aspect in the
emotional development of Grade R childrév/e decided in a class meeting that we could bring

things from home to an our classroom but we had to be prepaoeshare the item. This new

rule worked well and the girls mostly brought flowers and living items like pot plants for the

classroom.

Participant Five would immediately settle down to whatever art provocatioawadable each

morning before our meeting time. She would explore the different media with enthusiasm and as

soon as she had a friend join her she would suggest that they comptédidD P SLFW X UH ~
enjoyed the social aspect that the provocationsvallioher and she would often come and show

me what she had created with her friend and request that | transcribe either the pitbeess o
accompanying storgr both She interacted with all aspects of the environment and would be

quick to comment on any changes she had noticed both inside and outside the classroom. The
pedagogical documentation was an important part of the environment for her and she would
comment orthe factthatt ZH PDNH LW VR HYHU\RQH FDQ VHH ZKDW ZH D!
All aspects of the environment including the provocations, the documentation and the people in

the classroom made up the learning process and she was fully engageahvakpesct.
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Figure 57 A mural that the girls drew together inspired byr exploration oftrees and

suggested by a child after lookingdagogical documentatiqgranels of charcoal drawirggpf

the oak tree7KH FKLOGUHQ GHFLGHG WKDW WKH\ GLG QRW ZDQW
EXW UDWKHU ZDQWHG WR SUHWHQG WKH\ ZHUH B2ELUGV I10\LC
trees were drawn from all sides of the paper. The children asked ifrtfeepaece of paper could

be left on the floor so that they could add to the drawing over a couple of days. Once they had
decided that they were finished adding to the picture they carried it outside and used colour
wash to seal the pastels. They then dmtivhere they wanted it displayed in the classroom and

they removed the pictures that were displayed in the space. Initially they wanted it displayed
outside but they decided that the wind may damag€his mural is an example of how the

children used acollaborative approach to completan assignment that they had set for

themselves

7. Conclusion toAnalysis of Data

My initial research questions which were:
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1. Does pedagogical documentation create opportunities for collaborative learning in both
thelearners and the teacher?

2. To what extent does a multimodal approach together with pedagogical documentation
make learning visible and enhance reflexivity in the learners and the teacher?

The data collected gave me a better understanding of inowtimodal approach and
pedagogical documentation could create collaborative learning opportunitiestande
reflexivity. | became aware thatynnitial questions did not reflect the depth and multifaceted
layers that the interventions elicited. Theldien responded to the multimodal interventions in a

way that lhad not anticipated and this in turn led me to more questions.

First, the level of autonomy that tlehildrenwere able to achieve within a short space of time
made meajuestion the extent tohich opportunitieghat are given tehildren ardimited because
they arenot perceivel as able to take on the responsibility for their own learmingomplete
shift in thinking around how we perceive the child has to occur in order for the children to have
the space to engage in autonomous learrfihg.childrenwereable to take command of their
learning and displayed an agency that | had not exgelthis discovery will continue to inform

my practice as a teacher.

Second) became awaref the responsibility on the teacher to fully engage with the children and
WR WDNH WK H. Ilh&da®@GuestiQriinowhis gproach could be adoptedowith
complete shift in the conception teachers have of themsatviemcherKress (1997) raises this

guestiontoo and he claims that teachereed to have the knowledge to teach effectively:

3, DP ILUPO\ FRQYLQFHG WKDW W kéchersl WAY havéddotEK L QJ KDV
clearly and strongly in the authority of their knowledge. My argument is not that teachers
VKRXOG DEDQGRQ WKHLU DXWKRULW\ WKH\ NQRZ WKDW

p. Xvi).

Theconception of authoritwith reference to my researcbfers to the idea that the teacher
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should gain their own sense of autonomy from thiew of knowledge and not from the status
or power that they have simply from being teach&rdifferent conception of authority emerged
for meduring the course of myesearch as | became aware of my ability to allow the children
autonomy for their learning. My authority came fromusrderstandinghat the children were
learning and acastructing knowledge with me and that my role in the pros@ssin creating an

environment and learning opportunities within the classroom

Third, the research revealed that the children could use multimodal means to express themselves.
They used the different media effectively and yet they quickly realisethéhatocess was

important and not the final produdthe children were able to talk about and think about the
different stages of their learning and the final product ceased to have the importance that it would
normally have done prior to data collectidimis awareness however did not extend to the adults
with such easand both parents and other teachers were quictrtonent on the standard of the

u D UMW §hildren realised that this was not the aim but the adults found it hard to move away
fromthistKkLQNLQJ 7KH TXHVWLR RreBs| 185 7Zp WWRth&UG-DNRHAERIibhs

and understandings was raisedngage in extended and repeated conversations with the

parents around what we were aiming to achieve during the data collectioreritpcea power

point presentation to the staff at the beginning of the data collection on a multimodal approach
and the Reggio Emiliapproactspecifically | then presented a power point presentation at the

end of the data collection to show what the aliidand | had discovered. The presence of the
pedagogical documentation panels in the classroom were also a tool to explain the processes we

were engaging in with the adults.

Fourth asthe research progressed | began to questionthisvapproach woulddmefit the

children when they left my class at the end of the year. An open curriculum became the dominant
approach in my classroom but this would not extend into the next grade. | am convinced that the
children benefitted from the reflexivity and collabtive learning but have to face the reality that
they will feed into a formal systerhbelieve he skills that they havearned willhelp them in a

formal systenbecause the ability to reflect and think critically is a vital learning tool no matter

how formal the system.
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Fifth, the research revealed that these specific children, in this specific context benefitted from

the interventionsThe question of whether this was due to the fact that these children come from
middle FODVV EDFNJURXQGY DQG DV VXFK WKHLU SDUHQWYV SDU
FXOWLYDW L R@Y,p. WD) Grzdthér@ords the children are raised by parends w

DFWLYHO\ 3IRVWHU DQG DVVHVV WKHLU FKLOGYV WDOHQWV |
The children come to school with certain aspiratiang abilities and these are in part

determined by their backgroundsppaduraj 2004. | had to beam mind that although these

children responded to the interventions in a certain way this could be to soméexaénbuted

to their background@ourdieu, 1993).

Lastly, the use of metaphor is a sign of higher order thinking taking place (Y20&0). The

children used metaphor throughout the data collection process and | began to see this as evidence
of their reflexivity andmetacognition (Capra, 200Zhis area could be researched in more detail

at a later stagd.he data analysis raised mayaestions than | initiallgxpected and the research
revealed a much deeper understanding of the possibilities that have not been fully explored in the

South African context for early childhood education and Grade R specifically
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Chapter Six: Research Conclusion

In conclusion the resear¢ltonducted intdhe role of pedagogical documentatiorain
multimodal Grade Rlassroom botlaffirmed what the existing literature and resealeiims
about a multimodal approach and pedagogical documemtaioh generated considerable new
insights into thavays multimodalityand pedagogical documentation work together in this

context.

1. Multimodal approach
7KH FODVV RI *UDGH 5 FKLOGUHQ DW W Kwkr&able YoedracélaU OV | V
multimodalapproactduring the eight week period of data collection dedthonstrated thaheir

artistic and creative practices could be usedras@urcewith regards to their own learning both
individually and as a whole clag@darropAllin, 2014). This S FDSDFLW\ IRU Th&l FUXLWP H C
New London Group, 1996.72 impliesthat the children were able to work with the
SDIIRUGDQFHV RI WKH DXUDO YLMKDZD1D Q G7/)Nih. @QHeéMbrBs PRGH V'’
the children were able to utilise themsalyvtheir peers and any materials available to puasue
ideaandthey were able to use theseaning potentials or affordances.i HV V { terms

effectively.

Thefollowing transcriptand any subsequent transcripts in@apter Seven arepeated from

earlier Chapters in the research. This was done purposefully, to reintroduce the voice of the child
in the concluding paragraphs of the researtte following conversation that the children had

during the data collection phaseoiseexampé of how the children were able to use the

materials available and interaction with their peers in order to make meaning:

Conversation while observing the oak tree

Participant Five: | can see loads of leaves

Participant Three: | think the branches arecthat the bottom of the tree are thick because the

leaves are so heavy

SDUWLFLSDQW )LYH 1R VLOO\ WKH OHDYHV DUH QRW KHDY\
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Participant Two: What are you writing? (Little girl peering at my notes)

Participant Four: She isvriting what we say about the tree

Participant Five: So the moms can know what we say

Participant Four: You are writing what we think so the moms can see why we think

Participant One: Please can you move? | literally want to be on my own to concentrategmo
DzD\ IURP KHU SHHUV «D ORQJ WLPH DJR , GLG D VPDOO WUH
EXW QRZ , NQRZ KRZ WR VKRZ WKH WUHH LV ELJ <RX QHHG W

Participant Five: All the leaves are going off and there are nahany acorns

Participant Two: It is autumn, so it is not dying it is just waiting for spring

Participant Four: How did they plant such a big tree? Did they need a big truck?
SDUWLFLSDQW )LYH 1R LWV YHU\ ROG LW VWDUWHG IURP L

Participant Threelook there is a hollow in the tree filled with bugs. In another country there

would be a bear but here there are just bugs.

This HI[ DPSOH VKRZV WKH GHSWK RI WKH FKLOGUHQTV WKRXJKW
well as what they were seeing, hagrand experiencing to make assumptions about the world

around them. The children were able to comment on and discuss areas which interested them. In
terms of the open curriculum being effective, in this one conversation a whole number of

curriculum coneéntand subjectreas werepened for exploration
Firstly, the concept of heavy and light were touched on:

Participant Three: | think the branches are thick at the bottom of the tree are thick because the

leaves are so heavy
Participant Five: NoVLOO\ WKH OHDYHVY DUH QRW KHDY\ LWV WKH E|

Secondly, theinderstanding that writing could convey a message as well as the fact that what the

children were thinking was an indicator of their learning:
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Participant Two: What are yowriting? (Little girl peering at my notes)

Participant Four: She is writing what we say about the tree

Participant Five: So the moms can know what we say

Participant Four: You are writing what we think so the moms can see why we think

Thirdly, Participant~ourshowed evidence of higher order thinkimgetacognitiorand excellent
use of expressive language when she asked for her peers to give her space to think and decide

how best to represent the tree:

Participant One: Please can you move? | literally wanbe on my own to concentrate.(moving
DzD\ IURP KHU SHHUV «D ORQJ WLPH DJR , GLG D VPDOO WUH
EXW QRZ , NQRZ KRZ WR VKRZ WKH WUHH LV ELJ <RX QHHG W

Fourthly, £asons were discussadd the children used their existing knowledge as well as the
knowledge their peers had to comment on the changing seasons:

Participant Five: All the leaves are going off and there are not so many acorns
Participant Two: It is autumn, so it is not dyirtgs just waiting for spring

Lastly and by no means conclusivelk H SDUWLFLSDQWYVY XVHG HDFK RWKHUT\

build on their own knowledge:
Participant Four: How did they plant such a big tree? Did they need a big truck?
Participant Five: No,LW{V YHU\ ROG LW VWDUWHG IURP DQ DFRUQ

Participant Three: Look there is a hollow in the tree filled with bugs. In another country there

would be a bear but here there are just bugs.

The above example of one conversation makes it abundantly clear thhinaostal approach is

far morethan makinglifferent materials available to the children. It is acknowledging that the
children themselves have the ability to make meaning through every sense and mode &vailabl
them in a given situatio.his abilitygenerated irdepth class discussions asllas small group
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discussionsThe children were able to decide how they were going to further their exploration of
various topics, media and skills. They became more confident in their own abilities and no

longerrelied on the teacher for direction.

An example of this was when the children ded to find leaves following odissue exploration

and one child discovered that if you crushed and ground the leaves you could make a powder.
She commented th&lL W GtRobk\a®dretty as our tissue pictures but it was fun to make and |
UHFNRQ ZH O HDh&dildren her® sy any item available to make meaning and not

only that, they were able to verbalise what the crux of their learning was.

The children usethetaphors to describe their findings and emotammas Kress (1997)

describes signs as a metaphor they became well versed in using signs to depict what they were
learningboth well before and after they become proficient in verbal and written misiese

child described it, she couldG U D Z K H UAwWwdKdbQ Ve approach was developed and all
members of the class displayed a sense of belonging to the group that is unusual for this early in
the year.Following our tissue exploration and the documentation panel with all the tissues
WRJIJHWKHU D FKL O GlofeRHeytusQduiHike tsskids Btuck on black cardboard but
WRIHWKHU WKH\ PDN HTHh2 dbildiexbacame @sSrateiMipbtiey could
make3EHDXWLIXO JURXS SLFW XahtitkeiDn@a@ritywkherQabvking Rdethed K H U~
was interesting to track as with each week of the data collection they became more reliant on

working together.

They tookownershp of the morning reetings with ease and developgkdability to make

decisions and act on these decisidfrom the first week of the data collection phase the class

grew in confidence and they were able to construct ideas as a group with minimal input from me.
A benefit d this approach is that it is a departure from the approach where the teacher prepares a
lesson, tells the children the content, allows for a brief discussion and then ends with an activity.
The multimodal interventions that | set in motion were to a laxgent then commandeered by

the children. became @o-researcher antthe children used a number of multimodal

SDIIR U G KX@$sHIYI7 pl2) to make meaning of their world
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The following conversation of a morning meeting highlights how the childeze able to take

ownership of where there exploration would take them:

Morning Meeting Conversation

Chairperson (Participant Two)hy do the acorns fall out of the trees?

Participant Five: The wind blows them.

Participant One: They get old and fall down.

Participant Five: Because the wind blows hard

Chairperson: Because the squirrels knock it down

Participant Three: Not squirrels in Johannesburg! You only get squirrels in Cape Town!
Participant Two: There are no squirrels at school, only at the zoo.

Participant Five: the acorns fall out of the tree because it is autumn.

Participant Four: The leaves fall at the same time

Chairperson: the wind is strong and blows the acorns down.

Participant Four: Acorns are nuts for Squirrels

&KDLUSHUVRQ thdde RidsQ W HDW

Participant Five: they are not to ean oak tree grows out of an acorn

Participant Three: It takes long to grow seeds

Participant One: when its winter all the leaves come down but only from the oak tree.
Participant Three: Some trees are applebanana trees

SDUWLFLSDQW )LYH 7KLV WUHH LV VSHFLDO EHFDXVH LWYV E

Participant Three: why is the oak tree growing so big?
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SDUWLFLSDQW )LYH EHFDXVH LWYfV ROG

Participant One: It grows too big because there is rain and sun

Participart Five: we water plants to make them grow

SDUWLFLSDQW 7KUHH OHWYfV SODQW WKH DFRUQV DQG VHH

The children used each other and the structure of the morning meeting to discuss content relevant

to them and at the same time content that isgddhe curriculum. They were able to learn from

each othem a respectful mannerand RQHIY LGHDV RU FRPPHQWYV ZHUH QRW
context the teacher noatty has an idea of the answeskhe is looking for and only the child

who givessaid answer is praised and feels validated in that moment.

2. Pedagogical documentation
The pedagogical documentatidhQDEOHG XV DV D FODVV WR OHDUQ WKH 3Y

(Dahlberg, 2012, p.225T.hechildren became aware that there was not a spesgfiof skills or

outcomes to be learned and this was instrumental in allowing the children to begin to construct
meaning in collaboration with each other (Vygotsky, 1978)e children responded to the

process in different ways but in all cases the gedealdocumentatiorcreated more awareness

in the children of their ability to express themselves and to be cognisant of the learning process
as they were experiencing it and also after the e participant commented3: KHQ ZH

look at the pictureand our drawings and the writing about what we said we can remember how
things went and then we can decide if iked it that way oif next time we do something we will
GR LW LQ DQRWKHU RUGHU °

The pedagogical documentation became a vital tool irpthisessThe children used the
pedagogical documentation as a continual point of reference and they would refer to the panels
when making decisions on how best to continue with a train of investig@tieg.would call me
andtellmetoe*EULQJ P\ ZRIRAMD QRW H O O \TRey alddkdisplayeédrad awareness of
their learning being important and becameesearchers with me, bringing items and
conversations to my attention regularly. The pedagogical documentation wasdirsitprd of

what we hadlone, secondlya means of reflecting and thirdly, a tool to inform further

investigation. It became an integral part of our classroom culture. | also realised that the children
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enjoyed being involved in creating the documentation panels and that ttoeptiens and input

were an integral part of the process.

The following conversation highlights how the children used the pedagogical documentation
panels to make meaning and to decidevfiture course of action. It is interesting to note that
Participant Three could use the panels to get over a fear she had of the chicks. This was a real
shift for her because we had a mobile farmyard visit the school a couple of weeks later and she

was confident when handling the baby rabbits and guinea pigs.

Conversation while looking at loose documentation panels

Participant Two: Look here was the time we had the incubator in our classroom. Do you

remember?

Participant Three: | see that. | was scared to hold the chicks when they hatched because | was a
little bit silly.

SDUWLFLSDQW 7ZR 1R \RX ZHUHQTW VLOO\ \RX ZHUH MXVW V
GRQTW NQRZ DUH QRW VFDU\ MXVW EHFDXVH ZH GRQTW NQRZ

Participant Three: Yes | would because | see the pictures and | see how little they are and | see
WKH\ GLGQYW KXUW DQ\RQH

Participant Two: Look here (picking up another panel), here is the first time we sketched the oak
WUHH |, GLGQYW N Q@RiZgauesand\Wd did bhe iiheRybing around the tree, but not

| know we can draw the leaves separately. It takes more time but it looks much better and it
VKRZV ZKDW , ZDV VHHLQJ« UHDOO\ UHDOO\«

Participant Three: | like looking at all these pictureshink they show we are learning.

Participant Two: Should we sketch the oak tree as it looks today and see if it is any different
from these sketches. Because the seasons are changing and we are getting better at drawing
WRR «
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3. Children as meaning makers

The childrerwere able to verbalise what was happening irdtmimentation panend what

they had learneddV WHDFKHU DQG UHVHDUFKHU , KDG WR DFNQRZOH
overwhelming focus on language and literacy made it difficult forth®& VHH WKH FKLOGUHC
meaningPDNLQJ SULQFLSOHV"™ .UHVV S DQG , PDGH D FR(
FKLOGUHQ WR EHFRPH *DJHQWV RI WKHLU RZQ FXOWXUDO DQ
the classroom context. | had to acknowledge tinaexperience had striking parallels with those

described by KressandtteKLOGUHQ WKHPVHOYHYV H[SHULHQFHG 3DFWLY
(Kress, 1997, p.13h that theywere readily able to make use of winaas available tthem to

make meaning; meang which had profound and lasting effects on their thinking andsbase

of themselvess participants in the clasghe children felt they had autonomy to use the space

and the materials in any way they chose as evidenced lmyothisient; 3 ,know pegple will

normally put things together byhat they are made of, like blocks together and marbles together

EXW , DP JRLQJ WR VRUW WKHVH SLFWXUHV LQWedrvenlififl HUHQW
WKH\ DUH PDGH IURP GLIIHUHQW WKLQJV °

The following conversation b&teen two participants while theyere creating shoes is

interesting as it highlights how the children were able to express their opinions and also make
meaning in collaboration with each other, the materials available to thetheaadvironment.
Participant One was able to conclusivedtate that she did not think her shoes should match and
SHYHQ LI WK HSh&wouldistill HAD¢hoose to make them matching.

Conversation while creating the shoes

Participant Four: Why arezou making your shoes different? They should match. Shoes are

never different, they come in pairs.

Participant One: We can do the shoes how we like and | think it would be boring to have two the

same. You can choose what you want to do and | can choos% wha&Z DQW WR GR«

SBDUWLFLSDQW )RXU %XW ZK\ ZRXOG \RX GR VKRHV WKDW GL¢
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Participant One: Because | am a designer and designers can do what they want. | was watching
MBURMHFW UXQZD\YT DQG WKH\ GRQYW GR PDWFKMWgar WKLQJV [
WKHVH %XW , ZLVK ZH FRXOG , ZRXOG VWLOO PDNH WKHP QI

4. Parentsreactions to the process

It was more difficult to educate the parents in understanding that this was a philosophy of
learning that required a shift in their thinking.€Tparents needed to be educated in an

understading of firstly multimodal theory, secondly, the Reggio Emilia approach and

pedagogical documentation specifically, and thirdly the concept of an open curriculum. |
explained the research in our parent meedindpe beginning of the year. At this point there was

so much to take in, with a new school as well as a new grade and a new teacher to contend with.
| also sent them the letter explaining the research when | asked for permission to include their
child inmy research. However, | discovered that they needed a lot of explanation as the research
unfolded too. | was reminded of how children learn differently to adults; the children accepted

the pedagogical documentation as a part of our classroom and asedtdol immediately. |

made literature available to the parents should they be interested in reading more about the
theory. The adults needed further explanatiothefpedagogical documentation as thetyally

saw the panels as a phgtaphcollage. | did notice that the types of conversations that | had
ZLWK WKH SDUHQWY DURXQG WKHLU FKLOGUHQYY SURJUHVYV

The parents in my class became aware that the pedagogical documentation was more than a

collage and began to ask questions about what we were learning. The needdp thevel

SDUHQWVY XQ GoW thy tiiderGdam beBame apparent. | began to explain the process

in more depth and | thini thelong term the approach would create a \aifferent scenario in
SDUHQW WHDFKHU PHHWLQJY DV SDUHQWY DQG WHDFKHUYV EI
and reasonA culture of collaboration had developed in the classroom that went beyond the
ERXQGY RI WKH SDUHQWIVYWILRRDLYKKMVEBDO MDKI® RIWHIOQ FRPS
peers. FoOWKH PRVW SDUW , IRXQG WKDW WKH SDUHQWYVY ZHUH HD
child and they were supportive of the data collection prodéss.culture of collaboration could

have gprofound impact on assessmeétU RFHVVHY DQG WKH FRQWadRyw DQG IRF
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in the long term. The pedagogical documentation has the potential to change the whole nature of

assessment at this level (Dahlberg, 2012).

5. Teachers as collaborators

Pedagogical documentation takes a significant amount of time and thought and | found that it
was necessary to jot down thoughts and conversations for further reflection at a latdihs&tage.

act of pedagogical documentation forced me to be completely ethgath what the children

ZHUH OHDUQLQJ FRQWLQXDOO\ DQG DOVR DOORZHG PH WR 3S
NQRZOHGJH 20X @ EA8)UThis was a revelation to me as | sawHast how the

children were making meaningtiv each other and #ir worlds through discussion, dialogue,

joint meaning making and critical feedbatlowever, | alsaliscovered thahe pedagogical
documentation process is very demanding for the teacher as | had to be able to intensely engage
with the children but alsdocument what was going on. This took careful planning on my part

and required a conscious effort to remain engaged at all theggeviously mentioned the

Reggio Emilia approach advocates two teashdth each class at all times with additional
supportfrom anatelieristaand occasional visits from a pedagogical advigdrile this scenario

would be ideal, in the broadSouth African context lowering the high pupil teacher ratio would
have serious cost implications and would not be possible in treeable future. A key aspect

of the Reggio Emilia approach is collaborative teaching and this is not just to lower the pressures
on a single teacher but also the approach recognises that the practice of thinking together works

for teachers as well as atien(Vecchi, 2010)

| found myself considering what relevance my research had in the broader context and tried to
consider ways this could work practically across schools. In order for collaborative teaching to
work | would suggest that multimodal pedagdxe included in the training of student teachers at
university level. | would also suggest that that practicing teachers be offered training courses in
the field in order to improve their understanding of the benefits of collaborative teaching. In my
conext | found it beneficial to align myself with likeinded colleagues or at least colleagues

that had an interest in what | was researching and trying to involve them in collaborative
endeavours. The librarian and the computer specialists were particoiargsted and | was
fortunate to be able to use their skills in the data collection phase. | did however find it
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challenging to explain my research to colleagues as they all knew something about a multimodal
approach and when | mentioned what | was dbwvgs treated to offnand comments like

know Reggio, it is play based and that is fine for preschools but it sounds exhauRitagtfer

\RX WKDQ PH PDNLQJ DOO W K DhW wdg YuiteRlishdaiteNingRund Ndrdfibdvy HO |~
it easier tavithdraw and only utilise the help of teachers who were genuinely interested in the
research. | think the only way for a multimodal approach to be successful in schools, whether it
is the Reggio Emilio approach or any other multimodal interventions, isdohersprincipals,

district officials and policy makett® be educated in the benefits of adopting this apprddgh.

critigue of my research wakat! did not find a way of getting the whole school or at least the

other Grade R class on board and thisbe an area of future reflection and possibly action for

me. | believe | conclusivelgffirmedthe value of this approach but need to find a way of making
this accessible and not daunting to colleagues.

6. Theories the research Hirmed

The data wasatlected over an eight week period and as such it was possibéekahe effect
themultimodalapproachand the pedagogical documentatiwere having on the classroom.

Within the first week of morning meetings the children were able to decide what concept they

wanted to researadmnd what modes they were going to utilise and thdyot rely on meo lead
GLVFXVVLRQV %HFDXVH RI WKH W Lutdhhowt® pupdawK td niatutit GUH Q
, ] WKH UHVHDUFK KDG EHHQ FRQGXFWHG RYHU D ORQJHU SHL
could be attributed to the fact that developmentally their ability to question and engage with

media arguably improves in the Falation Phase as the children become more eloquent

There were other factors besides pedagogical documentation that allowed for the learning that

was taking place in the classroom. The children were able to engage in conversations and
explorations that imtrested them specifically and this enhanced the learning. They also became
YHU\ DZDUH RI HDFK RWKHUYV VW UtdQpetive\mdniec ThéKieve KD S S H (
quick to call each other for help when trying to decide how to solve a problem. Tdrermclalso

became aware that every action and conversation was important in the classroom and they began
WR YDOXH HDFK RWKHUYV AQ®@partiDifauid dERbDEHIQW HEY RPQ ANV
more fun to do things together and you can hear whttdtU SHRSOH VD\ DQG WKLQN u
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GLGQTW WKLQN RI WKDWY :KHQ ZH ORRN DW WKHVH SLFWXUL
ZKR ZH ZHUH ZLWK ~

The data collection phase was so much more than tracking multimodal interventions and

pedagogical documeriian. It became about the whole learning process and the concept of the

child and learning. The process refined and strengthened my concept of how pedagogical
documentationauld work in a Grade R context/hen having a conversati@bout whythe

documenttion panels were important in our classroom Participant Two told WWeK DW RWKHUZLV
our journey in the Penguin Class will be lost andame will be able to see or remember what

ZH KDYH GRQH :H ZLOO QRW NQRZ ZKDW WR GR QH[W HLWKH!

Kress (1997) H[SORUHV WKH LGHD WKDW FKLOGUHQ 3VORZO\ ZRUN '
KDV IRUP"™ .UHVV S D Q 6y WheKakivigdvsighis\wbiéhKHeld 06l W K L V
to inform their understanding of the world. Andre2@{4) proposes that tlitassroomlike an

artwork,is formed and defined through sociateraction and relationaesthetics. Relational

aesthetics in this context refers to an understandinggt®déK H REMHFWYVY SURGXFHG LI |
are objects produced) are subordinate ¢éoctipacities released by the experience of being
LQYROYHG LQ SURFHVVHV WKDW DUH tRds& &tepréj@& O D@ &R UDWL Y |
often ephemeral and perforthee” $QGUHZ In®ther words the classroom

becomes a space thaetthildrenlike the artist claim ownershif, while recognising that this

artwork has no beginning or erilcdearning becomes about making public what is being learned

and what can still be learned. This implies that the classroom cannotibestetvedefined

parametersThe environment as a teacher as practiced in the Reggio Emilia approach strengthens
WKHVH WKHRULHY DQG EHPRAL\QHHF&KPRIYHWDW ZD\ I N DQG LV
become a social connector (Vecchi, 2010). In this context baadtgesthetics are not used in

the conventional sense but rather as descriptors of a dynamic and fluid relationship between the

participants in the environment and the environment itself.

7. Original Contribution to the field

The research affirmed theories of multimodal pradiice thaof pedagogical documentatioi.
also made an original contribution to the field in 8wuth African context in tern the

environment being a teacher and of importance to the educatiocakpr
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A multimodal approach and Reggio Emilia inspired philosophies were implemented in the

classroom without the benefit of another teachrethe municipality ofReggio Emiliaeach

classroomhasa supportive system witfwo teachersa resident artist (atelieriesta) and a visiting
pedagogista (responsible number of centres in the arda)addition,the environment is

perceived as the third teacher. While this would be the ideal this is not possible in South Africa.

The realityin the South African context is that there is very seldom a low ptgakcher ratio

and this is one of the main reasons cited for a more child centred appewagtiifficult to

implement The research successfully implemented strategies that nohegkiynd on
FROODERUDWLYH WHDFKLQJ E\ U HRaReldgdtisiohfQahdwolexerdidée LOGUH Q'
independence in collaboration with their pedtanakes an original contributian thatit

highlights thefact that one teacher can still use thesghods without the benefit of a-teacher.

Even though the research took place in a private school setting there was still one teacher and

twenty two children and yet thE K L O Gahtiiliufion to the everyday running of the classroom

was unexpected arapens up possibilities for education in the South African contixtever,

LW ZzDV QRW RQO\ WKH FUHDWLYH pUXQQLQJ RI WKH FODVVUF
WKHLU SUHVHQFH DQG LQWHUDFWLRQV JHQH bteltid® VRPHWKIL
DQG FUHDWLYH SURMHFWY

SEGRXODOLT 6LPRQH DUJXHV 3WKDW WKH ERXQGDULHV RI -RK
throughinfrastructure ZKLFK DUH PDGH XS SHRAIHNV ‘KB BFRRMHION HFWLRC
DQG *QHWZR U B NMuttAllE29GAEFB68)In thinking through what | observed in the
FODVVURRP , ZDV VWUXFN E\ WKH SRVVLELOLWLHYVY RI UHDGL
FUHDWLYH LQIUDVWUXFWXUHY 7KH FODVVURRP DWfWKH FHQ\
the cities that Simone experiences, but it is generative to extrapolate the metaphor and

physicality of infrastructure into the classroofime research was situated in a classroom in
Johannesburg and like the changing and fluid infrastructure of theh@tclassroom became its

own infrastructure, the permanent structure of the classroom i.e. the actual building was

secondary tohte children and their learninghe childrercreated a supportive system which was

made possible by the fact that they wgiteen the trust as collaborative thinkers to create an

environment where they were coul@te. Theview of the children being the infrastructure

creates a new dialogue in terms of what children are capable of. If children themselves are
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recognised as bajrable to create the infrastructure whereby they can learn it opens up a host of

possibilities for future education.

The children were able to transform their learning space into a living space that was alive with
possibility and learning opportunitie&s one child said?RXU FODVVURRP LV D SODFH
have a place and all listen to each other. We bring our issues to the morning meeting and we
GHFLGH ZKDW WR H[SORUH :H KDYH D SThéj\wok ovmeréh ¥flURRP D
thelearning procesand as sucthey were able to utiliseny space available to them. They also

managed to move seamlessly between home and school and the learning that they were engaged

in was not confined to the classroom wallkey realised that what thevere told at home could

have value in the classroord, GRQTW OLNH WR UXVK , WU\ QHZ WKLQJV V
DIJHV WR WU\ QHZ WKLQJV EXWBatK lHetally adphysdidally he,le@rhingH W K H F
had the sense of being completilyd and continually in motionThe oak tree became part of

our classroom as did the library and the compegatre The children displayed whandrew
(2014)describeasthe 3 GLVSRVLWLRQDO FDSDFLW\ IRU DJHQF\ YHU\ GL
preset LQ PRVW FODYVVURRPMSE7)$TQ&Aassbom became an expression of the
learning that was taking place and the original contribution that the ceseade was that this
aesthetiavork was constantly changing and the space was open for ndiagpiobs all the time.

There was a sense of the work we were doing in the classroom to be of importance and the

children immersed themselves in the living artwork that our classroom had become.

The oak tree took on a definite character and personalitiidachildren. The following

conversation highlights how the children were using metaphor, thinking about their own
WKRXJKWYV DQG JLYLQJ YDOXH WR HDFK RWKHUfV WKRXJKWYV
environment and this adds a new dimension to theiegistsearch around multimodality and

pedagogical documentation.

Conversation while sketching the oak tree

Participant Five: The tree is different because it has more coloured leaves so | will draw more
leaves. The oak tree is a friendly thing but® Q W VSHDN
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SDUWLFLSDQW 2QH , WKLQN KHYV DOLYH , OLNH KLP +HTV I

he is so big. He shields us because he is kind.

SDUWLFLSDQW 7ZR +HTV FKDQJHG FRORXU IURP ZKDW KH ZD

makes our school pretty.
Participant One: | think he is a boy because he is green and boys like green

SDUWLFLSDQW 7ZR +H\ %OXH LV P\ IDYRXULWH FRORXU DQG

am a girl. You can like any colour!
SDUWLFLSD @aboy Kddaddise heBhfides us nicely and protects us. His name is Oakley.
SDUWLFLSDQW )RXU ,WfV D ER\ <RX FDQ WHOO E\ WKH zZD\ L

8. Recommendations forFuture research

The research could be extended over a longer period of timepafttlbe extendkacross an

entire school encompassing a widangeof ageand abilities. The benefit of a multimodal
approach and pedagogiciicumentatiorcould be analysed across the grades. The fact that
creative arts (as timetabled by the Education Departmentglegated to amall partof the
timetable could be looked at in terms of the possible benetit® development of thehole

child. Thus, the children would be exposed to different ways of expressing themselves. The

pedagogical documentation wouldcerage dialogue across the school.

The initial purpose of the research was to critically explore pedagogical documentation in the
context of a multimodal Grade R classroom. In my opinion the benefit of this approach was
conclusivelyestablishedHowever this is an area with many possibilities for future research.
The benefits of a multimodal approach have the potential to reach whole schools and not just
individual classrooms. This is depentlen the buy in from all stakelders, the parents, the
teaches, the children and the governing bodiBsis relieson a shift in thinking and goes back

to my point that teachers are the key point where thinking has tolsisftnportantto research
how tomove teacheY fferceptions and their view of the child beyond what they think is
possible. The children indicated their capabilities with ease. It remains to find ways of

encouraging teachemhanagement and paretasfollow suit. A multimodal approach and
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pedagogicatiocumentation can only be effective in the long term if it is possible to find a way of

making it sustainable in whole school context. From my research | found that the approach was
relatively easy to implement with careful planning but getting teachdrparents to understand

the benefits was more challenging. | had to conclude that the benefits were significant but could

only have far reaching consequenoase a shift in thinking occurs amongst the adults.

What has emerged for me as the most impoesed for future research is an exploratiohaiv

the environment is another teacher, how aesthetics are teaching tools and how the classroom can
become a living, interactive work of art. Teducational/alue ofthechildren expressing
themselvesnd thusmproving their ability to live in a multimodal world far outweighs the

importance of improving literacy scores and school achievement.

138



References

Abbott, L. & Nutbrown, C. (Eds.). (2005xperiencing Reggio Emilia: Implications for pre
school provision(2nd ed.). New York: Open University Press

Adler, P.A. & Adler, P. (1994)0bservational techniques. In N.K. Denzin & Y.S. Linc(us.).
Handbookof qualitative researckpp. 377-392).California: Sage Publications

Andrew, D.(201)). 7KH DUWLVWY{V VHQVLECI&srvdII{aQWBrisaw/ LPRGDOLW
Unpublished doctoral thesislohannesburg: University of the Witwatersrand

Andrew, D.(2014. An Aesthetic Language for Teaching arehkning. Multimodality and
Contemporary Art Practice. In A. Archer & D. Newfield (Eddyltimodal Approaches to
Research and Pedagogy: Recognition, Resources and Appe$34191). New York and

London: Routledge

Appadurai, A. (2004)The Capacity té\spire: Culture and the Terms of Recognition. In. R.
Vijayendra & M. Walton (Eds)Culture and Public Actioiipp.59-84). Stanford University
Press.

Archer, A. & Newfield, D. (2014)Challenges and Opportunities of Multimodal Approaches
Education in SoutAfrica. In A. Archer & D. Newfield (Eds.)Multimodal Approaches to
Research and Pedagogy: Recognition, Resources and Appedsl8). New York and London:

Routledge

Bourdieu, P. (1993)I'he Fied of Cultural ProductionCambridge, UKPolity Press
Bruce, T. (2004 Developing Learning in Early Childhootlondon: SAGE Publications
Bruce, T. (2009)Early childhood: A Guide fort8dents London: SAGE publications

Burman, E. (2008)Deconstruting Developmental Psycholodyast Sussex: Routledge Taylor

& Francis Group.
Capra, F. (2002)T'he Hidden GnnectionsLondon: Flamingo

139



Christensen, P. & Prout, A. (2002). Working with ethical symmetry in social research with
children.Childhood A Global Journal of Child Researc (4) 477-497.

Clark, A. (2010).7UDQVIRUPLQJ &KLOGUHQYV 6SDFHV &KLOGUHQTV I
designing learning environmentdSA & Canada: Routledge

Cooper, M. (2012). Is beauty a way of knowingZ. Edwards, L. Gandini, & G. Forman, G.
(Eds.), The Hundred Languages of Qffién (3%ed.) (pp. 295302).United States of America:

Praeger

Crafton, K., Silvers, P., Brennan, M. (2009). Grega Critical MultiliteracieCurriculum:
Repositioning Art in the Early Childhood Classroom. In M. Ngi&y) Making Meaning.
Constructing Multimodal Perspectives of Language, Literacy, and Learning throughaisesl
Early Childhood Education(pp.31-34). New York: Springer.

Dahlberg, G. (2012). Pedagogical Documentation: A practice for negotiation and democracy. In
C. Edwards, L. Gandini, & G. Forman, G. (Ed$he Hundred Languages of Childrgg™ ed.)
(pp. 225232).United States of America: Praeger

Dahlberg, G., Moss, R Pence, A. (2007)Beyond Quality in Early Childhood Education and

Care: Languages of Evaluatio®" ed.). London: Routledge

DankoMcGhee,K. & Slutsky, R. (2009). Empowering Rervice Teachers to Design a
Classroom Environment that serves as a Thedcher In M. Narey(Ed.)) Making Meaning.
Constructing Multimodal Perspectives of Language, Literacy, and Learning throughaisesl
Early Childhood Education(pp.169186). New York:Springer.

Department of Basic Education (2018&ational Curriculum &tement Grades-R2 [South

Africa], Implementation date 2012

Dias, S. (2010)Postmodern Picture Books: Pathways to Literacies for a New Knowledge
ParadigmThe International Journal of Learning7(4), 463480

Duckworth, E. (1996)The Having oiVonderful Ideas and Other Essays on Teaching and
Learning. New York: Teachers College Press.

140



Ebrahim, H (2014). Foregrounding silences in the South African National Early Learning
Standards for birth to four yeaBuropean Early Childhood Education ResdaJournal,22(1),
67-76

Edwards, C., Gandini, L. & Forman, G. (Eds.). (2012yoduction.The Hundred Languages of
Children.(3rd ed.). United States of America: Praeger

Egan, K. (1992)lmagination in teaching and learning: Agest85. London:Routeledge.

Fyfe, B. (2012). The relationship between documentation and assessn@nEdwards, L.
Gandini, & G. Forman, G. (EdsJhe Hundred Languages of Childr€Brd ed.)(pp. 273294)

United States of America: Praeger

Gaztambidd-ernandez, R.A2013).: K\ WKH $UWV 'RQIW 'R $Q\WKLQJ 7RZDU
for Cultural Production in Educatioklarvard Educational Reviev3(1), 211236

Gladwell, M. (2009)Ouitliers: The story of succedsondon: Penguin books

*ROGVWHLQ [/ 6 (PEUDFLQJ SHGDJRJLFDO PXOWLSOLFL)
instructional responses to the changing expectations for kindergarten in U.S. public schools.
Journal of research in childhood educati@) 378 +400.

Haanstra, F., vandbran, M. & Damen, M. (2011). The-turve going Dutch: Cultural
differences in judgements of artwork from different age and expertise grbupmational
Journal of Education through Ar, 153 +169.

HarropAllin, S. (2014 37KH 3HQ 7DONRXWEKWRIULFDQ &KLOGUHQYV 0X¢
Storytelling as Artistic Practicén A. Archer & D. Newfield (Eds.)Multimodal Approaches to
Research and Pedagogy: Recognition, Resources and Appe4840). New York and

London: Routledge

Harwood, D. (2010)Finding a voice for child participants within doctoral research: Experiences
from the field.Australasian Journal of Early Childhoo85(4), 413

Hatch, M.J. & Cunliffe, A.L. (2013)Organizational theory: modernist, symbolic and

postmodernist perspectw€3rd ed.)United Kingdom: Oxford University Press
141



Hathaway, N. E. & Jaquith, D. B. (2014). Where's the revolutRiniDelta Kappan95(6), 25
29

Henricks, T. (2006)Play Reconsidered. Sociological Perspectives on Human Exprestiiana

& Chicago: Unversity of lllinois Press

Hook, D., Watts, J. & Cockcroft, K. (2004)evelopmental Psycholog€ape Town: UCT
Press.

Howe, A.C. (1996). Development of Science Concepts within a Vygotskian Framework.
Science Educatiqr80, 3551.

Jalongo, M.R. (2009 Foreword. In M.J. Narey (EdMaking Meaning: Constructing
Multimodal Perspectives of Language, Literacy, and Learning throughbasged Early

Childhood Education(p. vii- X). New York: Springer.

Jewitt, C. (2014). Forewordh A. Archer & D.Newfield (Eds.) Multimodal Approaches to
Research and Pedagogy: Recognition, Resources and Appess xvi). New York and

London: Routledge
Jewitt, C. & Kress, G. (2003Multimodal Literacy New York: Peter Lang Publishing

Karpov, Y.V. & Bransford, .D. (1995). L.S. Vygotsky and the doctrine of empirical and
theoretical learningEducational Psychologist, 361 +66.

Kellett, M. (2005).Children as active researchers: a new research paradigm for the 21st
century?Published online by ESRC National Centre for Research Methods, NCRM/003

www.ncrm.ac.uk/publications

Kelly, A.V. (2009)The curriculum: Theory and practiceondon: Sage.

Kendrick, M.E. & McKay, R.A. (2009 5HVHDUFKLQJ OLWHUDF\ ZLWK \RXQJ F
In M. Narey(Ed., Making Meaning: Constructing Multimodal Perspectives of Language,

Literacy, and Learning through Artsased Early Childhood Educatiofpp.5370). New York:

Springer.

142


http://www.ncrm.ac.uk/publications

Kindler, A. M. (1997). Child Development in Art/ancouver: National Art Education

Association

Kress, G. (1997Before Writing. Rethinking the paths to literatgndon & New York:
Routeledge

Kress, G. (2014). Design. The Rhetorical Work of Shaping the Semioticl VWoA. Archer &
D. Newfield (Eds.)Multimodal Approaches to Research and Pedagogy: Recognition, Resources
and Accesgpp. 131152). New York and London: Routledge

Lillemyr, O.F., Dockett, S. & Perry, B. (Eds.). (2019garied Perspectives on Play and
Learning: Theory and Research on Early Years Educatimited States of America:

Information age publishing

Lotz-Sisitka, H. (2009). Epistemological access as an open question in edut@iioml of
Education46, 5879

Malaguzzj L. (2012). No Way. The Hundred is Thele C. Edwards, L. Gandini, & G. Forman,
G. (Eds.),The Hundred Languages of ChildrE8™ ed.).(pp. 24).United States of America:
Praeger

Mbembe, A. & Nuttall, S. (2004)Writing the world from an African metrafis. Public Culture,
16(3), 347372

McMillan, J.H. & Schumacher, S. (201®ractical research: Planning and desig(@fh ed.).

Cape Town: Pearson.

Mendelowitz,B. (2010) 7KH (OXVLYHQHVV RI ,PDIJLQDWLRQ $ FDVH VW)
conceptions anénactments of imaginative writing pedagogies in Gauteng classrooms

Unpublished doctoral thesis. Johannesburg: University of the Witwatersrand

Moss, P. (2012). Micrroject and Macr®olicy: Learning through relationshigs. C.
Edwards, L. Gandini, & GForman, G. (Eds.),he Hundred Languages of Childrg8rd ed.)
(pp. 101116). United States of America: Praeger

143



Narey, M.J. (2009). Introductioin M. Narey(Eds)Making Meaning. Constructing Multimodal
Perspectives of Language, Literacy, dr@hrningthrough Artsbased Early Childhood
Education(p.5370). New York: Springer.

Olshansky, B. (2008 ThePower of Pictures. Creating Pathways to Literacy Through Sen
Francisc, CAJosseyBass.

Ortland, A. (1981)Children are wet cementarrytown, New York: Flemming H. Revell

Company

SHOOHWLHU & (PDQFLSDWLRQ HTXDOLW\ DQG HGXFDW
the question of performativitiscourse: Studies in the Cultural Politics of Educatidf(2),
137-150

Piaget, J.1964). Six Psychological Studies. London: University of London Press Ltd.

Project Zero & Reggio Children (200Mlaking Learning Visible: Children as Individual and
Group LearnersReggio Emilia: Reggio Children

Ranciere, J. (1991The IgnorantSchoolmaster. Five Lessons in Intellectual Emancipation.

California: Stanford University Press

Rinaldi, C. (2006)In Dialogue with Reggio Emilia: Listening, researching and learning.

London & New York: Routledge

6 F KA. (1995).The Reflective Pradioner: How Professionals Think in ActioBreat
Britain: MPG printgroup

Smith, F. (2003)8QVSHDNDEOH DFWV XQQDWXUDO SUDFWLFHV )OD.

reading instructionsPortmouth, NH: Hienemann
Stein, P. (2008 Multimodal Pedagogiem Diverse Classroom$.ondon: Routledge.

SuttonSmith, B. (1997)The Ambiguity of PlayJnited States of America: Harvard University

Press

144



Sutton Smith,B. (1998). In search of the imagination. In K.Egan &D.Nadaner (Eds).

Imaginaation and educatiofpp.3-29). NewYork: TeacherLollege Press

The New London Group (1996). A pedagogy of multiliteradi#ssigning social futures.
Harvard Educational Reviev66(1), 6092

Vasquez, V.M. (2004)Negotiating Critical Literacies with Young Childrehondon & New
York: Routledge, Taylor and Francis Group

Vecchi, V. (2010)Art and Creativity in Reggio EmiliaNew York: Routledge.

Wenger, E. (1999 Communities of practice: learning, meaning and iden@gmbridge:
Cambridge University Press

Winograd,K. (2003). The functions of teacher emotions: the good, the bad and the ugly.
Teachers College Recorti)59), 16411673

145



Appendices

Appendix A: Three-dimensional fairy house structures

\
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Appendix B: Charcoal exploration of trees




Appendix C: Play dough exploration of trees
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Appendix D: Collage pictures that tell a story
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Appendix F: Letter to principal

Morag Williamson

I ©
.
e

The Principal

I,
I
I <

Johannesburg

2000

Dear [N

Re: Permission to conduct research with my Grade R class

As you know | am currently researching my Masters by Dissertation Part time at the University of the
Witwatersrand. My protocalumber is 2014ECE045M. My proposed research top#isritical

exploration of the role of pedagogical documentation in a multimodal Grade R classroom. A case
VWXG\ LQ DQ XUEDQ 6RXWK $IULFDQ 6FKRRO °

The research project outline

| intend to use my ownlass of Grade R children in order to conduct a qualitative case study into
the positioning of a multimodal approach and the practice of pedagogical documentation. It will
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take two months to collect the data for the studvill store the photographs amahy typed
transcriptions of verbatim exchanges on my personal flash drive and will delete the information
in five years. This data can only be accessed by myself with my password and as such will be
protected. | plan to expose the children to a multimagproach using pedagogical
documentation as a specific tool. | want to examine the effects rich and diverse multimodal
interventions, specific factors in the environment and pedagogical documentation has on whether
or not the children can begin to develbpeflexive and metaognitive approach to their own
learning. This study will happen in conjunction with normal curriculum demands and will in no
way detract from the work they are required to cover in Gradén&e is no direct reward or

benefit to theparticipants beyond the value of the learning taking place in my classroom. If the
research gaze intensifies the reflexivity of the experience then it may be seen as added benefit.
The children will be exposed to innovative teaching methods and wilualge artistic media

and skills. Neither the children nor their parents will receive payment for participating in the

research.

Confidentiality

Confidentiality cannot be guaranteed as the whole class will be participating in the study.
However a great @ of effort is put into the development of mutual trust and confidence
between the children as part of the learning process. The research data will be kept on a
password protected flash drive and will only be used in an educational forum.

Anonymity

Anonymity cannot be guaranteed in the study because | will be using photographs of the children
EXW WKHVH ZLOO RQO\ EH XVHG LI SDUHQWYV DQG FKLOGUHQ
will not be included in the study at all; neither will any of theigoral art or writing be used
(reproductions will be made). The parents and children will both be given the opportunity to

approve or veto individual photographs before they are included in the final report.

Learner participation

Each child will be given &etter for their parents to explain the study and allowing them to

consent or not to consent for their contributions to be included in my final dissertation report.
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Children will also be asked directly for consent to use photographs, transcribed coowgrsati

and copies of their artwork and any other artefacts that are created during data collection.

| will also inform the parents that | will be photographing the process and that the use of
SKRWRJUDSKV RI WKH OHDUQHUVY D4l Beruded ibry@esedrcW KH O HD
report and in possible future educational presentations and publications. The permission of the
children and parents will also be obtained for the use of photographs of each individual child in

the group. | will also obtairheir permission to audiotape some of the pedagogical conversations

arising from the process that will be transcribed to use in the dissertation report. | will also be
collecting data by jotting down notes of exchanges and observations as they occuillaseekw

parental consent for verbatim quotes and observations to be included in my study.

, ZLOO PDNH LW FOHDU WR ERWK WKH FKLOGUHQ DQG WKHLU
in the dissertation is entirely voluntary. The children wdtticipate in all the lessons as this will
form part of the school curriculum, howevtre children and their parents may choose not to be

included in my final report at any time and there will be no repercussion.
Thank you.

Yours sincerely

Morag Williamson

I

&
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Appendix G: Principal permission form

Permission Form

|, Y riant. permission/ do not grant permission for

Ms Morag Williamson to conduct her research with her Grade R class.

Signature: Date:

School stamp
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Appendix H: Letter to parents

Dear Parents/Guardians

As you know | am currently researching my Masters by Dissertatiotipertat the University of the
Witwatersrand. Myprotocol number is 2014ECE045M. My proposed research topi @ritical

exploration of the role of pedagogical documentation in a multimodal Grade R classroom. A case
study n an urban South African Schaool

&KLOGYTVY SDUWLFLSDWLRQ

| require your permisen for your child to participate in the study. Their participation is

voluntary and, although all the children in my class will participate in the lessons, if you do not
want their specific input to be included in my final dissertation please advise menafpalso
choose to withdraw your child from the study at any time with no repercussion. The children will
participate in the lessons and will be observed will engaging with the media and her peers. | will
photograph the process and will also audiotapeesof our pedagogical exchanges. No formal
interviews will take place. The children will participate in their normal routines and there will be

no added pressure placed on them.

Photography release

| will be photographing the whole process, both the chl@¥ fV DUWZRUN DQG WKHP HQ
research. These photographs will be used in an educational forum only; for my final dissertation

presentation and for possible future presentations and publications on my research findings.

Audiotaping consent

| will audiotape some of the conversations arising during the process. These audiotapes will be
transcribed and be will used in an educational forum only; for my final dissertation presentation
and for possible future presentations and publications on my resealiclgs. The children will

be anonymous and pseudonyms will be used.
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The research project outline

| intend to use my own class of Grade R children in order to conduct a qualitative case study into
the positioning of a multimodal approach and the pradiigeedagogical documentation. | plan

to expose the children to a multimodal approach using pedagogical documentation as a specific
tool. I want to examine the effects that rich and diverse multimodal interventions (specific

factors in the environment apédagogical documentation) have on whether or not the children
can begin to develop a reflexive approach to their own learning. This study will happen in
conjunction with normal curriculum demands and will in no way detract from the work they are

requiredto cover in Grade R.

Anonymity

The children will be anonymous in so far as the fact that their names will be replaced with
pseudonyms. However the photographs will depict the children busy engaging in the lessons and
as such anonymity cannot be guarantedd\RX GR QRW ZLVK WR JLYH FRQVHQW

photographs to be used please state this on the photography release form.
Yours sincerely

Morag Williamson
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Appendix |: Parent/Guardian consent form

Dear Parents/Guardians

3OHDVH FRPSOHWH WKH UHSO\ VOLS EHORZ DQG VLJQ LW LQ

input as part of my case study research which | am conducting within our classroom.

Yours sincerely

Morag Williamson

Consent

I parguiardian of in Grade R W give consent/ do
QRW JLYH FRQVHQW IRU P\ FKLOGYTV LQSXW LQ ORUDJ :LOOLD

Signed:

Date:
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Appendix J: Parent/Guardian photography release form

Dear Parents/Guardians

Please complete the reply slip below and sign it in order to give me consent to use photographs
of your child and her artwork in my research. | alsguest permission to use these photographs

in any future presentations and academic publications. These photographs will only be used in an
educational forum; for my final dissertation presentation and for possible future presentations on
my research finidgs (e.g. conference presentations and journal articles). Anonymity cannot be
guaranteed as the photographs will depict the children busy workingagkayd interacting.

These photographwill be kept on my personal flash drive which is protected wiphssword

and will be deleted after five years.

Yours sincerely

Morag Williamson

Consent

I parent/guardian of in Grade R give consent/

do not give consent for Photographs of my child and photographs afthverk to be used in Morag
:LOOLDPVRQYY GLVVHUWDWLRQ UHSRUW DQG DQ\ SUHVHQWDWLRQ

only.
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Appendix K: Parent/Guardian audiotaping permission

Dear Parents/Guardians

Please complete the reply slip belovdaign it in order to give me consent to audiotape
pedagogical conversations between myself and your child and between your child and her peers
in order to transcribe the conversations and possibly use the data in my final research report.
Their names wilhot be used in the transcribed conversation and anonymity will be guaranteed.
These conversations will only be used in an educational forum; for my final dissertation
presentation and for possible future presentations on my research findings (e.gncenfere
presentations and journal articles). The audiotapes will be kept on my personal flash drive which

is protected with a password and will be deleted after five years.
Yours sincerely

Morag Williamson

Consent

I parent/guardian of in Grade R give consent/

do not give consent to audiotape my child and the conversations to be transcribed to be used in Morag
'LOOLDPVRQYY GLVVHUWDWLRQ UHSRUW DQG DQ\ SUHVHQWDWLRQ

only.
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Appendix L : Explanation to be read to children

The Penguin class is going to be working with lots of new ideas and tools. We are going to work

together as a class to learn new ways of showing how we are thinking and learning.

This is goingo be fun and not at all scary and | am going to write a story about how we learned
and how we show our learning for my University (remember | told you that even big people like
to learn new things).

Can you all give a tick at the smile if you want to lagtf my story or a tick at the frown if you
GRQYW ZDQW WR EH SDUW RI P\ VWRU\"
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Appendix M: Children permission form

Name

161





